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Part 1.0 BFUG Data Collection: administr ative infor mation

For which country do you fill in the questionnaire?
Slovenia

Name(s) of the responsible BFUG member (s)
Darinka Vre?ko

Email address of the responsible BFUG member (s)

darinka.vrecko@gov.si

Contributorsto the report

Government representatives = Directorate for Higher Education

Contributorsto the report

Employer representatives = Association of Employers of Slovenia

Contributorsto the report

Student representatives = Student Organi zation of Slovenia

Contributorsto the report

Academic and other staff representatives = University of Ljubljana, University of Maribor, University of Nova Gorica,
University of Primorska, Association of Independent Higher Education Institutions

Contributorsto the report

Other (please specify) = Slovenian Quality Assurance Agency for Higher Education



Part 1.1 BFUG Data Collection on Context and Structures

1. Do your steering documents for higher educatiopolicy explicitly take account of demographic projetions for your
country?

Yes
2. How do these projections affect higher educatigoolicy planning?

Throughout the whole questionnaire when we sayft'tfational Masterplan for Higher Education” we mehe new draft
of National Masterplan for Higher Edication 2011220that was adopted by the Slovenian Governmdvitiich and is now
in the procedure to be adopted by the SlovenialiaPaant. It is expected to be adopted in May 20 the introductory part
of this document the demographic trend for Slovénigarticularly exposed, stating that the numbietireeteen-year-olds
will decrease by the year 2020 for 20% compardbdgear 2010. In the coming decade, we wish tditie a wide
access to tertiary education and facilitate stadslitwho have an interest and are capable of stgdyd provide them with
the basic conditions for successful completiontadigs. Internationalisation is also consideredartant for the
demographic projections of Slovenia. Within thisitext, there are several measures predicted: ilitdting conditions for
a richer offer of lifelong learning on the tertideywel also through relaxation of procedures farraditation of study
programmes encouragement of flexible teaching gatpsiblic and transparent objective informatiorgoality of higher
education institutions operating in Slovenia. 3abkshment of a more equitable system of financifigigher education from
student perspective. The State will fund the stymlyo a maximum of 240 enrolled ECTS for first stagicle at any time in
life if the individual has not gained this leveleducation and if the State has not funded his/sitithis level yet. Exception
is study for regulated professions, which is lorigeturation — in this case the State will fund shedies for the duration of
the entire study. « the State will fund the stugytara maximum of 120 enrolled ECTS for secondystydle at any time in
life for successful study if the individual has gained this level of education and if the State et funded his study at this
level yet. If an individual does not complete thedy in the time of the study plus five years, he/will return the tuition fee
— in the case of part-time study, the period ofgi@ton of the study is 1 year following the acadeyear in which he/she
enrolled the last ECTS. Exception is study for taa professions, which is longer in duration thie case the State will
fund the studies for the duration of the entirelgtel for the third study cycle, the entire systffunding doctoral studies
will be renewed with all of the existing schemegbenore complementary to each other: Young RebeascScheme,
Young Researchers in Economy and new Innovativer8elof co-funding of doctoral study. 4. uniform armhsparent
system of social transfers for students, tied $pecific number of years. 5. special loan schenibde an additional form
of help and not a replacement of scholarships.ifteeest rate will be subsidised by the State andhe individual it will

be less than the usual interest rate. 6. the dtbaely, its composition and obstacles to accessampletion of study will
be monitored systematically. On the basis of aeslys/e will continually adapt the system of sotiahsfers and possible
additional encouragements to study. 7. fairer dsgdion of types of study. Part-time study, as kmown in Slovenia, has
grown into an unfair charging of tuition fees. e fight of lifelong learning, we wish to provid# mationals with an
opportunity to exercise their rights — regardlelsth® period of life in which they decide to stuthart-time study will be
only an adapted form of performing of the studygoaonme, which will be executed on a smaller scatapared to full-time
studies, i.e. 30-45 ECTS per year. Similarly, is ttase, the cost of study per year will generadyproportionally lower. 8.
internationalisation of HE and make Slovenian HEerattractive. Slovenia will become an attractiestthation for foreign
students and professionals for higher educatiatystnd pedagogical, research and professional @.dricrease the public
funding for HE The goals relevant for demograptsdicted: « Share of population between 30 and adsywith tertiary
education will be at least 40% by 2020 « In 2028, Gross Enrolment Ratio of the population fronmid 24 years in tertiary
education will be 75% < In 2020, 20% of all studeinttertiary education will be over 29 years olays2020 there will be
10 % of foreign students in Slovenia for the whodgiod of study ¢ until 2015 there will be 1,3 %@DP dedicated to HE
from public finances and 0,3 from private; untiPBthere will be 2,0 % of GDP dedicated to HE fioublic finances and
0,0 from private However, for successful achievamégoals of the National Masterplan for HigherEdtion 2011-2020,
itis necessary to ensure up-to-date monitoringalisation and implementation of intended measwittsregards to events
and context in the future. The expert group wibbrsit Annual Reports to the Council for Higher Edima of the Republic of
Slovenia. Following joint examination with Natioriaésearch and Innovation Strategy, the Councilsrejilort to the
Government of the Republic of Slovenia on implemgnbf Masterplan and submit proposals of amendsmenimeasures
for more efficient implementation. Thorough anadysf implementation and possible revision of thestdeplan is predicted
in 2015.

3. Which of the following statements correspond tgour higher education system?

Higher education

institutions can be  We have “programme” binarity already in the curidBt system, which means that at the first study
either academically cycle there are academic and professional studyr@mames. Concerning the institutions, there are
or professionally universities and faculties on the one hand andegsibnal colleges on the other.

oriented



£ Higher education
institutions are only
academically
oriented

In addition to public higher education institutip@ovenia has also private higher education
institutions that are not established by the RdpudfiSlovenia. They are independent in
determining their own missions and study programmbsir activities are regulated within the
same legal frame as the public higher educatidititisns (conditions and criteria for
accreditation, ...), which enables them to providemmarable standards of quality. Private higher
education institutions can receive public financedources (called concession). Concession
enables private higher education institutions fergiublicly financed full-time study programmes
without tuition for their students. In the past dée the number of private higher education
institutions increased substantially, however pbecentage of students attending those institutions
didn’'t increase so much. F.e. there is less tha¥ Hiudents enrolled.

Higher education
institutions are either
public or private

E1All higher
education institutions
are public

4. What is the number of institutions in the categies identified?

Academic/Profesionally oriented In the RegisteSlafvenian higher education institutions and prognamthere are total of
694 study programmes listed. 106 are professiooaignted 1st cycle degree programs, 217 are wityesriented 1st
cycle degree programs; 288 are study programmesefmnd cycle and 83 study programmes for 3rd detgee.
Public/private In the academic year 2009/2010 thaebeen 80 higher education institutions: 26agvart of the University
of Ljubljana, 16 are a part of the University of iteor, 6 are a part of the University of Primorsi&are a part of the
University of Nova Gorica and 33 independent higrguication institutions, of which, 1 is public &®lare private. In the
register of Slovenian higher education institutiansl programmes, there are 586 public study progesnand 108 private
study programmes. Altogether, government gives ession for 20 first cycle programmes and 8 progresnfor second
cycle degree and two study programs in higher daucthat are provided at the University of NovariGa.

5. GENERAL DATA ON HIGHER EDUCATION SYSTEMS

5.1. Please provide the (approximate) percentagesfast cycle study programmes across the following categories:

180 ECTS = 91

240 ECTS = 8

Other number of ECTS = 0

5.2. Please provide the (approximate) percentage tife total number of first cycle students enrolledn programmes of
the following length:

180 ECTS = 88

240 ECTS = 11

Other number of ECTS = 0
5.3. Do degree programmes exist outside the typicBblogna 180-240 ECTS first cycle model (and/or callated in
years rather than credits)?

These may include integrated/long programmes leadineither to a first or a second cycle degree.

No

5.4. In which study fields do these study programn®&exist?



5.5. What is the typical length of these degree pgsammes outside the Bologna 180-240 ECTS model?

5.6. What (approximate) percentage of all studentstudying for a first degree (including students erwlled in the
Bologna cycle structures) is enrolled in these pragmmes?

5.7. Please provide the (approximate) percentage sécond cycle (masterprogrammes of the following length:

60-75 ECTS = 13

90 ECTS = 87
120ECTS = 0
Other = 0

5.8. Please provide the percentages of the totalmber of second cycle students enrolled in programnseof the
following length.

60-75 ECTS = 7

90 ECTS = 92
120 ECTS = 0
Other = 1

5.9. Do second cycle degree programmes exist in yoountry outside the typical Bologna model(i.e. other than
60-120 ECTS and/or calculated in years rather thanredits)?

No

5.10. What is the typical length of these secondag programmes outside theypical Bologna model?

5.11. What percentage of all second cycle studerssenrolled in these programmes?

0

5.12. In which study fields to these programmes esti?

5.13. Please provide any additional relevant comménfor consideration regarding general data on youcountry's
higher education system.

In Slovenian Higher Education system we also havenum masters programmes. Uniform Masters progresnemable
students to acquire and develop special compet@aregelentary to the second cycle degree prograntemtsy
requirements and selection criteria is the sanferabe first study programmes. Uniform Mastersgueanmes can be
developed only for professions that are regulateBW directives, exceptionally also for some othfessions in the
Republic of Slovenia. In general, these programesist on the study fields of medicine, dental ma@icpharmacy,
veterinary, theology, pedagogical mathematics ahidezture. The typical lenght of these degree raomnes on the field of
pharmacy, theology, pedagogical mathematics iSE3U0S. Degree programmes on the field of medicieatad medicine
and veterinary consist of 360 ECTS. In these progras are enrolled estimated 1,8 % of all studemthedfirst cycle study
programmes. Regarding the iniciatives of the predagew national masterplan of Higher educatiomgsimle accessibility
and greater diversification of the tertiary systém, meaning of individual study cycle and quadifions which they provide
must be clearly and distinguishably organised.tleiysle study programmes will thus offer a compreiiee higher education
and will enable the transition of graduates toléiimur market. Second cycle study programmes wilVigle improved
knowledge and competences. In this, the study pragees will be varied in first and second cycle.dgity will

differentiate academic and professional study @ognes better. Third cycle study programmes wilékeusively research
oriented, and shall provide competences for indégatracademic work. It will require a contributitorthe international



treasury of knowledge and original research wothiJevthe universities will include doctoral studeim active research
programmes and projects.

6. PROGRESSION BETWEEN CYCLES

6.1. What percentage of first cycle programmes givaccess to at least one second cycle programme?

100%

6.1.1. Please provide a source for this information

Higher Education Act

6.2. What percentage of first cycle students contie to study in a second cyclprogramme after graduation from the
first cycle (within two years)?

75-<100 %
This is estimated number. We cant provide you ateullata on progression of students from 1st ctalty programmes on
2nd cycle study programmes yet, because most progga have implemented the second year of thecficde study
programmes in the academic year 2010/11, thusrgtedlevant information could be provided in jfear 2012/13.

6.2.1. Please provide the source for this informadn.
Ministry of Higher Education, Science and Technglog

6.3. What are the requirements for holders of a f&t cycle degree to access a second cycle programme ?

All students (Scale 1) © yves ® No © Some ™ No
answer

All students (Scale 2) © yes ©® No Some © No
answer

Holders of a first degree from a different stustdi(Scale 1) © veg No © Some™ No
answer

Holders of a first degree from a different stuaydi(Scale 2) © yves © No © Some © No
answer

Holders of a first degree from a different highdueation institution (Scale © yes ® No © Some © No
1) answer

Holders of a first degree from a different highdueation institution (Scale © yes © No Some © No
2) answer

6.3.1. When you selected 'some' in any of the ansswweabove, please explain.

In general, all students who finished the firstleystudy programme in the same or similar studg firmve access to second
cycle. Additional study requirements in the ranfj@®to 60 credit points can be demanded for stsdeho finished 1st
study cycle from a different study field. This d&on is made by higher education institution antlassparent in the sense
that these conditions are determined with the iddiad study programme when it is accredited.

6.4. What percentage of all second cycle programmegg/e access without further studies to third cyclestudies?

100 %

6.4.1. Please provide a source for this information



Higher Education Act

6.5. What percentage of second cycle graduates etgally enter into a third cycle programme?

No data yet.

6.6. Is it possible for first cycle graduates to d@ar a third cycle programme without a second cyclelegree?

No

6.6.1. Under which criteria is this possible?

6.7. What percentage of third cycle students entemto that cycle without a second cycle qualificatin?
0%
6.8. Please provide any additional relevant commesifor consideration regarding the progression betwen cycles.

Regarding the iniciatives within the proposed neatidhal Masterplan for Higher education 2011-2QB86 transitions
among individual types of student programmes wallaoranged flexibly and we will facilitate systeiodbcus on the
individual. We will adapt the entrance conditions énrolment in higher education study programmssa rule, the current
procedure of enrolment in first cyle will be retaghwith modifications so that institutions will Bele to define necessary
additional requirements in addition to the bacaaate for individual programmes. In defining nungeclauses for
individual study programmes, higher education fustins will systematically consider roles of higleslucation and
long-term forecasts of development of Sloveniae&&bn procedures, definition of enrolment condisi@nd required
competences for enrolment to post-graduate studéesecond and third cycles, will be left to ttiscretion of the higher
education institutions, bearing in mind that enxitto a higher cycle normally requires a complgtexious study cycle.
Thus, the higher education institutions will thelmss decide on acceptance of candidates in secuhthiad study cycle.
With all responsibility and in accordance with tizgional framework of qualifications, they will dde on the required
entrance competences, evaluate if the candiddfdshem, and decide on acceptance of candidatksigside they will
consistently consider also prior learning.

7. LINKING BOLOGNA AND NON-BOLOGNA PROGRAMMES

7.1. Is access to degree programmes outside tiygical Bologna model organised in a different manar than for
Bologna first cycle programmes?

Please choose..

7.1.1. Please explain the differences.

7.2. Is access to the second cycle specifically uged for students holding a degree from a programe outside the
typical Bologna mode®

No

7.2.1. Please specify how it is regulated.

7.3. Is it possible for graduates of a first cycldegree outside theypical Bologna model to enter a third cycle
programme without a second cycle degree?

No

7.3.1. Please specify for which graduates.



8. DEVELOPMENT OF THIRD CYCLE PROGRAMMES

8.1. What types of doctoral programmes exist in yathigher education system? (These may include, baire not
restricted to, traditional supervision-based doctoal e ducation, structured doctoral programmes, profesional doctoral
programmes etc).

In Slovenian higher education system there aretstied doctoral programmes. Doctoral programmesobnbe delivered
by higher education institutions. Universities haeetoral schools set as organisational unitshepare primarily
responsible for development of doctoral studies.

8.2. Do doctoral and/or graduate schools exist iroyr higher e ducation system?
Yes
8.2.1. What are the main features of these schoalad how many doctoral schools are there?

In Slovenia, University of Ljubljana and UniversidfNova Gorica have organized doctoral schoolfasorheir main task

is to maintain standards for doctoral studies actias disciplines through regulations and the addmod practice.
Additionally, doctoral schools provide a range @bort services, suggests proposals of strategiess assembles generic
courses and coordinates international cooperafilagy also provide a large possibility of choice amdrdisciplinarity in
developing individual PhD study programmes. Moreplased on the European Credit Transfer System$ECGhey

enable students to select most appropriate cotosé®ir respective research orientations fromaige array of available,
mutually complementary study programmes. In genathtloctoral study programmes closely collaboveitl research
laboratories, centres and institutes.

8.3. Is the length of full-time third cycle (PhD) sudy programmes defined in your steering documents?
Yes

8.3.1. Please specify the number of years.

The current Higher Education Act provides for aimim 3-year study »full time«.

8.3.2. What is the average length (in years) of flime third cycle (PhD) study programmes?

0

8.4. Are doctoral studies included in your country$ qualifications framework?

No NQF
The qualifications framework has not been prepgetdHowever, doctoral study programmes are inaludehe general
study structure and framework. Thus all doctoradlgprogrammes are accredited and described véthilgy outcomes -
comptences, aquired within the programme, thahaneely a mandatory component of all study prograsnbe proposal of
NQF is already prepared and is now under publicudision. It is predicted to be adopted in 201 1satficertified in 2012.

8.5. Are ECTS credits used in doctoral programmes?

Yes

According to Higher Education Act all doctoral stymrogrammes have 180 ECTS credits.

8.6. Please provide any additional relevant commesifor consideration regarding development of thirctycle
programmes.

Regarding the inciative of the proposed new Natiomesterplan for Higher Education 2011-2020, 3rdeptudy
programmes will be exclusively research orientetlsivall provide competences for independent academik. As

hitherto it will require original research work aocdntribution to the international treasury of kiedge and, will include
doctoral students in active research programmegpianjdcts. Third cycle will last between 3 to 4 gealepending on the
academic decision by universities. For second laind $tudy cycle, the definition of selection criteand selection process
will be left to the discretion of higher educatiostitutions by 2012/2013. Doctoral candidates ythg researchers with
doctorates will be able to be included in the pedagprocess with menthor suppor. Doctoral candislantering new
schemes of funding for doctorate studies will héneestatus of young experts and will have appréogsapport for such
work. Through the Innovative Scholarship Schemdunding of doctoral studies, 200 candidates walldwarded the status,



which will cover their tuition fees and living expees and they will thus be able to enter the pegilagoocess without other
burdens. In general, a more comprehensive systefimémcing the third cycle programmes studentd kel re-arranged. It
will be complementary with all the existing scherf@sfinancing PhD study: scheme for young resesnshyoung
researchers in the economy and the new innovatiaading scheme PhD. The government will ensuréithacial support
for adequate number of doctoral students. Selecfitire candidates will be carried out by the ursitées or other
contractors of the PhD students

9. TREATMENT OF SHORT CYCLE HIGHER EDUCATION PROGRA MMES

9.1. In your system, do short cycle programmes lirgd to the first cycle of higher education exist?
Yes

9.2. How are short cycle higher education programn®linked to the Bologna structures? Please tick thaost
appropriate case(s) for your country.
Holders of short cycle qualifications when continuig their studies in the same field towards a bached degree....

1 gain full credit for their previous studies

£ gain full credit, but only if there is agreementviaeen the institution providing the short cycle gnaamme and the
institution where the bachelor programme is taught

1 gain full credit for their previous studies butarofessional bachelor programmes only
1 gain substantial (>50%) credit for their previotuslges

gain some (<50%) credit for their previous studies

£ gain little (<5%) or no credit for their previousidies

9.3. Are short cycle programmes legally consideretd be an integral part of your higher e ducation sysem?
No, part of tertiary education, but not part of higher education

9.4. Please provide any additional relevant commesifor consideration regarding the treatment of shdrcycle higher
education programmes.

/

10. INTERNATIONAL JOINT DEGREES AND PROGRAMMES

10.1. Does national higher education legislation méon joint degrees?
Yes
10.1.1. Please provide a reference to the legistatiand/or cite the relevant articles.

HIGHER EDUCATION Act ARTICLE 33b Joint degree pragnmes are programmes leading to a degree that highe
education institution implements together with onenore higher education institutions in the Rejaubf Slovenia or
abroad. For joint degree study programmes, higthecagion institutions must take into account, iditidn to the provisions
of this Act, the criteria for the development ax@ation of the joint degree study programmes winels adopted by the
Slovenian Quality Assurance Agency for Higher Ediaca Anyone completing all obligations under thnt degree
programme gets a joint degree diploma, statingigher education institutions that were participgin the execution of the
joint degree study programme. Joint degree is iggdbcument. All participating universities musbpide the content and
the form of joint degrees diploma and diploma sepmnt.

10.2. Does higher education legislation allow:

Establishing joint e ves © No © Legislation notcleai® Legislation doesmhtion joint degrees

rogrammes
prog © No answer



Awarding joint degrees © yes © No © Legislation notclear®  Legislation doesrntion joint degrees
© No answer

10.3. Please estimate the percentage of institutém your country that award joint degrees / are inolved in at least
one joint programme.

Award joint degrees © > 75.100% © >50-75% © >25-50%C >10-250©¢  >5610° >0-5%
© 0% © No answer

Participate injoint © > 75.1000 © >50-75% © >25-50%C  >10-259¢  >8410° >0-5%
programmes i
2 0% “ No answer

10.4. Please estimate the percentage of studentyaur country that graduated in the academic year @09/10 ...

with a joint degree © < 109 © >7.5-10% >5-75% 0 >2554® >0-250 0% © No
answer

fromajoint © <1006 © >7510% © >575%C >255%® >0-250 0% © No
programme gnswer

10.5. Do you have information about study fields imvhich joint programmes / joint degrees are most aomon?
Yes
10.5.1. Please explain briefly.

In Slovenia, the joint degree study programmeddasteibuted across all study fields; total amosti38 joint degree study
programmes. Among these, 13 joint degree studyrpnages are shared with foreign higher educatiditutiens. These
programmes are on the field of medicine, sociam®, arts, social work, economy, humanities, aidintion; The
remaining 20 joint programs are organized in coafi@n with national institutions of higher educatio

10.6. Please provide any additional relevant comménfor consideration regarding your joint degrees ad
programmes.

Regarding the iniciatives of the proposed new Ntid/lasterplan of Higher Education 2011-2020, titernationalisation
of the Slovenian higher education is key for itselepment since it is a guarantee of its qualifghdr education institutions
will operate internationally. Universities will tolarge extent be included in international coofi@navia participation in
university networks, international projects andf@ening of joint study programmes. Similarly, theyll increase
cooperation with foreign institutions in performirgsearch activities. It will be possible to teatso in foreign languages;
the decision regarding this will be entrusted @ghar education institutions. International orientaivill facilitate both
connections with closest neighbouring regions dsad with the best institutions around the world. pégticularly wish to
increase the attraction of the Slovenian highecation area for students from Western Balkans lamdEtiro—Mediterranean
region. Higher education institutions will, in acdance with their new profiles, adopt institutiona¢asures for increasing
international operation, such as for example, thiotion of the international dimension in teachowpstant and high quality
language training for staff and students, formowgtterm strategic formal partnerships with fordigtitutions,
encouragement of teachers visiting foreign univiersj delivering joint study programmes, incorpmnabf studying abroad
as a regular part of most study programmes. Théeuof joint study programmes established withifprdiigher education
institutions will be significantly increased. Inrggal, we will also prepare National Strategy f@ Internationalization of
the Slovenian Higher Education, which will incluggrious measures to increase the attractivenetbe &lovenian higher
education system. The aimis that, by the year 2&@2i@ast one fifth of PhD students will be stuadyin the joint degree
programmes with foreign universities. By the enthefdecade, the scope of project activities irpeoation with the best
foreign institutions will double and the share wids obtained within the framework of internatiopedjects will increase
by one tenth.



Part 1.2 BFUG Data Collection on student-centred learning

1. Do your steering documents mention the concepf student -centred learning?
Yes
1.1. How do steering documents in your country defée student-centred learning in higher education?

Current National Masterplan for Higher Educatin 23010 does not define student-centred learnirgyels, but it tackled
specific areas within this issue: 1. with inici&ito improve the study conditions and to increhsenimber of teaching staff
(also by improving better inclusion of researcHess public research institution and industry fr8hovenia and abroad). 2.
with iniciative that the study programmes must betiouously evaluated with participation of thedgmts and academic staff
(academic staff, researchers and assistants) degeéndent expert bodies to ensure the quality Brduyoting active teaching
and learning techniques and through individual apph to teaching, tutoring, where individual pap@tion enables pro-active
role of each student in the learning prosess. HiBkieication Act (26. Article) defines Student Cdlias a student
representation body. Student Council discussegjiaed opinion on the statute of HE institution amdall student relating
matters; student rights and obligations, an opiniocandidates for rector and dean. Student Coatsnl, in cooperation with
Student Community, implement extracurricular atitda of students. If the opinion of Student Courgihot respected, they can
request the competent authority, in the mannetti@grocedure that is specified within statutegrioe again hear and decide on
a particular case. Additionally the Act (article.8pdefines as mandatory components of the traptiogrammes the definition
of the predicted outcomes of the programme andeheral or subject-specific competences that ageid in the programme
and ECTS credit evaluation of work obligations. dtke proposed new National Masterplan for Highdudation 2011-2020
does not define student-centred learning as soetever, it has an important attention as a condépgtre are precise student-
centred measures predicted, especially in thea@meegeparing and conducting study programmes ttr¢hegy concept of learning
outcomes, evaluation od study programmes, teaetnddearning methods, improvement of learning emrirent and staff
support in pedagogy and didactics, improvemenatid between the students and teachers at studygmmmes where the ration
is not as wished, better equipment and ICT suportPedagogical developmental centres at uniydesiél are predicted to be
established that would offer learning and teachimgport for students and staff as well as do rebaarthe area of learning. The
document also predicts encouragement of HEIs todye focused on the student and the learning oetspwhich necessarily
requires the development of new teaching approaamgsnethods in the preparation and conductingudf/orogrammes. Thus,
the programmes will become more flexible, offer enetective courses and interdisciplinarity.

1.2. How important (‘1" not important, '5' very imp ortant) are the following categories in your steerig documents and
national policies?

O
O

Independent learning © 1

O

Learning in small groups © 1

oo o1 o1 o1 o1 o1 o1 G,

Initial or in-service training in teaching for staf © 1

O O O O

® O

Assessment based on learning outcomi© 1

O O O O

Recognition of prior learning © 1

0
NN NN NN
o O
W W W W W W W W
0}

O
A A M M M M M BN

Learning outcomes © 1

O

Student/staff ratio O 1

Student evaluation of teaching® 1 ©

1.3. Are there any other important concepts on stueht-centred learning in your steering documents?
Yes
1.4. Please specify.

Each HEl is predicted to offer student and stgffpsuit services: academic and career guidanceirgtqrsychological
councelling etc.



2. Please provide a reference for your steering doments covering student-centred learning.
We will send additionally via email

3. Please provide any additional relevant commenter consideration regarding the student-centred leming.

/

4. LEARNING OUTCOMES

4.1. Are learning outcomes defined in your nationasteering documents? If so, please provide the deifion.

Within the current Masterplan for Higher Educatfi®7-2010 learning outcomes are tacled under theesof accreditation and
evaluation of higher education programs; it is rezlito provide an independent evaluation of ingtins and programmes by
using the criteria set by the main partners indiigiducation. The Masterplan assumes that theiarfte accreditation of
renewed study programmes in accordance with thegBal Process are defined more precisely and thatiteria also include
learning outcomes: 1. learning outcomes and compeseand the conditions that students must compidie able to
successfully follow the lectures to be given foclkeaubject program, 2. the learning outcomes angpetences acquired by the
student after they complete their study obligatisimsuld be defined as precisely as possible 3. letge, skills and
competencies of the graduates should also be dafirterms of job opportunities for graduates; Ingag outcomes are also
defined within the Higher education Act (33. Aréct programmes leading to a degree) for each degmrately. Regarding the
iniciatives of the proposed new Masterplan for ldigeducation 2011-2020, higher education institgtievill countinue to offer
high-quality knowledge and skills in accordancetwitiieir mission. National qualifications framewaevkl be formulated in
2011. It will precisely define every qualificatiomthe higher education system and the differebetween them based on
knowledge, skills and competences. Higher educatiitutions will use the qualification framewarkthe implementation of
their study programs; NAKVIS in deciding on the igaiitation of study programs and standards of aoadachievement; an
individual in career decision-making and the chatstudy; employers and wider society on individyaalification and
acquired competencies.

4.2. Are ECTS credits linked with learning outcome $n higher e ducation programmes in your country?
(This means that learning outcomes are formulate dofr all programme components and credits are awardednly when the
stipulated learning outcomes are actually acquirel.

In all programmes

After the changes in the national higher educdggislation in 2004 and after adoption of the nadiccriteria for the
implementation of the ECTS credit system (adoptethé Higher Education Council of the Republic th&nia), all the higher
education study programmes were reformed accotditige Bologna guidelines. This also includes plagpand performing
programmes throught learning outcomes and the gieztitime in which the learning outcomes can béeaeld. ECTS credits and
the related learning outcomes are based on treriersidopted by NAKVIS. Learning outcomes are aifestation of the
expectations of what a student after completiostudies has to be able to understand, know or leetallo. The results may be
related to a particular unit or learning moduldéhar whole programme. Similarly the learning outcemgindividual study units
were assessed in student's work load an accordintifycredit points ECTS (25-30 hours of work laazhstitute 1 ECTS
credit). In general, learning outcomes specifycibieditions for granting credits.

4.3. Does national policy steer and/or encourageetuse of learning outcomes in developing curricula?

Yes, this is done through compulsory measures (law, regulations, etc.)
4.3.1. Does your country provide specific support easures on the national level?

Specific support measures at the national levepeseided through compulsory measures in the poéacreditation of each
programme. The national policy encourages the fiBaming outcomes through accreditation requirgsand through the rules
and procedures in the external accreditation psesesThe intended learning outcomes are a compgutsostituant part of every
accredited study programmme in all cycles. The Witk employability has to be visible through coeogtion with the labour
market partners, which additionally stimulateshifeinstitutions to include considerations of geahnggher education study



programmes not only towards research, but alsorgsveompetences, skills and knowledge, needededaliour market
However, National Qualifications Framework will flemulated in 2011. It will precisely define eveqyalification in the
higher education system and the differences bettheembased on their learning outcomes. Higheragaucinstitutions will use
the qualificattion system in the creation of thedgtprograms and curricula. National support i® @iovided by the National
Bologna Experts team coordinated by the Ministrizigher education, science and technology. The tgdiners and distributes
information, organises seminars and workshopsieridbic, advises HElIs etc.

4.4. Does national policy steer student assessmeridcedures to focus on learning outcomes?

Yes, this is done through compulsory measures (law, regulations, etc.)

Regarding the predicted formulation of National [@igation Framework in 2011, higher education itugtons will be even
more supported to organize and implement theirygtudgrammes according to the requested learnitagpmes. This is also
predicted within the measures of the proposed natiwohal Masterplan for Higher Education 2011-2020.

4.5. Is there an offer of training programmes on tpics such as student-centred learning and learningutcomes for
academic staff?

Compulsory  © ves for all academic staff©  Yes for some academdiff S® No © No answer

\oluntary @ ves for all academic staff®  Yes for some acadetsdtf s© No © No answer

4.5.1. Please specify for whom and give approximageé that participate.

4.6. Is the use of learning outcomes in curriculaed/elopment and stude nt assessment monitored by QitalAssurance
procedures?

Yes
4.6.1. Please explain how, and provide a referente further information.

Learning outcomes (intended learning outcomesyswally defined for each learning unit in the pregian of the curriculum.
Monitoring and measurement are subject to assesémibe process of quality assurance. Througlatteeeditation the intended
learning outcomes are matched with the predictadest's workload. Learning outcomes are normallgitoced in self
assessment report on QA on annual bases. Thraaigindbess of quality assurance it is assessed eviiethmatch between the
workload and the appointed credit points as wethagnatch between the appointed credits and #ieation requirements
and the learning outcomes are suitable for the nitggjof students. This is then included in soméhefself-evaluation reports of
all the faculties and also in the selfevaluatiomprehensive report. The following elements can i®information for higer
education institutions on learning outcomes ofrteidy programmes: the students' questionnaitedy statistics, evaluation of
learning outcomes through individual or group petgepractical work, and diploma work organisedifi¢rent partner
institutions from industry or in cooperation witther employers (feedback from employers and meffitons industry on the
relevance of obtained learning outcomes on labauket). Feedback from Alumni about relevance oifriegy outcomes on the
labour market is also obtained. Also the teachiathods at all courses are regularly monitorederpttocess of internal
supervision. The example of the selfevaluation repicthe University of Ljubljana is available: ftt/www.uni-lj.si/kakovost
/samoevalvacijsko_porocilo.aspx

4.6. Please provide any additional relevant commesifor consideration regarding learning outcomes.
Within the new Masterplan for Higher Education 2200, HE institutions will be delivering the rerpd outcomes derived
from the National Qualifications Framework, whichlvee formulated in 2011. It will precisely defimvery qualification in the

higher education system and the differences bettfeembased on competences.

5. IMPLEMENTATION OF THE EUROPEAN CREDIT TRANSFER AND ACCUMULATION SYSTEM (ECTS)

5.1. In your country, do you use

ECTS



5.1.1. Please provide details of how it is linke@tECTS (when applicable) and its main characteristis (e.g. how credits are
calculated and whether the systemis based on le &g-outcomes).

5.2. In your country, what percentage of higher edtation institutions use ECTS for accumulation andransfer for all

elements of study programmes?

100%

5.3. In your country, what percentage of programmesise ECTS for accumulation and transfer for all elenents of study
programmes?

100%
5.4. In the majority of higher education institutions and/or programmes, what is the basis to award ETS in your country?
Combination of learning outcomes achieved and student workload

5.4.1. Please specify.

5.4.2. For student workload, is there a standard n@&sure for the number of hours per credit?

Yes

5.4.3. What is the number of hours per credit?

25

5.4.4. What is the number of student teacher contatiours per credit?

0

5.4.5. Please provide any additional relevant commiés for consideration regarding ECTS imple mentation

/

6. DIPLOMA SUPPLEMENT

6.1. Is the Diploma Supplement issued in higher edation institutions and to students in all fields ®study?
All students  ® >7506 of HEIs © 50-75% of HEIS© ~ 25-49% of HEIO  0-24841Els © 0% © No
answer

Some students © >7504 of HEIs © 50-75% of HEIs©  25-49% of HEIO 0-2¢%1EIs © 0% © No
answer

P
(«

Uponrequest o >750, of HEIs © 50-75% of HEISO  25-49% of HEIO 0-24%HEIs © 0% © No

answer

In certain fields of O 7505 of HEIs © 50-75% of HEISO  25-49% of HEIO  0-2484HEls © 0% © No
study answer

No students  © 7505 of HEIs © 50-75% of HEIs©  25-49% of HEIO  0-24%HEls © 0% © No
answer



6.1.1. Please identify those fields.

6.1.2. Please specify to which students.

6.2. Is there any monitoring of how employers usené Diploma Supplement?

Yes

6.2.1. Please provide the most recent results reglang the level of satisfaction of employers.

Some higher education institutions are regulariyitooing the use of the Diploma Supplement by tmpleyers, which includes
the higher education institutions partners. Unfaataly, the answers are showing that the emplagebtovenia in most cases do
not yet use the Diploma Supplement. Since the Siameemployers do not yet show sufficient intereshe Diploma
Supplement, the level of satisfaction can not hienaged.

6.3. Is there any monitoring of how higher educatio institutions use the Diploma Supple ment?

Yes

6.3.1. Please provide the most recent results regling the level of satisfaction of institutions.

In the procedures of recognition of foreign edumgtor education obtained in another HE institutioBlovenia, the relevant
recognition bodies of the faculties and the uniigrase the Diploma Supplement with favourableutss The results are in
faster decisions and in less additional requiresnfamtfurther explanations of the applicants inghecess of recognition. Some
Slovenian higher education institutions that deihthe applications for the recognition of theefign qualifications or
gualifications obtained in other Slovenian HE itugitbns, put the Diploma Supplement on the listeafuired documents as
appendix to the application. This shows that theyexpecting relevant information from this documéi higher education
institutions in Slovenia find Diploma Supplementyaseful in the process of enrolment of studemtstidy programmes and
also useful in the process of employment.

6.4. In what language(s) is the Diploma Suppleme igsued?

Slovenian and English language

6.5. Is the Diploma Supplement issued

free of charge

6.5.1. Please provide the amount and the reason ftie fee.

6.6. Please provide an example of your national Dgma Supplement (in pdf or similar format) and sendt to
data.collectors@ehea.info

6.7. Please provide any additional relevant commesifor consideration regarding your diploma supple mat.

Additional efforts are necessary at the nationatléo promote the use of Diploma Supplement byleyaps, what has beed
already tackled by the action plan and measurdhbyNational Bologna Expert Group. Additionallye tNational Europass
Centre provides information about the Europass mleats to the wider public and to all other partrievslved, also regarding
the Diploma Supplement.

7. NATIONAL QUALIFICATIONS FRAMEWORKS (NQFs)

7.1. Have you started the process to develop a Natal Qualification Framework in your country?



Yes

7.2. The BFUG working group on qualification frameworks has developed the following steps to assese firogress made
in establishing a national qualification framework.

Please choose below the stage that best describesrynational situation.

4. The level structure, level descriptors (learning outcomes), and credit ranges have been agreed

The Project Slovenian Qualification Framework iarpled from 2009 to 2013 and is funded by the Eaoig®cial Fund (ESS)
and the state budget. The contracting authoritiieproject is the Ministry of Labour, Family andcial Affairs. The working
group consisting of all relevant ministries, stakdlrs and experts started with work in the begmioif 2010 and prepared a
draft of NQF which was put in public discussiortha beginning of 2011. It is envisaged to be adbpterelevant authorities in
summer.The selfcertification process of HE QF edicted in 2012.

7.2.1 Please provide the date when the step was @ieted.

30.11.1999

7.2.2. Please provide a reference for the decisitmstart developing a NQF.

The Government of the Republic of Slovenia appditite Steering Committee for the elaboration ofNa@ional Qualifications

Framework in accordance with the European Quatiioa Framework in 14 January 2010. The Steeringr@itiee has formal
decision making powers when it comes to the deveémp of the SQF. http://www.nok.si/static/Steer@gmmittee

7.2.3. Please provide a reference outlining the goose of the NQF.

7.2.4. Please provide a reference to a document &igitshing or outlining the process of NQF developme. Please also
re port, which stakeholders have been identified anashich committees have been established.

7.2.5. Please provide a reference describing theragd level structure, level descriptors and creditanges.

http://www.nok.si/data/files/28_file path.pdf

7.2.6. Please provide a reference outlining the fiarand the results of the consultation.
Please provide a reference for the design of the NKas agreed by the stakeholders.

7.2.7. Which stakeholders have been consulted anoviawere they consulted?

7.2.8. Please provide a reference document for tlaeloption of the NQF.

7.2.9. Are ECTS included in the NQF?

Please choose..



7.2.10. Please provide a reference for the decisitmstart the implementation of the NQF, includinga reference to the
roles of the different stakeholders.

7.2.11. Please provide a reference for the redesighstudy programmes based on learning outcomes.
7.2.12. Please provide a reference outlining how gjifications have been included in the NQF.
7.2.13. Please provide a reference to the self-cédation report.

7.3. Does a website exist in your country on whighe National Qualification Framework can be consuked?

Yes
7.3.1. Please provide the link to that website.
WwWw.nok.si

8. RECOGNITION OF QUALIFICATIONS

8.1. Which institution/organisation makes final desions on recognising foreign qualifications for te purpose of academic
study and work in your country?

Recognition for - ® Higher education institution®  Central governmenhaity (e.g. ministry) © Regional

academic StUdygovernment authority (e.g. ministry©  National EMMBRIC centre © Regional/local specialised
independent institution©  Social partner organisatEmployers' organisation, trade union et©
Individual employers © Other ©  No answer

Recognition for - © Higher education institution®  Central governmenhaity (e.g. ministry) © Regional
%ﬁﬁiiﬁgﬁl government authority (e.g. ministry®  National ENMARIC centre © Regional/local specialised
independent institution©  Social partner organisaEmployers' organisation, trade union e1©
Individual employers © Other ©  No answer

8.1.1. Please specify.

8.2. Which of the following statements is specifieid national legislation?

Recognition of qualification provided that no substantive differences can be proven

According to the national legislation recognitidrgaalifications for employment purposes is madevjted that no substantive
differences can be proven. Only in rare cases reiboigis not granted and the substantial diffeesnare demonstrated in the
decision. There is also change of The Act on Retiogrand Assessment of Education predicted iryéa 2011 with which we
will set qualification assessement procedure, wheeapplicant has a right to fair assessmentalifigation. The change is in
the sence of moving away from legally binding forhacisions and equivalance to acceptance of forguglifications as they



are, without trying to recognize a foreign quahfion as a Slovene level of education. The charggigted is also that
employers will decide to accept foreign qualificat themselves and ENIC NARIC centre will offer sagt and oppinions.

8.2.1. Please provide a reference to the relevaetgislation.

- Zakon o visokem Solstvu (Higher Education Acakon o priznavanju in vrednotenju izobraZevanjae(Act on Recognition
and Assessment of Education, Uradni list RS. NéOZ)3

8.3. What measures exist to ensure that these legaéhtements are implemented in practice ?

The national system of recognition of foreign dfigditions is regulated by the The Act on Recognitimd Assessment of
Education (OJ, RS, No. 73/04). The act separateptwallel procedures of recognition accordindneogurpose for which the
recognition is sought. The provisions regardingoesibility and competent authorities for recogmiton the level of the
university and the university members are consetyuerovided for in the university statute.

8.4. Do higher education institutions typically:

Other

8.4. Do higher education institutions typically:
via email

8.5. Are higher education institutions' recognitionpolicy and practice typically evaluated in externdQuality Assurance
processes?

Yes

8.5.1. Please explain.

8.6. What measures exist to ensure that higher edakion institutions have fair recognition proceduresfor study and
training periods abroad?

Recognition procedures for study and training p#siabroad are in general defined within study @onnes and more
specifically by Learning Agreements prepared insambe and signed by student and visiting institutine our institution.
(National regulations and recommendations abowtgrition and ECTS credit system are implementehstitutional level.)
Additionally to Learning agreement, students tliahgroad prepare for foreign HEI in advance: « &ttid\pplication From ¢
Transcript of Records (from home universy) « HogdRequest Form Before returning home, students tuapeepare for their
home HE : ¢ Final Report of Erasmus Mobility « Gomiation of LLP/Erasmus Student mobility ¢ Trangtof Records (passed
exams during staying abroad All the recognitionisieas are forwarded to the Ministry of Higher Edtion and Technology.
Any recognition decision is subject to appealslaigher education institution's senate revisionasecof the candidate's
complaint against the decision. The individual also make an appeal to the court.

8.7. Please provide any additional relevant commesitfor consideration regarding your system of recogtion of
qualifications.

Slovenia is currently taking mesures for fair ase@st of qualifications with a view to more opetiowal labour market and
deregulation of certain professions. Basic guigaifor a new The Act on Recognition and Assessafdidlucation are based
on the awareness and efforts of the Ministry oflidigeducation, Science and Technology for opemnriat®nal higher education
area, previous experiences on the recognition ealliaion of education and international documants$ the recommendations.
The new Act has been prepared in accordance vetNdtional Masterplan for Higher Education 2011®0&2hich aims at
flexible and open recognition of foreign educatima bringing change into recognition for employnmmposes. The
fundamental purpose and objective of the new At imove from issuing a decision by recognizingrtineks in foreign
education that are equated with the Slovenianetéstsuing an evaluation and an opinion on the etenedf the foreign education
and their comparability with the Slovenian eduaati®y that, the Slovenian higher education polaiofvs modern trends to
ensure fair recognition and focuses on educatidmeirountry of origin and the possible significdifierences between the
source and a comparable study degree in Slovesti@nrsearching for the equivalence.






Part 1.3 BFUG Data Collection on Quality Assurance

1. CHARACTER OF EXTERNAL QUALITY ASSURANCE SYSTEM

1.1. Which situation appliesin your country?

A single independent national agency for quality assurance has been established.

The Government of the Republic of Slovenia has tighDecision on establishing the National AgemryQuality Assurance in
Higher Education (Official Gazette of RS, no. 11)/Gstablished the agency on the basis of ArG&l¢Higher Education Act).
The agency has began with its work in 2010 and ¢xek the tasks from the Slovenia Council for HigRducation that was
responsible for external evaluation of HEIs andabereditation process until the year 2010. Thgsntain responsibility for
quality in higher education carry the higher edarainstitutions themself.

1.1.1. Please explain the main elements of your external quality assurance system. Which ministry or government-
dependent agency isresponsible for quality assurance? How is this responsibility managed in practice? If there are

external evaluations of institutions and/or programmes, by whom are these evaluations undertaken, how often, and how
are the outcomes of evaluation used?

1.1.2. Please explain the main elements of your external quality assurance system (if it exists). If there is no system of
quality assurance, please state this explicitly.

1.2. What are the main outcomes of an external review undertaken by the different QA agencies?

Please choose..

1.3. What is the main outcome of an external review?

A decision granting permission for the istitution or programme to operate, or that is a pre-requisite for the mstitution or programme to operate

1.4. Does the outcome of an external review normally have an impact on the funding of the institution or programme?

Yes

1.4.1. Please specify the normal impact of an external review.

The outcome of an external review underlines tfesiien on accreditation. Accreditation of a HERiprecondition for entry in
the register of HEIs. With the granting of accratidn, the study programme becomes state-appré\testudy programmes
provided by public HEIs must be state-approvedvdei HEIs are allowed to apply for funding thelrdst programmes after
being granted accreditation.

1.5. Does the agency cover:

All higher education mstitutions

1.5.1. Collectively, do the agencies cover:

Please choose..

1.6. What is the main " object" of the external evaluations undertaken?



Institutions and programmes

1.6.1. Are all institutions subject to external evaluation?

Please choose..

1.6.1.1. Please specify

1.6.2. Are all programmesin all cycles subject to external evaluation?

Please choose..

1.6.2.1. Please specify

1.6.3. Are all institutions and all programmes subject to external evaluation?
Yes

1.6.3.1. Please specify

1.7. How are the positive outcomes of Quality Assurance evaluations made available to the public?

NAKVIS keeps public records on accreditations ofi$i&nd study programmes, evaluations of HEIs, siudgrammes and
vocational colleges, entered contracts and obtainedents to transnational higher education, obtaoonsents to
transformations of HEIs and changes to study progs. The Agency’s decisions, annual reports aatyses are publicly
available. Since 2006 all accredited HEIs in Sliaexs well as vocational colleges periodically perf self-evaluations and
publish self-evaluation reports on their websitdsst of the HEIs have established the Commission®tiality Assurance,
whose members are student representatives asMaeltional colleges mostly have coordinators faalijyassurance.
Self-evaluation reports contain documented andyaedlfindings on achievements and weaknesses pettfiermance of the
HEIs as well as vocational colleges, proposaldhieremedying of errors and for improvements.

1.8. How are the negative outcomes of Quality Assurance evaluations made available to the public?
In the same way as positive. See previous answer.

1.9. Which of the following issues are typically included in external quality assurance evaluations?

Teaching

Student support services

¥l Lifelong Learning provision
Research

Employability
Internal Quality Assurance/Management system

Other (please specify) Insertion in the environment, material conditions

1.9.1. For those issues that are typically included in external Quality Assurance evaluation, please briefly explain the
approach.

Teaching: The HEI has established staff structunielvcorresponds in terms of size and quality éosttholarly, research,
artistic or professional work connected with fietifsstudy or study programmes, effective and transpt procedures for



appointment to positions and a structure of fielde HEI constantly includes the results of schglaesearch, artistic or
professional work in education in accordance withgtrategy of the higher education institutiomstantly renovate and update
learning contents with the results of scholarlge@ch, artistic or professional work which is assé by quality criteria and
constantly compare planned and achieved learnilogoes of students and the competencies of gradaatemodernize the
implementation of study programmes. Student suggitices: Competences, functions and duties oageament, staff and
students in management bodies of the HEI is clatgfined. Students shall participate in decisiokingain all management
bodies of the institution. Student enrolment isrdatated with the needs of relevant environmenid&tts are included in the
scholarly, research, artistic or professional aidis of the institution by linking them with pragnme groups and project groups
and including them in the ongoing work of theseugsy The HEI is responsible towards students imefalar monitoring of the
progress of students through the study programihé¢henength of studies, and through the desigriraptementation of
measures in the case of an insufficient rate afi@ss, help in the organised acquisition of knogeand skills at other higher
education institutions, including internally, natedly and internationally supported mobility; readipn of knowledge and skills
acquired at other higher education institutionsviddry services shall be connected with enrolmadt@ther information
connected with studies, e.g. careers advisoryegninforming students about graduate employmdobmes. Structure and
number of support staff — i.e. professional, adstiative and technical staff — that ensure qualifyport for the provision of
study programmes; the staff of this service is eygd at the institution. Lifelong Learning Provisid'he HEI facilitates
continuing education of its students and gradu&esearch: Study programmes of HEI are orienteatdsvresearch that
enables the connection with the active and highigugcholarly, research and artistic environmemt anable students to gain
relevant competencies and the possibility to ta ip research and professional projects. Thediierates in the fields for
which it was founded, which it demonstrates by reezfrscholarly, research, artistic or professiamatk in the context of
programmes and projects; the suitably organisedeimgntation of these programmes and projects, abliications of the
achievements of this work in a manner to whichptt@fession accords scholarly, research, artistjgrofessional relevance;
established scholarly, research, artistic or psife®l cooperation with other higher educationtuibns, institutes or other
organisations. Employability: The HEI is connecteith the development of the immediate and broadeirenment and has
proven a dialogue with these environments — amiticular with its graduates by keeping informétheir employment status,
monitoring the competitiveness in the labour maofefraduates of its study programmes, monitormiegroutcomes and
acquired competencies, to facilitate, as well asthployment and continuing education of its sttedand graduates, their
inclusion in social processes and public life.rimé Quality Assurance/Management system: The tdEldn enhanced,
formalised and publicly accessible strategy, pracesland measures, as well as develop and reguklformal tools to
ensure the system of quality. monitor the achievisri@ the provision of study programmes, the le@routcomes of students
and the evaluation of relevant stakeholders. Thereigtilarly carries out self-evaluation, which s$hatlude: evaluation of
teaching, provided by students and other relewtakeblolders from the environment, evaluation ogatlvities, evaluation of the
sufficiency and diversity of resources from thaaal and international environments and of finaheificiency, documentation
of the development of the higher education ingtituin connection with the development of the rala@venvironment,
documentation of weaknesses and errors, analysishidvements, and assessment of the quality attilities of the higher
education institution and formulation of proposfalsimprovements. The HEI regularly presents arganize a discussion of
self-evaluation reports or other documented firsliobself-evaluation in all management bodieslierdake of the autonomous
and responsible management of activities and tim@ng of the higher education institution, the dfygirovision of study
programmes and the development of the latter. tiogeof HEI in the environment: The HEI has a pshé&d mission and
development strategy containing a definition ofdke in the economic, social and cultural develepnof the immediate and
broader environment, in particular by identifyihg effects that the activity of the higher eduaatiwstitution will have on the
environment and the rational use of public resargee HEI has established constant connectioc@operation of staff,
students and other stakeholders with the environagwell as connection with the development ofittieediate and broader
environment and dialogue with these environmeratad-in particular with its graduates. Material atinds: A HEI
demonstrates quality material conditions for thplementation of all related activities of the ington (scholarly, research,
artistic or professional work) and other suppotivéges and regularly prepare plans for the pramisof financial, material and
other resources (investments) necessary for theatipe of the HEI, and verify their implementatidviaterial conditions also
include premises, equipment, library and informatativity wherefore premises and equipment isabigt for students with
special needs.

1.10. Please provide any additional relevant comments for consideration regarding your external Quality Assurance
system.

/

2. CROSS-BORDER EVALUATION



2.1. Does your national quality assurance system or legislative framework allow higher education institutions to choose a
quality assurance agency from outside your country (instead of your national quality assurance agency)?

No

2.1.1. If some institutions are able to choose, please specify which ones.
2.1.2.1f no, please go to section XVI1I.

2.2. Which conditions apply to the choice of a quality assurance agency from another country?

Other (please specity)
Our national quality assurance legislative framdwdwes not allow HEIs to choose an agency fromaeitsur country.

2.3. Please provide any additional relevant comments for consideration regarding Cross-Border Evaluation.
/

3. EVALUATION OF THE EXTERNAL QUALITY ASSURANCE SYSTEM AGAINST THE STANDARDS AND
GUIDELINESFOR QUALITY ASSURANCE IN THE EUROPEAN HYIGHER EDUCATION AREA (ESG)

3.1. Has the agency been evaluated against the European Standards and Guidelines?

T Yes, for the purpose of ENQA membership
Il Yes, for an application to EQAR
I Yes, independently of ENQA/EQAR

1 Such an evaluation is planned but has not yet tpkeare
No

3.2. If an evaluation has been conducted, was the application successful ?
4. INVOLVEMENT OF STAKEHOLDERSIN EXTERNAL QUALITY ASSURANCE

4.1. Isthere aformal requirement that students are involved in any of the following? For each answer, please specify the
relevant source.

[ Student involvement in governance
structures of national quality assurance
agencies

Each external review team (group of experts) cegsilso of at least one

. .
As full members in external review teams student member (as a full member).

) As observers in external review teams

_ ) Mostly, the students are also full members of #i&evaluation commissions
In the preparation of self evaluation reportg 1|5

In the decision making process for externagiccording to Higher Education Act two student regengtatives are members
reviews of the Agency Council, the highest decision makiady of the Agency.

£ In follow-up procedures



[l Other, please specify

4.2. Isthere aformal requirement that international peers/experts are involved in any of the following:

In governance structures of national QA agencies
As full members in external review teams

1 As observers in external review teams

In the decision making process for external reviews
1 In follow-up procedures

£l Other (please specify)

4.3. Isthere aformal requirement that academic staff are involved?

) In governance structures of national QA agencies
As full members in external review teams

[l As observers in external review teams

In the preparation of self evaluation reports

In the decision making process for external reviews
&' In follow-up procedures

£ Other (please specify)

4.4. Are there any formal requirements regarding the involvement of employersin external QA processes.

Yes

One member of the highest decision making body i&g€ouncil) is appointed by the representativeleyaps’ associations.

4.5. Please provide any additional relevant comments for consideration regarding the involvement of stakeholdersin
external QA.

Stakeholders are strongly involved in the work 8VIS on several levels. The trust and independgataged important role
in the legislative change in 2009 and thus stakkfislare directly naming memebers into the Agermyn€il that is the highest
decision makind body. Secondly stakeholders arelved in the expert teams that perform evaluataiisEls. Thirdly, one of
the principles of Agency's work is transparency emdperation with stakeholders. The agency orgamsblic discussions and
similar activities in order to assure cooperatind anclusion of stakeholders into the QA systene Algency Council consists
of 11 members: « three members appointed by theoReConference » one member appointed by theesepitative Association
of Independent Higher Education Institutions  ox@mber appointed by the representative Associafidocational Schools ¢
two members appointed by the Student Organizaéipresenting students in collaboration with Stu@mincils « one member
designated representative Associations of Employere member appointed by the representative waid@s in higher
education — « two members appointed by the Govamnaidghe Republic of Slovenia on the basis of bligucall, (both experts
in the field of higher education or quality assuerat least one of them working in a foreign cgdinRectors and Vice Rectors
of universities, deans, members of the senatesctdins of HEIs can't become memebers of the Coah®IAKVIS.

5. INTERNAL QUALITY ASSURANCE

5.1. Are there formal requirements for higher education institutionsto develop internal quality assurance systems?
Yes
5.1.1. Please specify these requirements and the relevant source.

Formal requirements for development of internalliggiassurance system are defined by national Adtigher education and
more specifically by National quality assurancenageegulations (external evaluations and reacagdits of HE institutions



and their programmes). 1. Higher Education Act ticke 80 http://www.mvzt.gov.si/si/zakonodaja_in kdmenti
/veljavni_predpisi/visoko_solstvo/zakon_o_visokeoist/u/ Quality of higher education institutionsydy programs and
research, artistic and professional work asses$sghgr education (self) and agency (external eviaioa The findings from the
self-evaluation reports and external evaluatiomrespare taken into account when renewing the ddertteon for higher
education institutions and their curricula. 2. Rubed regulations on accreditation in Slovenian&tiopted by the Slovenian
Quality Assurance Agency for Higher education Agit4: quality assurance http://www.nakvis.si/ gHgr education
institution in the process of being established| $izare a developed quality assurance strategyapien for the organisation of
the quality system, as follows: ¢ through obsereasicthese criteria and European standards ardefied mission and vision;
« through a quality manual from which it is evidéwt the higher education institution will, on@mgoing basis, monitor and
improve the quality, competitiveness and efficieatits activity, both its educational work and stsholarly, research, artistic
and professional work; ¢ through the planning aiqdic self-evaluations; « through regular collectiand analysis of data on the
learning outcomes of students and overall educatioinother related activities; « through identifica of weaknesses in the
implementation of activities and deviations frorampted activities and achievements; « through inoiusf all staff, students and
other relevant stakeholders in performance qualgessment. Internal QA systems are often defimedgh self-evaluation,
which is carried out by the higher education in§thn itself for the purpose of evaluating achieeets (review, analyses) and
preparation and implementation of measures fofuiteer development of its activities.

5.2. Who is primarily responsible for deciding the focus of internal quality assurance processes?
Higher education institutions

5.2.1. Please specify.

5.3. Are there formal requirements for studentsto be involved in internal quality assurance systems?
Yes

5.3.1. Please go to Question 5.6.

5.3.2. Isthere a requirement for studentsto be involved in the preparation of self evaluation reports?
Yes

5.3.2.1. Isthere arequirement for studentsto be involved in decision-making as an outcome of evaluation?
Yes

5.4. How many higher education institutions have published a strategy/policy for the continuous enhancement of quality in
the past 5 years?

More than 75%

5.5. How many higher education institutions have arrangements in place for the internal approval, monitoring and periodic
review of programmes and awards?

All

5.5.1. Please describe what kind of arrangements are in place.

All HEIs are obliged to conduct surveys on studatisfaction with the educational process and gsree student workload at
least once a year, according to the Higher Educatai and Criteria for the Accreditation and Extdr&valuation of Higher
Education Institutions and Study Programmes. Mb#temm also conduct surveys on student satisfagtithacademic staff,
professional, administrative and technical stdffirai surveys, employer surveys, etc. The restiltese surveys are analyzed
in self-evaluation reports underlying the actioarpand the strategy for improvement of HEIs

5.6. How many higher education institutions publish up to date and objective information about the programmes and
awards offered?



More than 75%

5.7. How many higher education institutions publish critical and negative outcomes of quality assurance evaluations?

1-<25%
5.7.1. Please provide a source for thisinformation, and links to examples of critical/negative evaluations.

http://www.uni-lj.si/kakovost/samoevalvacijsko_poilo.aspx http://www.upr.si/fileadmin/user_upload
/akti/Samoevalvacijska_porocila_UP/P02_SEP_08-08js-seant-UP-14.7.2010.pdf http://www.ung.so/'sihiverzi
/kakovost/

5.8. Please provide any additional relevant comments for consideration regarding Internal Quality Assurance.

Regarding the iniciative of the proposed new Natidiasterplan for Higher Education 2011-2020, NABWill inspect
internal systems of quality assurance at (re)adatezh of the HEs. In the interim period, it wdffer support and counselling to
higher education institutions and higher vocatia@leges on the development of an internal systequality assurance. From
2016 onwards, the system of external assuranceabityjwill be "institutional" accreditation. Respsibility for quality of

higher education is primarily the task of the higbducation institutions themselves; consequethttyState will encourage them
towards continuous development of the culture afiguand strengthening of the culture of respoitigyp The State will support
higher education institutions to professionally aesiponsibly develop their fundamental missioniaritlis purpose improve
self-evaluation procedures, peer reviews, accapeaacute the system of internal quality improvememgage all employees in
permanent improvement of quality and studentseririprovement of the teaching process and their r@sponsible
participation. The culture of quality denotes a omm value of quality and collective responsibiltyd commitment of all
members of the institution, both of employees dndests, for its continuous improvement.



Part 1.4 BFUG Data Collection on Lifelong L earning

1. Do steering documents for higher education in your country contain a definition of lifelong learning?
Yes
2. How do your steering documents define lifelong learning?

*regarding the limited space, we will send defmitiof lifelong learning additionally via e-mail

3. What is the common under standing of lifelong learning in your country?

4. What are the main forms of lifeling learning provision in which higher education institutions are involved in your
country?

The higher education institutions usually provide first, the second and the third cycle study ognes, in which they can
also enroll the individuals from outside the typistudy age and thus they present also a possihiedf lifelong learning. They
also provide accredited further higher educatiadysprogrammes intended for the higher educatiadgates to extend or
deepen their knowledge, skills and competencegfareint areas or disciplines, which does not bhigger formal level of
education. Some programmes are offered on demahd &fbour market partners, others on demanduogsts or employers.
The programmes can be of different characters smdnainly designed as tailor-made for the spegididner or partner groups.
They are of different duration, the accredited caresof one year duration. Most higher educatistitiriions offer: ¢ accredited
study programmes in sense of formal higher educataxcredited programmes for training ¢ part afradited programmes for
training ¢ different programs for continuing eduoate training of staff in education (before higleetucation and during higher
education) « a variety of informal education pragsssuch as workshops, seminars, field trips, sursgigsols, individual
lessons, research activities, work and study ab¥aational schools and institutions of shortetidagy education also offer: ¢
training for employed and unemployed persons ferpilirpose of competence building in technologieafetbpment in
enterprises (computer controlled processes, autohhaies of production, environmental awarenesgnaros ...) ¢ training of
trainers in enterprises for practical training widents, lecture collectives ¢ training for selfmation ¢ biotechnology training
for farmers to improve the quality of production ..

5. Islifelong learning a recognised mission of higher education institutions?

Yes, of all mstitutions

The proposed National Masterplan 2011-2020 preg&t®us activities for higher education institusoand supports their offer
of lifelong learning (LLL). Higher education insiitons should enable the transition between studgrams and recognice prior
learning, skills and knowledge. In addition, uniies should also develop effective methods aaddims of learning and
teaching, which will be customized to differentdgnt groups. Appropriate and adjusted methodsaf/lledge assessment
should be used aswell. For this kind of educatiend will be available more public funds. In gehhettae key responsibility for
implementation of LLL policy is institutional Soettvariety of LLL offer reflects the co-operationtbé universities in the society
and contributes to the challenges of the populatiifh as well as to the openness of the univetsitiie groups of non-traditional
learners. The culture of LLL learning is slowly chang the higher education levels, where the reitiogrof results of learning

in other environments has to base on the equivalaéthe learning outcomes regardless of the Iagmmvironment where the
competences and skills were achieved.

6. For which institutionsis lifelong learning a recognised mission?

7. Are there legal requirements for higher education institutionsto offer lifelong learning provision?

No

8. Please provide areference to the relevant legislation or regulation.

9. Are there legal restrictions or constraints for higher education institutions to offer lifelong learning provision?



10. Please explain these restrictions, and provide a reference to relevant legislation/regulations

Higher Education Act: Article 33a Training prograasrare a form of lifelong learning, that are desigprimarily for training,
supplementing, enhancing and updating his/her kadgd. This special training programmes must gdicialf acreditation by the
national agency. In addition to these programmeiseipreceding paragraph, higher education iristitstmay also organize
various forms of informal learning, such as coursesxmer schools and training programs, but orityely dont affect the
implementation of the formal study programmes.

11. Which are the three (maximum) most significant groups of intended users of lifelong learning services offered by
higher education institutions?

It is important for the process of career buildirgreshing or updating the knowledge

Adults in employment  ,ptained during formal education.

a

Unemployed adults
IJ Retired citizens

Part-time students

It is necessary to improve the possibility for eoyglbility on the labour market and it can be
used in the process of formal education to obtajinen level of formal education (process of
recognition)

Adults without higher
education qualifications

1 Other, please specify

12. Where does the funding of lifelong learning provision in higher education come from?

£l general higher
education budget

Part of the funds higehr education institutionsfigah the public sector (Ministry of Education and
special budget for Sport, CMEPIUS - Centre of the Republic of SloveiaMobility and European Educational and
lifelong learning Training Programmes, Slovene Human Resources ama@ship Fund), mainly for the provision of
professional qualifications, such as for exp. sepyntary teacher's qualifications,...

private
contributions from Most of the funding in lifelong learning programn@sne from the students in a form of a tuition fee.

students

£ private
contributions from
business and industry

13. To what degree isthe provision of lifelong learning in higher education funded from the public budget?

Higher education institutions receive part of fufaislifelong learning at national level via theespcalls (Ministry of Education
and Sport, CMEPIUS - Centre of the Republic of 8loa for Mobility and European Educational and fiirag Programmes,
Slovene Human Resources and Scholarship Fund))yfarathe provision of professional and teachepslifications.
However, the financial construction of the lifeldegrning programmes is mostly based on the felaer€Tare little budgetary
contributions and are not regularly included (expa yearly or programme value basis). Therefaetbportion is not
significant and varies from faculty to faculty aindm year to year.



Part 2.1 BFUG Data Collection on policies to widen participation and increaséekibiltiy

1. Do you want to answer this section now or later?

Now

2. Do individuals that meet higher education entnstandards have a guaranteed right to higher e ducain?

Yes m all fields

2.1 Please specify.

3. Which statement best describes your country's fioy approach regarding the goal that the student bdy entering,
participating and completing higher education shoud reflect the diversity of the population?

There s a combination of the two previous approaches.

4. UNDERREPRESENTED GROUPS

4.1. Please describe how your country's steering daments define underrepresented groups (e.g. based socio-economic
status, gender, ethnicity, disability, ge ography, ther).

Current National Masterplan for HE 2007-2010 gide$inition of students with disabilities: Studentgh disabilities are
students who, because of long-term physical, mentellectual or sensory defects, in contrast whthother students, face
obstacles that prevent or hinder their full anéetffre involvement and participation in the edumadl processes. In general,
underrepresented groups are defined and monitgradd region, minority status, sex, and studerits disabilities. Officialy,

no groups in society are identified as underremitesiein national higher education system. Oneeféasons might be that there
is not sufficient research based evidence for béspite the great increase in the number of steide relatively high inclusion
of the generation in tertiary education, we stdlribt have formulated mechanisms of monitoringstident body and
systematically identified obstacles of the study &g completion. Regarding the iniciatives of fieposed new National
Masterplan for Higher Education 2011-2020, greattmtion will be paid to suitable representatioimolusion of whole range
of existing social groups in higher education. Thenposition of students entering in higher educaiparticipating in it and
completing it at all levels, must reflect the stunal diversity of population in Slovenia. Regaglthat, we will develop
mechanisms of identification of groups whose re@negion is under-average in higher education aatyse the reasons for
such differences. Based on the analysis of thetsteiof the student body and recognised identiioa of less represented
groups of population, we will create instrumentséfdditional support of inclusion of these group$igher education system.
On the government level we will form incentives foeir inclusion, which will be a permanent actjwiff higher education
institutions.

4.2. For each of these groups, please briefly de#sr the national/regional policies and measures thare put in place to
address under-representation. These may include, bare not restricted to laws, regulations, campaigs incentives, other
actions etc.

Within the National Masterplan for Higher Educat®07-2010 there are iniciatives to ensure theyiateon of students from
underrepresented social groups and students vaidtbiities in higher education. According to it gleuld remove all the
barriers for their study and create customized camiwation infrastructure. This also requires thepsut services and provision
of all tools that are necessary to ensure equabriyapties for disadvantaged and disabled peopbgrépriate adjustments of
study programs and their implementation are suppda implement these measures, which are finaasedpart of additional
development public funds predicted for HEIs. Ittitias within the current masterplan also incorpesahe appropriate legal and
financial solutions for student families and studemith disabilities with cooperations betweenthieistry of Higher Education,
Science and Technology and the Ministry of LabBamily and Social Affairs and other governmentatitotions. Besides the
Ministry of Higher Education, Science and Technglalifferent ministries are in charge of policy andasures in this area: ¢
Ministry of Labour, Family and Social affairs (sacgecurity and social transfers to both studemdstiaeir parents, scholarships
...), * Ministry of Education and Sport (short-cytéetiary education), « Ministry of Health (healérsice for students), and ¢
Ministry of Finance (taxation of student work). Timajority of measures and actions are targetelbtavhole student population.
In this respect all students are treated equathhare the same rights deriving from their studéatus. Slovenia pays special
attention to financial support for students asetsgential aspect of the social dimension of tgriaiucation and particularly that



of broad access to it. We have to underline thag&iian students don't pay tuition fees for regstadies at first and second
cycle of Bologna programmes. Furthermore, a largpgrtion of students receive scholarships andtantial social subsidies
for their studies. Some incentives, however, asegied for special groups of students. For exangilelents with special needs
are offered better study conditions both in clagss®and in dormitories. All new university buildingnd dormitories are
designed according to up-to-date architecturaldstais and all overhauled capacities follow the reasisfactory solutions for
students in question. Students with high disabilitbych need a constant personal assistance havaithis room rent
subsidised. Students’ families have both the “chitebd” and the “partner’s bed« subsidised. Stdetio are Slovenians
without the Slovenian citizenship have all theghts based on their student status as all otheéestisl (for example, they may
apply for national/”state” scholarships). In Sloiemnwe have Association of Students with Disal@stthat represents and
defends the interests of students with disabilidied offers them special support measures to inaptt@ir situation in education,
housing and employment. The Association providegaiibnal, cultural, sport and social activitiehatne and abroad, free
transportation with customized vehicles, free dsaadern computer equipment with internet accessessible and adjusted
study literature for blind and other various forofipersonal assistance and advice on issues regahgi study and living
conditions of students with disabilities. On thstitutional level, higher education institutionsseamplemented different
measures that supports the involment of underrepted groups in tertiary education also. Mostfuistins have special
organization units that are authorized to workiminterest of students with special needs. Theyige individual support,
regarding his/her special needs. HEIls also orgamiz@us educational and other seminar for stugdentsessionals and
pedagogical personal on this issue. Regarding @tjmin to enrol in HEIs, their first choice in thpplication form is ussually
accepted. For students with special needs theralsmesupport measures provided within the Erasnalslity sheme. They
have the right to personal assistance during tteemieriod of study or placement abroad. As we laready mentioned
earlier, regarding the proposed new National Masierfor Higher Education 2011-2020, we have togwetn greater attention
to the representation and integration of certagiagd@roups in Slovenian higher education systenckvwill be identified as
underrepresented. The Government will supportdhadtion of the basic incentives for their widertapation, which will be
developed further in a continuous activity of higladucation institutions.

4.3. How does your higher education system deterngrwhether an individual belongs to a particular graip (e.g.
self-declaration)?

Currently this is usually a selfdeclaration. Thetst of the students with the special needs ismeted by the Statut or Decree
of each higher education institutions individualystudent can obtain a disabled student status/ghe submits expert opinion
or the opinion of the disability commission. Theaidls vary according to each institution. Afteremnbg the university a
candidate can submit an application to the DepattofeStudent Affairs, explaining his/her illnessdisability or other special
conditions (f.e. parenthood or status of sportswmamian), the circumstances for his/her specific ttagms according to their
special needs and provide possible solutions. Aafdit to his/her request, he must submitt alsodaliti@nal documentation: ¢
medical documents e classification of the CentreSfocial Work ¢ expert opinion of the InstituteEducation in RS ¢ opinion of
the Disability commission of the Pension and DiBghblinsurance. ¢ other evidence The status ofidesit with special needs /
disabilities is then registered at HEI's database.

4.4. Is there any funding reserved for measures tiacrease participation of under-re presented groups?
Yes
4.4.1. Please specify.

Currently the HEI can apply for the national furdfered via an open call for proposals on the isidn of the students with
special needs and based on workshops in ordetgabademic staff work with students with specieas. There is also
funding reserved for measure to increase participaif under-represented groups. For now it is @iio the Decree on
Budgetary Financing of HEIs and other institutidngthe future there will be more funding resertedthe participation of the
underrepresented groups and their inclusion inrl@arding the proposed National Higher Educatiostiiglan 2011-2020.
We will analyse the structure of students withititention of determining representation of indivatlgroups of population and
identification of less represented groups in higkgication. Based on the analysis of the structittee student body and
identification of less represented groups of papoufawe will create incentives for additional sopipof inclusion of these
groups in higher education. We will allocate anitiddal 1.5 million EURO per year for this procesigher education
institutions and higher vocational colleges willdreouraged to develop ways of attracting, inclygidind supporting the
completion of studies of less represented group®ptilation. For this activity they will be abledbtain funds within the
framework of the new developmental part of funding.

4.5. Do you have national targets/goals for partipation of those groups that you identify as underepresented in higher
education?



No

4.5.1. Please explain these targets briefly and nanthe groups to which they apply.

4.6. Does your country offer more public funding tchigher education institutions to stimulate acce skr underrepresented
groups?

Yes
4.6.1. Please specify and identify variation betwadifferent groups, where they exist.

/

4.7. Is the effect of measures to increase partieiffon of each of the groups monitored in your courmy?
Yes

4.7.1. Please specify.

When students enroll to HEIs the data is gather¢dmthe enrolment application where they giveoioh the indicators as:
minority, region, sex, nationality, disability. Basson gathered data, the HEIs implement speciglastipervices and provision
of all tools that are necessary to ensure equalitons for students with disabilities. That inchsdindividual tutoring and
personal assistance. Additionally, Slovenian Asstomn of Students with Disabilities collects infation about study and living
conditions of students with disabilities. The ago inform students, relevant institutions andegahpublic about the life of
students with disabilities and to encourage chaimgteir favor. In general, Statistical Officethé Republic of Slovenia
monitors student body on national level.

4.8. Please provide details on how the higher edugan participation and graduation of each of the goups that you identify
as underrepresented is monitored in your country.

When students enrol to HEIs the data is gatherdédmthe enrolment application where they give iofothe indicators as:
minority, region, sex, nationality, disability. Thata is then gathered.

4.8.1. What data is collected?

When students enroll to HEIs the data is gatheri#mthe enrolment application where they giveoioh the indicators as:
minority, region, sex, nationality, disability. Thata is then gathered.

4.9. Is there a system to monitor the compositiorf ¢he student body (in terms of groups identified a under-re presented)
by subject?

Yes
When students enroll to HEIs data is gathered witte enrolment application where they give infdtenindicators as: minority,
region, sex, nationality, disability. The datahsrt collected. However the proposed new Nationatéfalan for Higher
Education 2011-2020 predict the establishment afreatytical information system for higher educaiiothe Republic of
Slovenia. By changing the Higher Education Law0AP, a database will be established by the yea2 20th records on
students, graduates and practitioners in highecaditun, including the informations abouth the gothmt are underrepresented in
the higher education. Implemented HE system willmechanism to recognize and monitor the comjoositi the student body,
also in terms of groups identified as underrepreskim higher education and as such provide areeil base for further
analysis of the causes for such differences aret sifstematic measures oriented to create supparhderrepresented groups.

4.10. When are data generally collected?
At entry mto higher education
4.10.1. Where an approach different from the genetapproach is used for any group, please specify.

/



4.11. Where is information provided by this monitomg system published (provide a reference and link)
It is not published.

5. GENERAL POLICY APPROACH TO WIDENING PARTICIPATIO N

5.1. If your country has a general policy approacho increase and widen participation and to overcomebstacles to access,
please explain your approach briefly and provide réerence to relevant documents.

National Masterplan for Higer education 2007-20grence: http://www.uradni-list.si/1/content?i@832 ) proposed
various general approches to increase and broadéoipation: « Balance the enrollment between 69/2ars old population
and retain at least 60% of the population (19-2&y®Id) in higher education. « Increase the pridpoiof the population in all
forms of lifelong learning. ¢ Improve conditions fetudy and increase the number of graduates. fie@ee these objectives the
Government will improve the relationship betweeatteers and students, relevant scholarship polidyr@asures aimed at
promoting the study). « Scholarships are one optierities (especially developing appropriate sobef scholarships for
individuals who wish to study and improve the dituafor the study). o Scholarships that are aimteithproving the staffing
needs of the labor market (the sponsorships syttt students in those subject areas where thardkefor highly educated
workers exists). o Regional fellowships (awardedheymunicipalities, provinces and regions, thathato retain its most
promising students). o Government grants are éas@menable the disadvantaged groups of studestsidy .(based primarily
on two conditions - the income tax threshold ligfithcome tax of the applicant or his/her family)Scholarships for best
students with outstanding achievements (the ZoddaBships). « Student accommodation (the Governmseswmmitted to further
build homes and increase the provision of studecdmmodation facilities until they achieve suffitieoverage of the student
population with student beds. Students have aksopportunity to stay in a subsidized public arigigie student dormitories or
boarding schools.). « Health care of the studersudent work as an additional source of finantegcost of his/her study.
Proposed new National masterplan for Higher Edan&20D11-2020 in Republic of Slovenia tackles thisiative in a more
consistent and systematic way. (Link: http://wwwaztrgov.si/fileadmin/mvzt.gov.si/pageuploads/pdffasinz_javnostmi
/10.03._NPVS_sprejeto_na_vladi.pdf) In the comiegatle, we wish to facilitate a wide access toamgreducation and
facilitate study to all who have an interest arel @apable of studying and provide them with thedasnditions for successful
completion of studies. For this purpose we wish tdarmonise the system of social transfers faestts in a more transparent
form. « We will form a system of monitoring of teéudent body, detect obstacles at study and ugd®+donitoring of measures
and adapting of the system of social transferqi@masis of the findings. « Higher education ingtns will be encouraged to
design institutional practices in following thetudents. « We will encourage HESs to develop studeunbselling services in the
sense of forming career centres or career and avaded psychological counselling. « We will develmechanisms of
recognition of groups whose representation is uagierage in higher education and study the regsoissich differences. We
will form encouragements for their inclusion, whiefll be a permanent activity of higher educatiostitutions. « We will
facilitate conditions for a richer offer of lifelgiearning on the tertiary level also through udgng procedures for accreditation
of study programmes for gaining education and éurtiducation, encouragement of flexible teachirigspand the public’s open
access to objective information on providers ohbigeducation in Slovenia. ¢ In the light of lifafplearning, establish a more
equitable system allowing no tuition fee studyiiatfcycle and also, on the basis of good resultsecond and third. The number
of students in Slovenia in the past decades hasdieadily increasing with the exception of the thiee years due to the
generation decline. The inclusion of the »typicaheration” in higher education is high and, in cangon with other European
countries, above average. However, the aim of ti&ten plan is, that the composition of studentsrang higher education,
participating in it and completing it at all levetaust reflect the structural diversity of our plztion.

5.2. How does your country's policy explicitly idetify the obstacles that it addresses?

Slovenian National Masterplan for Higher Educa®607-2011 indentifies several obstacles: « MostliBEUras more than 25%
of the population aged over 15 years with more #eorondary education, in Slovenia the share isndrd8%. ¢ Student
accommodation note the current lack of student laedspredicts the similar demand in the next fiearg, which requires the
provision of the new subsidized student housindifess.  Lack of the long-term vision of a compamsive health care for
students on the basis of information obtained fbypsystematic evaluation of the effectivenessref/pntive medical
examinations and their long-term economic viabiityl (2) study of the use and the access to hesd¢hfor the students to
prepare the design and implementation of theseities together Ministry of Health and the Stud®ntjanization of Slovenia.
New obstacles were identified within the new dodfthe Nation Masterplan for Higher Education 2@0R0: « Despite the
great increase in the number of students and velgthigh inclusion of the generation in tertiadueation, we still do not have
formulated mechanisms of monitoring the studentylzowl systematically identified obstacles of thelgtand its completion. The
data also show that there is high percentage seétiadio do not complete studies, (35%), especiatgnicompared to some
other countries of the European Union or the OECQD comparison with selected countries of the aen Union or with the
OECD countries, we lag behind considerably in teofresxpenditure on higher education and also cerific and research.



Similarly, we note fundamentally lower expenditaretertiary education when compared to primaryemosdary education. ¢
Among public funding for Slovenian higher educatime devote a relatively high share to social fienssfor students,
particularly in comparison with some other courstri€he efficiency of the Slovenian higher educaisynvith regards to high
student dropout and large social transfers, womése a fact which is also confirmed by Europeatyate— particularly
because of the influence on the labour marketSidwenia, the share of population having compléteiiary education
increased; however, the level of education of flwéhian population at the tertiary level doessdfice for the ambitious
projections of the needs of our society, neithér cemparable with selected countries of the EeespUnion. « Greater attention
must be given to the representation and the iriegraf certain social groups that are underreprieskin higher education. We
will develop mechanisms for identifying those greugnd examine the reasons for such differencesintlentive for their
participation will be also a continuous activityldgher education institutions.

5.3. What are the criteria used to measure and ewate the success of specific initiatives and meass?

Until now the main criteria in achieving long-tegmals are some of the planned indicators that Wwased on the goals set
within still actual National Materplan for HighedEcation 2007-2010: « Proportion of population statly at tertiary level (%
of total population between 20 and 24 years invlivehigher education). « Number of enroliment sdta the full time studies
at higher education institutions in general and &g regions. « Number of selected young reseascligait are finaced by the
state. « Number of guaranteed new beds in the bhlis of residence and the number of total sibsidresidence for the
students. « % of finaced fare of public transpaotafor students. « Students by region, nacionadiyder. « Finance Ministry of
Higher Education, Science and Technology of theuRkp of Slovenia has also organized and led re$ean economic, social,
residential situation and international mobilitystfidents in Slovenia Eurostudent Sl in the ye@8522007 and 2009/10. Main
criteria used to measure the success of initiative®: « status of the students and other conditietated to studying, ¢ the
presentation of students educational backgrouptgsention of student living conditions, ¢ familydixground of the students,
the evaluation of satisfaction of students withabericulum,  the proportion of students who giyafor the entry,  the
proportion of students who abandon their studiesfdeast one year after finishing high schoatiative within the proposed
new National masterplan for Higher Education 2002@predicts a more systematically monitoring efgtudent body, its
composition and barriers to accessing and compléimstudy. By the year 2012 we will implemenitatiase with records on
students and graduates, operators of activitibgyhrer education and record of higher educatiotititidns. By that, we will
established national analytical and informatiorteysfor higher education in the Republic of Sloeef@HE Information
System). Based on the new systematic approachrigariag the student body, we will be able to eB&die new criteria to
measure and evaluate the sucess of specific inégthat will result in more detailed and speeidi measures. In general, for
successful achievement of goals of the proposeihdtMasterplan for Higher Education 2011-202i@ ihecessary to ensure
up-to-date monitoring of realisation and acceptarfdeplementing intended measures with regardas/ents and context in the
future. An independent group of experts will joymthonitor the achievement of set goals, its impaots implementation of
measures.

5.4. In your country, is the composition of the stdent body monitored according to certain criteria?
Yes
5.4.1. Who monitors on the basis of which criteria?

National Statistical Office in the Republic of Semija monitors general statistics abouth enrolewithte population in the
higher education and other corresponding data.dtindf Higher Education, Science and Technology ahonitors the results of
their policy and its implementation according totam criteria based on the initiatives within thational Masterplan for Higher
Education. The report is published every year. 8igiof Higher Education, Science and TechnologhefRepublic of Slovenia
has also organized and led the research on ecomemai@l, residential situation and internationabitity of students in
Slovenia Eurostudent Sl. Project Eurostudent SOZf)atform is based on the common European pr&eaistudent IV (Set of
Core Questions). The research has been systerhatogdnised in the years 2005, 2007 and 2009/ Blawenia. Higher
education institutes has, based on their autonieahyjts own system for monitoring student body,cading to their own policy
and strategy. Additionally Slovenian Student Untotiets data on particular issues regarding stuifersind education.

5.5. How is this data used in higher education paly?

The monitoring is mainly organised for administratand statistical purposes for higher educatistitites or the Government
and for tracking trends regarding students in higlskication. Until now it had mostly no direct effen policy planning and
design, however major attention is given to sodialension in the draft Masterplan and it is preaticio have effects on policy,
funding and special measures.



5.6. How are measures to remove obstacles to accpasarily funded? If your country has a mixed sysem, please choose
all adequate boxes. Please only indicate the mostgortant source(s).

From the general higher education budget Eurostat, Ministry of Higher education, Science @adhnology,

U From a specific budget
From university budget

U There are no measures to remove obstacles to access

6. DIFFERENT APPROACH TO WIDENING PARTICIPATION

6.1. Please explain the characteristics of your cotiy's policy to achieve the goal that the studenbody reflects the
diversity of the population.

6.2. Does your country's policy approach explicitlyde ntify obstacles to higher education?

Please choose..

6.2.1. Please describe these obstacles.

6.3. Does your country's policy approach make refemnce to parts/groups in the population?

Please choose..

6.3.1. Please describe these groups.

6.4. What measures does your country's policy take ?

6.5. How does your country assess whether its pglibas been successful?

7. COMPLETION OF STUDIES

7.1. Does your country have policies aiming to inease the level of completion of studies?
Yes
7.1.1. Please describe the main features of the sgligies.

Regarding the iniciative given by the proposed dt&l Masterplan for Higher Education 2011-202than¢oming decade, we
wish to facilitate a wide access to tertiary ediaceand facilitate study to all who have an intéaw are capable of studying
and provide them with the basic conditions for sgstul completion of studies. Despite the greaease in the number of
students and relatively high inclusion of the gatien in tertiary education we still do not havenfiolated mechanisms of
monitoring the student body and systematicallytified obstacles of the study and its completidme Tata indicates that the
percentage of those who do not complete their esuidi high, particularly in comparison with someeotcountries of the
European Union or OECD. For this purpose we widiatanonise the system of social transfers for sitsde a more transparent
form. Similarly we will form a system of monitorirag the student body, discover the obstacles dystnd up-to-date



monitoring of measures and adapting of the sysfesn@al transfers on the basis of the findinggheir education institutions
will be encouraged to design institutional pradigefollowing their students. Similarly, we wilheourage them to develop
student counselling services in the sense of fawémeer centres or career and academic and psgatal counselling. In the
light of lifelong learning we will establish a moegjuitable system allowing no tuition fee studfirist cycle and also on the
basis of good results in second and third cycle. State will cover the expenses of the study fat Gycle study at any time in
life, however only 4 years i.e. 1 year more thanrtbminal length of study. If he/she repeats ongba studies a number of times
so that the total length of education will be mthan 4 years, the expenses of the study over lthgedr will be covered by
him/her. The right of paid education in first stujgle will be available to all individuals withoatready gained education on
this level or those whom the State has not fundgdysat this level. However, for the 4 years thel e entitled to all other
social privileges i.e. scholarships, subsidisedisya¢ansport, accommodation, etc. For second styclg the State shall cover
the costs of study of an individual for 2 years fiuhe at any time in life, however, the individwaill have to return the funds to
the State upon unsuccessful completion. The pevitidn which the individual will have to completeet studies before returning
the funds will be 3 years.

7.2. Are student completion rates monitored in youcountry?

Yes. at the level of higher education institutions

7.2.1. What use is then made of the data?

The data is used for self-assessment and measuragrove the student completion rates are takdngiitutional level. The
data gives us information if the situation is imgrg or deteriorating both on institutional andrational level. The faculties and
academies use the data to monitor the length df stnd prepare measures to shorten the time of ahdiconform with the
official length od the study programme. On natide&kl data are used for policy making and its enpéntation.

7.3. Are there any incentives for higher educatiomstitutions to improve student completion rates?
Yes
7.3.1. Please specify the nature of these incentive

Ministry for Higher Education, Science and Tehnglgiyes additional resources — public notice —afdditional activities that
allow even more atractive study. In general Slozetiigher educational instututions are autonomdssatheir task to encurage
students to complete study. Measures of the higthecation institutions to improve the student catiph rates include: ¢ formal
rules within programmes to improve transition ratéthin programmes and to improve success on exeggsilar supervision of
the student work), « awards for students who fitigtir study with high grades in a shortest peridithin the generation,
individual help (tutors) for less successful stidenmonitoring student workload for individualurees (according with ECTS
credit system), « incouriging candidates who hastecompleted their studies to complete them, Imthe national Decree for
HE financing valid since 2011 within the budgetéhare 3% of all the HE national budget foreseerh® student completion
rates incentives. The new system is going to béeimpnted in the academic year 2011/2012. Also tigilyear 2010 the
financing of HEIs was based on the number of stisd@amber of graduates and factor of disciplifeisTcompletion rates
affected the funding of HElIs.

7.3.2. Are there any other incentives (e.g. it issubject covered in external quality assurance praxdures)?

8. STUDENT SERVICES

While higher education institutions offer multiple services, in the following questions, the focus §eonacademic guidance
services career guidance services and psychological coufisg services.

8.1. What kind of student services are commonly pxaded by higher education institutions?

Academic guidance services
Career guidance services
0 psychological counselling services



O Other
[0 No services

8.1.1. Please specify.

8.2. Who are the main users of the services?

All students

8.2.1. Please specify.

8.3. Please provide the main source(s) of funding.

The higher education institutions usually provideding through the budgetary contributions (foraotirricular activities) and
through project funding (national project fundingternational — ESF funds for Career centre, fuhding for graduate
mobility). Funding also comes from the general [l sum budget that is received by the state.

8.4. What are the main tasks of the services?

The main tasks of the services at the higher edurcaistitutions are to offer as much help and supand additional learning
opportinuites as possible for most of the higharcation partners in all areas of their work atuhiversity and in the time of the
study. Their task is also to offer insight intoeatlstudy related matters and activities, so tlabtrerall gain from the period
spent at the university contributes to better ligemdividuals and their more fruitful use of tbempetences, skills and
knowledge, acquired at the university. The cerraibliment office offers information and guidanoehigh school counselling
services in the matters of enrollment requiremantsprocedures, help students concerning studgmsasielection of electives,
accommodation (student dormitories), mobility, ayMal of ECTS credits obtained on other HE instiiagi and programmes.
Student services are offered also on the levatdi¥idual faculties/academies with the same purptaseffer additional support
and additional opoortunities during the time ofigfdor the students and staff. In general, studepport centres provides for
various student services:  co-ordination of tutgigervices, ¢ instructions to help students wpticsal needs, e international
mobility of graduates, « career guidance to helgestts finding the employment and to advise ahgthidr education decisions
and career building, ¢ psychological counsellinyse, ¢ extra curricular sport and other actistie teaching abouth public
appearances, ¢ international student mobilitygalenatters, housing, food and transport. Additign&lovenian Student Union
(SSU) helps students by ensuring quality of edaoadind student life: ¢ it represents student istisrand works for their
realisation, ¢ it organises and implements acésifior students and supports student activitiéiseifields of culture, sport,
education, technology, tourism, international caapen, public media, civil initiatives and otheiteérest areas of students.

8.5. Please provide any additional relevant comménfor consideration regarding your national polices to widen
participation.

/

9. Do you want to answer this section now or later?

Now

10. Does your country's higher education policy fags on promoting the flexible provision of higher edcation (e.g.
changing the intensity of study programmes accordmto personal circumstance through part-time studydistance learning
and e-learning)?

Yes

10.1. Please provide details of specific policy meaes.

Regarding the iniciatives within the proposed NadidViasterplan for Higher Education, the arrange¢méforms and manners
of executing study programmes will be fairer. la light of lifelong learning, we wish to providd ahtionals with an

opportunity to exercise their rights — regardlekthe period of life in which they decide to stuthart-time study will be only an
adapted form of pefrorming of the study programmwigich will be executed on a smaller scale comp#wddll time studies, i.e.



30-45 ECTS per year. Similarly, in this case, thstof study per year will generally be proportibniower.

11. Does your country's policy on flexible provisio of higher education contain a special focus linketo the goal of
widening participation for underre presented groups?

Yes
11.1. Please explain how higher education policyras to attain this goal.

Regarding the iniciatives within the proposed NadidViasterplan for Higher Education, greater atenivill be paid to suitable
representation or inclusion of individual sociabgps in higher education. The composition of sttglentering higher education,
participating in it and completing it at all levetsust reflect the structural diversity of our plation. We will develop
mechanisms of recognition of groups whose reprasentis under-average in higher education andysh&reasons for such
differences. We will form encouragements for theélusion, which will be a permanent activity ofher education institutions.
We will form a system of monitoring of the studboty, discovery of obstacles of study and up tedadnitoring of measures
and adapting of the system of social transferdemasis of the findings.

12. Are there regulations or other policy measuresegarding the relationship between employers and gher education
institutions in fostering flexible learning?

Yes
13. Please provide details of these measures.

All programes must have at least minimal amoumetiettive courses and at least minimal amount of £€edits that can be
transferred from any other accredited coursesridefby national law on HE and by rules for accediih). The national
legislation also provides that the 1st cycle prsif@sal study programmes should have a proportiguaxtical training during
the study and so do the EU directives for the Eduleged professions. The same goes for the 2n@ syatly programmes where
there should be room for applied research, prdgticblem solving or other forms of knowledge apption already during the
time of study. The third cycle (doctoral) programsmehich are of three years duration, include 60 &6f structured work, the
rest is individual research and the doctoral thekiboration. In addition to general themes stweah choose the themes for
their diploma theses, research projects and (otdidevel) research topics also according to delmand needs of the
employers. To enable this the higher educatioiititisins have close contacts /contractual arrangesmeith the relevant
partners on the labour market (potential employ@search institutes, firms and companies, pulgatos). In addition some
higher education institutions statute allows glesturers from the industry to be invited to papite in the regulated higher
education learning arrangements and study progransoethat the transfer of knowledge between tiiutions of higher
education and the wider, labour and research emwigat is encouraged. Regarding the iniciativeb@proposed National
Masterplan for Higher Education 2011-2020, polytech will primarily offer most contemporary highajity professional and
applicable knowledge and competences. The edugattmess will be based particularly on providingfpssional
competences of graduates alongside obtaining theéresl generic competences originating from thénat framework of
qualifications, and on more longlasting cooperatidth potential users of their knowledge, particlyiahe economy and the
requirements of the region where they operate nidmner of professional teaching will be orienteslgcds obtaining practical
knowledge and skills and the ability to apply thewledge in various environments, while the cuttiouwill include practical
training, which will have to be guaranteed. The leagis on encouragement of independent entreprémeansd obtaining of
skills for knowledge management will be greatethla manner the pathways for the transfer of kealgé or the implementation
of research achievements in the economy will babdished.

14. Please describe up to five main access routeshigher education (including, but not limited to,entry with a school
leaving certificate, entry with a vocational educabn certificate, entry without formal certification) and, if

possible, provide approximate percentages of studenentering through this route in parenthesis ().

If less than five main routes exist, please writeri/a" in the remaining fields.

Route 1: = Secondary school leaving certifi¢general matura certificate, professional maturéfamte
Route 2: = Equivalent foreign certificate

Route 3: = Special talents tests (academieg)of a

Route 4: = n/a



Route 5: = n/a

15. Do higher education regulations and steering doments promote flexible entry to higher educatione.g. through
alternative access routes?

No

15.1. Please briefly describe these measures.

16. PART-TIME STUDY

16.1. In your country, is there any official statusother than full-time student?
Yes

16.1.1. If yes, what formal status does exist?

»izredni Studij« part-time study

16.1.2. How do you define it?

via mail

16.1.3. What are the reasons for offering a diffemt student status?

The main reasons for offering a different studstdsus are covered by the iniciatives of the lifigltearning. It also supports
accessibility of the study for students who canokinto full-time study because of the variougssens.

16.1.4. How are these students treated differentle.g. fees, student support, etc.)?

Present Higher Education Law equalizes the stdtieaegular or part-time students. That mearnspig-time student have the
same rights and obligations as the regular tingesits. Regarding , all students have the right#dth care and other benefits
and social transfers (such as food and transpantatisidies, scholarships) in accordance withebalations (when they are not
employed). Part-time studies should also be ictment and outcome equal to the full-time studeXpplicants for the

part-time study can enroll in the same way andiwitiie same time limits as the candidates foruhdime studies. However,
students on the part-time study programmes hapaytdees. Fees are defined by the Senate of theeHigstitution in charge.
Reorganization of the part-time study, based optbeosed National Masterplan for Higher Educagi®hl1-2020, will limit the
part-time study to 30-40 ECTS per year. Howeveraiwill be no tuition fees and the students whitadn the same rights to
social tranfer benefits and other students suppessures.

16.1.5. Please describe the most common understamgliconcept of part-time studies.

16.2. In your country, do you have an explicit potiy to encourage part-time study provision by highe education
institutions?

16.2.1. Please describe briefly the main eleme ntedaprovide the source.
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Higher Education Act: (Article 37) The curriculunaynbe adapted (organization and timing) at theustest seminars and
practices following the abilities of individual sient (as »part-time students)«, but only if them@aof the study allows that. The
adjustment must be made in a manner and the praesgacified within the statute of the HE in chaidajority of higher
education institutions provide »part-time« studijaugh only when the same standard of teachingaahtkving the learning
outcomes is possible. Due to some professiongbatiad constraints some study programmes are fereaf as part-time, and on
the other hand, some of the the doctoral levelygtudgrammes are only offered to part-time students

16.3. Which one of the following statements best sleribes the current situation in your country?

Higher education institutions have autonomy to decide, but most of them offer part-time studies

16.3.1. Please specify

17. RECOGNITION OF PRIOR LEARNING

17.1. In your country, is there a legislation reguaiting re cognition of prior non-formal and informal learning?
Yes
17.1.1. How does your legislation in higher educaitn define prior learning?

The HEIs have their own rules and regulations émognition of prior non-formal and informal educati which can be
determined autonomously. Recognition of non-forama informal education is also a part of the reitmgnprocedure of ECTS
credits in higher education institutions within #tedy programmes. However, that criteria for RR& to be defined as an
element of the study programme when it is accrddB® students have information about the critenid procedures for RPL for
each study programme. Example of a HE Decree adeéiwre and the Criteria for the Recognition ofimfally Acquired
Knowledge and Skills determines: « Formal educati®education completed with a state-approved deaufcertificate,
diploma) and is evaluated according to ECTS. «rinfd education as the educational activity thagsgblace in educational
institutions that offer formal education, or outsiof them (courses, workshops, seminars) and dgive® student a state-
approved education or qualification. ¢ Informal Edltion (random or informal learning) covers theue knowledge based on
experience, knowledge through self-education ocispénterests, as well as knowledge gained threxglerience learning.

17.1.2. Do your steering documents in higher edudah define prior learning?
Please choose..
17.1.3. How do your steering documents in higher edation define prior learning?

17.2. In your country, apart from formal learning, what can be taken into account and recognised asipr learning in
higher education?

Prior non-formal learning (e.g. various non-ceetificourses)
Prior informal learning (e.g. work experience)

17.3. Prior learning as defined by your steering duments can ...

U be used to gain admission to a higher educatialy gitogramme

be taken into account as partial fulfilment of ghlair education study programme (e.g. to reduceetiigired amount of
courses to be taken/credits to be gained)

17.4. Based on your steering documents or legislat, can applicants for higher education have prionon-formal or
informal learning assessed and recognised?

Legislation expressly permits higher education institutions to implement procedures for validation of non-formal and informal learning
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17.5. If recognition of prior non-formal or informal learning is permitted by legislation but is not aright, is it:
Standard practice in most higher education mstitutions (75% +)
17.6. What measures are in place to ensure that @ssment of learning is based on reliable and valevidence?

HEIls have their own transparent rules and procedwngering criteria for RPL. The procedure of ragtign is supported by the
relevant documentation and evidence of the edutatid the learning outcomes. Application is usuaslyessed by the
Committee for student affairs on the individual HEtitution. The non-formal and informal learnimp(-certified courses and
work experience, research experience) can be resssgonly when the learning outcomes of these idietivare well
documented and certified (reports, scientific pappatents, publications by the student). The cteenis nominated to validate
the application with all the evidence and decidesuarecognition of learning outcomes and ETCS. @dms for the recognition
of the non-formal or informal learning by HE ingtés can be: ¢ Certificate or other document g@ntifthat the he complete the
program, stating the date and establishment nuofo@edits (if specified) and the content of thegram. « Certificate of
non-formal education. « Certificate of the pradtitaining, project implementation, etc. « The kdedge that the candidate has
acquired by working, self-education and informalrlgng. « Employer's written recommendations, etc.

17.7. Is institutional practice in recognition of pior learning explicitly included in the quality assurance processes used to
evaluate institutions and/or programmes?

Yes
17.8. Please provide any additional relevant comméxfor consideration regarding flexibility of higher education studies.

Within the proposed National Masterplan for HigBelucation 2011-2020, informal and formal learnintj eountinue to be the
personal right and the subject to assessment laéhiducation institutions. Informal learning irds all learning completed in
environment outside the system of acquisition ol education or level of education. It includesigus courses, seminars,
training, conferences and such. In the next decadeyill encourage higher education institutiond aigher vocational colleges
to facilitate flexible teaching paths and recogmitof previously acquired knowledge and competengbich must in any case
be in accordance with the set academic standards.
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Part 2.2 BFUG Data Collection on student contributions and support

1. STUDENT FEES AND CONTRIBUTIONS

The focus of the questions is on students, and istiimited to full-time daytime students. Furthermore, all first and
second cycle students are included. Third cycle stents are excluded except when explicitly mentione &imilarly, the
focus is on home students or equivalent. Internati@l students are only included when explicitly membned.

1.1. Do you want to answer this section now or late

Now

2. In your country, does any higher education homstudent at a public higher education institution hae to pay a fee of
any kind?

Contributions to student unions are not included!

Yes

3. In which currency are contributions to higher edication institutions and other study costs paid iryour country?

EUR

4. In principle, which home students at public hier education institutions have to pay fees?

Duringstudies & A|| sudents @ Specific groups of students  © No answer

After studies o Al students @ Specific groups of students  © No answer

4.1. Which main exe mptions to this principle exisin your country?

4.2. Which of the following criteria determine wheher a student has to pay fees?

T Need
1 Merit

¥ Part-time/Full-
time/Distance learning

T Field of study

Students on private HE institutions: Students in the programmes not funded by the State,
¥ Other: including third cycle students, second cycle students with access qualifications equival ent to
the second cycle qualifications or equival ent.

5. With regard to fees, are home students in the send cycle treated differently to those in the firscycle?

No

5.1. In principle, which second cycle students giublic higher education institutions have to pay fes?

Duringstudies & A|| sudents @ Specific groups of students  © No answer

After studies o A|l students @ Specific groups of students  © No answer

5.2. What main exemptions to this principle existri your country?



5.3. Which of the following criteria determine wheher a student has to pay fees?

T Need

Merit

C Part-time/Full-time/Di stance | earning
I Field of study

6. What is the minimum, maximum and most common ammt of fees payable by home students in the firstycle?
Please multiply any annual fees (including registtéon, tuition, administration, graduation and other fees) by the most
common length of programmes in this cycle and adeegs to be paid only once to that amount.

Minimum amount = 1500 EUR
Maximumamount = 7500 EUR
Most common amount = 2500 EUR

6.1. Which home students pay the minimum and the m@mum amount in the first cycle? (e.g. students igertain
subjects, students in need, students with good acadic performance, part-time students, other...)

»Part-time« students have to pay the fee. The fees are cal culated for individual study programmes and their specific
provision. The maximum fees are paid by part-time students on certain study fields; for example on the field of economy for
consorti um provision. The minimum amount is paid by part- time students of most of the first and second cycle study
programmes and the doctoral study programmes, which are co-financed by the government. The co-financing is for the study
programmes, which are expiring and giving way to the new third cycle doctoral study programmes. The »ol d« doctoral
programmes are going to expire at the end of the study year 2015/2016.

6.2. Please provide the percentage of students payithe minimum and the maximum amount in the firstcycle. If
precise data are not available, please provide arsgmate.

No data.

7. What is the minimum, maximum and most common amant of fees payable by home students in the secocykcle?
Please multiply any annual fees (including registi@on, tuition, administration, graduation and other fees) by the most
common length of programmes in this cycle and adafs to be paid only once to that amount.

Minimum amount = 1700 EUR
Maximumamount = 12000 EUR
Most common amount = 3000 EUR

7.1. Which home students pay theninimum amount in the second cycle? (e.g. students in ceirt subjects, students in
need, students with good academic performance, patime students, other...)

The HE students who study part-time pay the fees. The fees are cal culated for individual study programmes and their specific
provision. The minimum amount is paid by part- time students of most of the second cycle study programmes, which are
co-financed by the government.

7.2. Which home students pay thenaximum amount in the second cycle? (e.g. students in cair subjects, students in
need, students with good academic performance, patime students, other...)

The HE students who study part-time pay the fees. The fees are cal culated for individual study programmes and their specific
provision. The maximum fees are paid by part-time studetns on certain study fields; for example economy.

7.3. Please provide the (approximate) percentage sfudents paying the minimum and the maximum amounin the
second cycle. If precise data are not available ,gase provide an estimate.



NO data.
8. Concerming fees, are international students traad differently in your country from home students?

No

8.1. What is the minimum, maximum and most commonraount of fees (including registration, tuition, adnmistration
and graduation fees) payable by international studets in the first cycle?

Minimum amount =
Maxi mum amount =
Most common amount =

8.2. According to your country's steering documentsstudents from which countries are considered int@ational
students?

Asinternational students are considers students, citizens of other coutries. The international students are further divided into
two groups : the EU member states citizens are treated exactly the same as national students, the third country students are
treated as national part-time students. Thus the EU member states students at HE institutions pay the same parti ci pation fees
as the national. Inthe case if they come from the third country, which does not have an agreement with Slovenia on education
and fees in HE, they pay the same fees as the national »part-time« students.

9. Who defines the fee amounts for any student imé¢ first cycle?

1 Each higher education institution
defines its own fees

I Higher education institutions can
define their fees, but there are limits set
by the central/regional authority

Higher education i nstituti ons can Higher education i nstituti ons defi ne the fee amounts. Ministry for higher
define their fees, but they have to be educati on, science and tehnol ogy recommends and restrict the fee for public

approved by the central /regional i nstituti ons. Regul ations of the tuition fees defines, which elements can be
authority calculated in the amount of the fee, but it does not set the limit on the amount.
£ Central/regional authority defines
the val ue range of fees
Private HE institutions defines its own fee. Private HE institutions have no
Other

limits regarding the fees

10. Who defines the fee amounts for any student the second cycle?

1 Each higher education i nstitution
defines its own fees

[ Higher education institutions can
define their fees, but there are limits set
by the central/regional authority

¥ Higher education i nstitutions can Higher education i nstituti ons defi ne the fee amounts. Ministry for higher
define their fees, but they have to be educati on, science and tehnol ogy recommends and restrict the fee for public
approved by the central/regional institutions. Regul ations of the tuition fees defines, which elements can be
authority calculated in the amount of the fee, but it does not set the limit on the amount.

1 Central/regional authority defines
the val ue range of fees



Private HE insti tuti ons defines its own fee. Private HE institutions have no

Other limits regarding the fees

11. Do students have to pay compulsory contributiento student unions/representations?

No

11.1. Please provide the payable amounts and explalifferences between cycles and students, whereethexist.

12. Do you want to answer this section now or lat@r
Now

12.1. Please identify the main focus of your countis student support system.

A combination of grants for students and tax benefits for parents

12.2. The following questions deal with public grats and loans separately. If there is a combined sigsn of grants and
loans in your country, please provide information &out your system here. In this case, please stithswer the questions
on grants/scholarships and loans, keeping in mindhé relevant parts of your combined system.

Slovenia has public grants.

13. PUBLIC GRANTS AND SCHOLARSHIPS

13.1. Does any student receive public financial spprt in the form of grants and/or scholarships?
Yes, students of all cycles
13.2. Which first cycle students are eligible forgnts and/or scholarships?

Specific groups of students

13.2.1. Which groups of students receive grants afwf scholarships?

Need-based

Merit-based

I Part-ti me/Ful | -ti me/ Di stance | earning
Field of study

13.2.2. What percentage of first cycle students retves a grant and/or scholarship?
22

13.3. What is the minimum, maximum and most commowalue of grants/scholarshipsavailable to first cycle students
in higher education?

Minimum = 58,19 EURO
Maximum = 313,7 EURO
Most common = 155,14 EURO

13.4. Which second cycle students are eligible tegeivegrants and/or scholarship®



Specific groups of second cycle students

13.4.1. Which groups of students receive grants afwf scholarships?

Need

Merit

I Part-ti me/Ful | -ti me/ Di stance | earning
" Field of study

13.4.2. What percentage of second cycle studentsedves a grant and/or scholarship?
16

13.4.3. What is the minimum, maximum and most comnmovalue of grants/scholarships available to second
cycle students in higher education?

min: 58,19 EURO, max: 313,7 EURO, most common: 155,14 EURO

13.5. What percentage of all students receives aagt and/or scholarship?

29

14. STUDENT LOANS

14.1. In your country, can any student take out pulicly subsidised or guaranteed loans to cover the&xpenses of
higher education studies?

No student

14.2. Are all first cycle students eligible to reeive loans?

Please choose..

14.2.1. On what criteria are the groups of first cgle students eligible for loans differentiated?

£l Need-based criteria

E Merit-based criteria

E1 Full-time, part-time, distant learners, etc.
Tl Field of studies

] Based on cycle the student is enrolled in

14.2.2. What is the minimum, maximum and most comnmovalue of loans that first cycle students receiveRlease
provide the amount per year.

Minimumfirst cycle =

Most common first cycle =

Maximum first cycle =

14.2.3.Are all second cycle students eligible toaeive loans?

Please choose..



14.2.4. On what criteria are the groups of second/cle students eligible for loans differentiated?

[ Need-based criteria

I Merit-based criteria

C1 Full-time, part-time, distant |earners, etc.
I Field of studies

) Based on cycle the student isenrolled in
14.2.5. What is the minimum, maximum and most comnmovalue of loans that second cycle students rece®®@lease
provide the amount per year.
Minimum second cycle =
Most common second cycle =
Maximum second cycle =

14.3. If different types of loans exist in your contry, please provide the details here.

14.4. What percentage of students takes out loans?
Inthefirstcycle = 0
Inthe second cycle = 0

Of dl students = 0

14.5. Are student loans publicly subsidised or guanteed?

Please choose..

14.5.1. Please explain the form of this guarante essidy.

14.5.2. What conditions govern the cancellation aeduction of a state guaranteed/subsidised debt inoded by
students after completion of their study period?

& Income too low

[ Studi es successfully completed ontime

1 Exceptional meritinstudies

1 Age or length of period in debt

] Disability

I Parenthood

™ Death

O Early repayment of loan

™ No debt cancellation

) No debt reduction



14.6. Please provide any additional relevant comménfor consideration regarding your grants and loarsystem.

15. Do you want to answer this section now or lat@r

Later

16. Do any student's parents receive tax-related hefits (tax relief of any kind, which is not limited to income tax) for
tertiary education expenses?

Istcycle  © yes © No © No answer

2ndcycle  © yes © No @ Noanswer

17. Which students' parents are eligible to receiveuch non-tax based benefit?

Please choose..
17.1. What are the criteria upon which eligibilityis decided?

I Income of parents too low
&I Income of student too low

I Age of student (child)

I Disability

I Parenthood of studert (child)
&I Other

17.1.1. Please specify.

17.2. Are parents of students in the first or in te second cycle treated differently?

Please choose..

17.2.1. Please explain the difference.

18. Can the parents of any student enrolled at adiner education institution receive tax-based finarial benefits (tax
relief)?

Please choose..

19. What are the forms and values of the granted sarelief? The information you enter may be an absote amount or
a share of a person’s taxable income expressed &sgentage.

19.1. Is there a difference for parents whose chiteln are first or second cycle students?

Please choose..

19.2. Please explain the difference.

20. Please provide any additional relevant commentsr consideration regarding your benefits for stuents' parents
(including guardians).

21. Do you want to answer this section now or lat@r



Later

22. Does any student receive tax-related benefitsak relief of any kind, which is not limited to income tax) for
tertiary education expenses?
Istcycle © ves © No @ Noanswer

2ndcycle  © yes © No © Noanswer

22.1. What are the criteria to determine who is edjible ?

£l They are enrolled as a student at a recognised higher education institution
I They are under a certain age (please specify)
£l They have another particular civil status (e.g. married, parenthood, other)

£ Income-dependent

23. In your country, do any forms of public non-cah student support exist?

Istcycle  © yes © No © No answer

2ndcycle © yes © No © Noanswer
24. What forms of public non-cash student support ast?

Subsidised accommodation: 1st cycle 0
Subsidised accommodation:2nd cycle 0
Subsidised healthinsurance: 1st cycle o

Subsidised healthinsurance:2nd cycle 0

24.1. Please specify the details of existing subsisl

25. Who is eligible to receive such non-cash supp@r

Subsidised accommodation Al students © Specific groups of students based on pre-defined criteria © No
answer

Subsidised health o Al students © Specific groups of students based on pre-defined criteria @ No
insurance  gngwer

Other subsidies & A|| students © Specific groups of students based on pre-defined criteria @ No
answer

25.1. What are the criteria to determine who is edjible ?

£ Income of parents too low
& Income of student too low
£ Age of student

I Disability

1 Parenthood of student



25.2. Is there a difference in eligibility betweefirst and second cycle students?

Please choose..

25.3. Please explain the difference.

26. Please provide any additional relevant commenfsr consideration regarding public non-cash studesupport.

27. Do you want to answer this section now or lat@r

Now

28. What is the typical status of a candidate preping a third cycle (PhD) qualification?

V' Student

I They hold and empl oyment contract with a HEI

28.1. Please explain why you selected multiple optis?

28.2. Are there differences between students of fliirent subject areas?

No

28.3. Please explain the difference.

29. What are the main funding sources for candidate pre paring a third cycle (PhD) qualification?

Doctoral students are required to pay tuition fees, which they cover by themselves or obtain from an additional source of
financing. Until now, their tuition fees may be partly covered by the public funds, but only if the higher education institutionin
which they have enrolled, met the conditions required in the public tender for co-financing of the doctoral studies funded by
the state budget. However, in the current academic year (2010/2011) the State published the public tender for new Innovative
schemes for financing PhD students, for which part of the funds are provided from the state budget and part from the European
Social Fund.

30. Please explain any differences in the fees thase required to pay, compared to your answers fofirst and second
cycle students, as well as differences in grant®ans and other support that may be provided.

Inthe first and second study cycle programmes normally only »part-ti me« students have to pay tuition fee. However, inthe
doctoral programmes all students are required to pay tuition fees, regardless of the type of study (»full-time« or »part-timex).
Thus the doctoral students are responsible for arranging an additional source of financing (competitive tenders, other sources
of funding, etc.)

31. Please explain the nature of the contracts caddtes preparing a PhD have with their higher e ducton institution.
32. Please specify any fees third cycle candidaténsit are typically neither "fully student" nor "ful ly employee" have
to pay, as well as any support that may be provided

Tuition fee have to pay all third cycle programme students, regardl ess of their employee status or the type of study. (»full-
timex, »part-timex).



33. Please provide any additional relevant commentsr consideration regarding your doctoral educatia.

Inthird study cycle, the entire system of funding doctoral studies will be renewed with all of the existing schemes being more
complementary to each other: Young Researchers Scheme, Young Researchers in Economy and new Innovative Scheme of co
funding doctoral study. The State will, to ensure suitable numbers of researchers and regeneration of staff, fund the costs of
the doctoral studies of a certain number of candidates; other doctoral candidates will have to cover the fees themsel ves
entirely. Inany case, we will limit the definition of the number of places for doctoral studies in accordance with the
capacities of universities, including the number of tutors. In determining the number of candidates whom the State will fund
the costs of doctoral study, in selecting areas, the integral devel opment of all disciplines will be protected, and considerably
more funds will be intended for areas set as national priorities. The selection of candidates will be carried out by
universities.
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Questionnaire on student and staff mobility

A Preliminary remarks

In the Leuven/Louvain-la-Neuve Communiqué, the European Ministers responsible for higher
education agreed that “mobility shall be the hallmark of the European Higher Education Area”. They
called upon each country to increase mobility of students, , to ensure its high quality and to diversify
its types and scope. At least 20% of those graduating in the European Higher Education Area should
have had a study or training period abroad in 2020”. They also called for mobility of teachers, early-
stage researchers and staff At the same time, the Ministers underlined the importance of more
balanced mobility across the European Higher Education Area. The findings of the Bologna Process
Independent Assessment which were presented on the occasion of Bologna Ministerial Anniversary
Conference in Budapest/Vienna on 11/12 March 2010 again underlined the need for action to

enhance and better balance student and staff mobility.

This questionnaire on mobility is part of the general questionnaire used to collect information for the
2012 integrated implementation report. To give the BFUG Working Group on Mobility sufficient time
and the necessary material to fulfil its terms of reference of drafting a European Higher Education
Area Strategy for Mobility to be decided by the Ministers in 2012, the questions on mobility are being
asked a few months earlier than the questions on the other themes. However, when the general
guestionnaire is sent out in early 2011, each country will have the opportunity to update its
responses to the mobility questions should any significant changes have occurred.

When completing this questionnaire, please pay particular attention to the following two points:

* Information provided in this questionnaire should be supported by references whenever
they are available. Please include the title and internet links, where available, for all
publications and texts (national policy documents, national and/or international empirical

surveys etc) which you have used to provide your responses to the specific questions.

e When providing a response for your country, please be aware that different stakeholders in
the higher education system may have varying opinions or experience with regard to the
issue at hand. Please make every effort to consult with stakeholders before finalising your

answers to ensure that a balanced and consensual response is provided.

Please return this questionnaire to the Bologna Secretariat until 30 September, 2010 at the latest. If

you have any queries on the questionnaire, please contact: secretariat@ehea.info.




B Details on the completion of the questionnaire

B.1. Who contributed to the completion of this report? Please provide the names and
functions.

B.1.a Government representatives
Ministry of Higher Education, Science and Technology

B.1.b  Stakeholder representatives

B.1.c Other contributors



C National strategies and action plans

The following questions look at national quantitative targets and at policies aiming to foster mobility.

C.1. Does your country have national strategies or action plans to foster mobility?

C.l.a

C.1.b

|:| Yes

X] No = please continue with section C.6.

If yes, please provide a reference.

It is important to note, however, that the National strategy on internationalisation is to
be adopted in the following year. Main features are already included in the draft
National Master Plan for Higher Education 2011-2020, which will be adopted in the
following months. One of the main priorities of this plan is internationalisation.

The draft includes several goals and benchmarks for mobility including the actions and
responsibilities for it. Some of the goals to be reached are in line with the Bologna
targets 2020.

The proposed benchmarks are as following:
- Until 2020 20% of graduates will be mobile.

- Until 2020 at least 20% of doctoral study programmes will be joint programmes with
the best foreign Higher Education Institutions

- Until 2020 at least 10% of students at Slovenian Higher Education Institutions will be
foreign students

- Until 2020 at least 10% of academic staff will be foreigners

- Until 2020 the level of research conducted in collaboration with foreign Higher
Education and Research Institutions will be doubled

Besides, special emphasize is also given on cooperation with foreign countries for
mobility and institutional cooperation with particular focus on the Western Balkan and
Euro — Mediterranean regions.

If yes, when was the national strategy or action plan adopted, and when was the most
recent revision?

Adopted: beginning of 2011

Most recent revision:



C.2. Does the strategy include national quantitative targets for the different forms of student
mobility in higher education?
Please specify the target, including the date, in the appropriate box (e.g. 20% by 2020).

All forms of mobility Credit mobility Degree mobility?

Inbound 10% of foreign
students by 2020

Outbound 20% of graduates
till 2020

No target

C.2.a  Please provide a reference for the target.

http://www.mvzt.gov.si/fileadmin/mvzt.gov.si/pageuploads/pdf/odnosi_z_javnostmi/8.9
.10_NPVS.pdf

C.2.b  Arethese targets the same for students in all cycles or are there differences?

|Z Same

[] Differences

C.2.b.i If there are differences according to the degree cycle, please specify.

There is special target for doctoral students - "at least 20% of doctoral
students should study in joint doctoral study programmes"

C.3. Does your country's national strategy/action plan include staff mobility in higher
education?

|E Yes
|:| No
C.3.a Ifyes, does it include quantitative targets for staff mobility?
|X| Yes
|:| No
C3.aii If yes, please specify
At least 10% of foreign academic staff until 2020

c.4. Does your national strategy/action plan prioritise particular geographic regions for student
and/or staff mobility?

|z| Yes
|:| No

1 Mobility to a different country in the context of a programme in the home institution for which
credits are awarded
%2 Mobility for an entire degree programme




C.d4.a Ifyes, please complete the following table by ticking the boxes where applicable.

Priority Region Incoming students | Outgoing Incoming staff | Outgoing staff
students

EHEA yes yes yes yes

USA/Canada

Latin America

Australia, New Zealand

Middle East yes

Africa yes

Asia

Other (please specify)

Western Balkan
Countries and
Maditerranean

region

C.4.b If you have regional priorities, please give reasons.

C.d.c There are two main reasons concerning WB countries:

- the Slovenia’s commitment to EU integration of the Western Balkans and

- having been part of the same common state in the past, Slovenia has a long tradition of
cooperation in student exchange Students from the newly independent states in the
Western Balkans and the Slovenes studying in the Western Balkans have now been
migrating for almost a century. Our intention is to create an area of inter — regional

mobility as a model of good practice already by 2012.

For the Mediterranean area and other parts of the world:

- focus on fast developing HE systems




C.5.

C.5.a

Does your country monitor the impact of your national strategy or action plan?

|Z| Yes
|:| No

If yes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent
results?

The national strategy (that will be adopted in the beginning of 2011) will be monitored
annualy. Special independent expert group will evaluate the implementation and impact,
report to National Council for HE and the government that is reponsible to take
immediate action based on the report. Every second year the report will also be sent to
the Parliament.

C.6. Are there, in your country, any strategies or programmes below the national level (e.g.

C.6.a

C.7.

C.7.a

regional, institutional) to foster mobility?

|X| Yes
|:| No
If yes, please explain and/or give examples.
International goals are part of institutional strategies.
University of Ljubljana:
http://www.uni-lj.si/en/about_university_of ljubljana/ul_strategy.aspx
(abstract in English)
University of Primorska:

http://www.upr.si/fileadmin/user_upload/univerza/SREDNJEROCNA_RAZVOJNA_STRATE
GIJA_UP_2009_2013_ZADNJA.pdf

(in Slovene language only)
University of Nova Gorica:

http://www.p-ng.si/en/about-university/strategy/.

Can national students who study in a higher education institution in another country
receive a grant/scholarship under the same conditions as students studying in the country?

|:| Yes, for degree mobility
|:| Yes, for credit mobility
[X] Yes, for both

|:|No

If yes, do the following restrictions apply?

Degree mobility Credit mobility

Grants/scholarships are restricted
to specific countries

(if so,

countries, e.g. EU member states,

please specify which




EHEA countries,
countries/world regions)

other

Grants/scholarships are restricted
to specific programmes (if so,
please specify)

The  national  scholarship
(which is one of several
scholarship options) can be
awarded only for such a study
programme at foreign
universtiy (accredited) which is
not offered in Slovenia.

Other restrictions apply (please
specify)

No restrictions apply

national  scholarships are
transferable for credit mobility




C.8. Has your country implemented any of the following financial support measures to foster
student mobility?

Measure Credit mobility Degree mobility

loans for incoming students

grants/scholarships for yes yes
incoming students

Loans for outgoing students yes

Grants/scholarships for yes yes
outgoing students

Other: (please specify)

C.9. Has your country implemented other support measures or programmes to foster student
mobility? (Measures may include, but are not restricted to, accommodation/transport
subsidies for international students, improvements in recognition practice, exchange
programmes, targeted guidance services etc.)

For all incoming credit mobility students within LLP and CEEPUS programme Slovenia
provides:

- accomodation at the students dormitories;
- food coupon (subsidised nutrition);
- subsidised public transport;

- special language courses.

International offices provide reception programmes and support services as well




D Identifying and removing obstacles to mobility

D.1. Has your higher education policy been informed by any surveys or research that have
considered obstacles to student mobility?

|Z Yes
|:| No

D.1.a Ifyes, please provide references to those surveys and/or research that have influenced
your policy on mobility?

- Portability working group report
- Eurostudent reports for Slovenia

D.2. In this context, please rank the three most important obstacles to incoming and outgoing
student mobility addressed in national programmes and measures? (Most important = 1,
second most important = 2, and third most important = 3)

Obstacles to student mobility Incoming mobility Outgoing mobility
Funding 2
Recognition 1
Language 1
Curriculum/Study organisation 3
Legal issues 3 (visa regimes and
similar obstacles)
Motivating and informing students 2
Other, please specify:

D.3.  Are at least some of the obstacles that you ranked above particularly important in specific
study cycles?

|:| Yes
|X| No

D.3.a If yes, please specify.

D.4. Are at least some of the obstacles that you ranked above particularly important in specific
fields of studies?



|:| Yes
|E No

D.4.a If yes, please specify.

D.5.

Are the obstacles that you ranked above particularly relevant for credit mobility?
|z| Yes
|:| No

D.5.a If yes, please specify.

Many times students report troubles with overloaded study programmes that don't
allow mobility. Recognition in these cases is not done properly.

D.6.  Are the obstacles that you ranked above particularly important for degree mobility?
|:| Yes
|z| No
D.6.a If yes, please specify.
D.7. What measures/programmes has your country implemented to tackle and remove the

obstacles to student mobility that you mentioned?

In Slovenia there are several programmes and measures implemented:
- bilateral scholarship schemes;

- regional scholarship schemes;

- national scholarsip schemes for outgoing and incoming students;

- national cofinancing of certain mobility programmes;

- bilateral agreements that abolish tuition fees for students from certain countries
(Western Balkans);

- support services for foreign students;
- constant information and promotion of studying abroad for Slovene students;

- RPL procedures implemented at HEIs

In addition to existing measuer in the proposed HE strategy we plan to:
- change the regulation about slovene language;

- introduce financial incentives for internationalisation activities as part of variable funding
of HEls;

- mobility will also be one of the criteria for variance in fixed funding for HEls;

- introduce more funds for supporting mobility of students and staff (f.e. more scholarships
and other financial support);

- offer support and attractive environment for foreign staff.
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D.8.  Has your country monitored the effects of these measures/programmes?
|Z| Yes
|:| No

D.8.a If yes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent
results?

There are several evaluations of existing measures.

In the forthcoming strategy we plan to monitor the effects of these measures annualy (check
whether the targets for each HEl are met). The institutions will also be evaluated every 3

years based on peer review which will be the basis for negotiations for additional funds for
HEI.

D.9. Has your higher education policy been informed by any surveys or research that have
considered obstacles to staff mobility?

|X| Yes
|:| No

D.9.a If yes, please provide references to those surveys or research that have influenced
your policy on staff mobility?

- Evaluation reports commisioned by the European Commission;

- National evaluation of previous Master plan for HE and its effects.
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D.10.

In this context, please rank the three most important obstacles to incoming and outgoing

staff mobility? (Most important = 1, second most important = 2, and third most important

:3)

Obstacles to staff mobility

Incoming mobility

Outgoing mobility

Immigration restrictions

Recognition issues

Language issues 3

Incompatibility of pension and/or social | 1 2

security systems

Legal issues 2 1

Other, please specify: Institutional staff
regulation and
distribution of
workload.

D.11.

obstacles to staff mobility that you mentioned?

What measures/programmes has your country implemented to tackle and remove the

Staff mobility is supported by regional and multilateral mobility programmes as well as by

HEls.

In the proposed HE strategy we plan to:

- change the regulation about usage of slovene language in HE legislation;

- change all the administrative regulations to ease the process of employment for

foreigners (work permits regimes etc);

- make the working conditions more attractive for foreigners (salaries and other support

mechanisms);

- stimulate (including financially) HEIs for enabling their staff to be mobile.

D.12.

|E Yes
|:| No

D.12.a

results?

12

Has your country monitored the effects of these measures/programmes?

If yes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent




We will monitor the effects of these measures annualy (check whether the targets for each
HEl are met). The institutions will also be evaluated every 3 years based on peer review which
will be the basis for negotiations for additional funds for HEI.
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E Balanced student mobility flows

When looking at global and intra-European mobility flows, significant imbalances between
continents, countries, regions and institutions become visible. In the Leuven/Louvain-la-Neuve
Communiqué, the European Ministers therefore asked the BFUG to consider how balanced mobility
could be achieved within the EHEA. With the 2009 Bologna Policy Forum Statement, Ministers from
across the world declared that they “advocate a balanced exchange of teachers, researchers and

students between [their] countries and promote fair and fruitful ‘brain circulation’”.

The following questions aim at collecting information on the understanding of the term “balanced

mobility and on national strategies and measures to achieve more balanced mobility.

E.1. Which of the following situations for student mobility applies to your country?

Total mobility Credit mobility Degree mobility

more incoming than
outgoing students

more outgoing than
incoming students

approximately the same yes yes
number of incoming and
outgoing students

No information
available

E.l.a What is the statistical source for this information? Please supply statistical data.

-Statistical Officeof the Republic of Slovenia

- CMEPIUS - Center of the Republic of Slovenia for Mobility and European
Educational and Training Programmes

- EUROSTAT

- Statistical data for HE system 2010:

http://www.mvzt.gov.si/fileadmin/mvzt.gov.si/pageuploads/pdf/visoko_solstvo/stati
stika_visokega_solstva_07072010.pdf

E.2. Is the situation described above regarded as balanced mobility?
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|Z Yes
|:| No

E.2.a Please explain and include a definition of “balanced mobility” as it is used in your
country.

It is considered as the concept in which the numbers of incoming and outgoing
individuals asre approximately the same.

E.3. Does your country have significant imbalances of student mobility flows with particular
countries or regions?

|z| Yes
|:| No

E.3.a If yes, with which countries or regions are mobility flows most imbalanced?

More incoming students from Western Balkans (they represent the majority of
foreign students in Slovenia).

E.4. Does your mobility strategy/action plan for higher education address the issues of balance
of student mobility flows?

|:| Yes
|X| No

E.4.a If yes, what are the main concerns addressed?

E.4.b If yes, which measures have been undertaken to address these concerns regarding
the balance of student mobility flows?

Space for Comments: Look at answers above.
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