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mand Canadian community college (diploma, Associate)
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jeelt ‘g _'v_y re largely treated as outside higher education;

.S. Bach eJ,)I S degrees were partially recognized at best;
eilcdIENSirst degrees were recognized;
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-:C'anadlan Master’s degrees were usually recognized (but
md seme other types were sometimes guestioned);

= '"'. S :’:lnd Canadlan Doctorates were generally recognized, but some
_.r_,pun‘trles treated U.S. Doctorates as “taught” due to
— _=m43understand|ng of the U.S. credit system;
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_ = Decentralized North American education systems were not well
= understood, leading to mistaken assumptions about quality
assurance and structure; and

= U.S. involvement in transnational education, as well as the U.S.
and Canadian embrace of distance learning were viewed with
suspicion in many guarters.
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Sricans did recognize European master’s and higher
— L -Gally without conditions;
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) Jgr rr;,é -, rlcan — especially U.S. — institutions used a credit
r’fﬂrmula that only partially accepted ECTS credits;
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::_:: osTNorth American educators regarded the nascent Bologna
_;:.—a-f 2Focess as purely a European development with no implications
— —zfer them and most ignored it;
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_ = A great number of North American educators did not understand
European systems very well; and

* U.S. educators did not understand why others viewed their system
as a threat, or tended to recognize aspects of the even more
decentralized Canadian system in preference to theirs.
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' 5J§ iewWardinon-Regionaliinstitttions and quali |cat|ons
En incon nsistent with mtra Reglonal practices;

i :ﬁbrting and exporting education systems were not
r.the rapid expansion of other competitive education
m 1997 to 2007;

J\/Jrl@.: e portlng and importing systems too often treated other
—  coun tries, primarily as locations for investment and recruitment
.r-'__..,_f-l-F' rthan as partners with rights;

f_';i_-'_é_'f I:I st countrles freqguently had no means to share information,
- regulate providers or build systemic capacity;

- = \We paid lip service to, but practically tended to ignore, brain drain
Issues and other protestations from the “developing” world; and

e Concerned educators and policymakers in many countries began to
push for the policing of national systems and transnational
activities via international organizations and agreements.
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REgion countries negoetiate an 0] ISDOoa

h enters into force in 1999.

el o gha Process is launched, with non-EHEA countries
|2l JJ/ ma It 1er allowed to observe nor consult.
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2001.—:&5'” Communigué adopts Bologna Action Line 9,
l.oil:-ihg‘the attractiveness of the EHEA.
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== ';)?- 0)ik "-ENIC NARIC Networks accept the Code of Good Practice in the
_;.-— ‘13 rovision of Transnational Education and Recommendations on
.'—-—_ " Criteria and Procedures for Assessing Foreign Qualifications.

"~ 2001 — UNESCO launches the Global Forum on Quality Assurance,
Accreditation and Recognition of Qualifications

2002 — CEPES proposes that the ENIC-NARIC Networks develop a
centrally managed Transnational Education Database.



2003— The UnitedfStates rejoins UNESCO. i

ZEEINESCO and ther @ECD, propose joinit
ILOlinE of international q-!ﬁ@lés.surance plus

cleiizio)zisie of recognlzed institutions.
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ZAOZESSIEU G SEMmInarE IR Hamlrg marks the st time that EHEA
fr"tl“_cipants address non-EHEA views of Bologna.

20035 — A\E -r mtense negotiations, UNESCO and the OECD issue the
‘J_,JI.CI‘ ines on Quality Provision in Cross-Border Higher Education

e —asn 10n=binding documents, and recast the database proposal as a
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e _ ple poertal linking national websites.
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- 2006 — Rus5|a proposes development of international quallflcatlons
~  and guality assurance guidelines for the G8, but this proposal is
= not accepted by the USA and others and is dropped.

2006 — CEPES initiates project on university ranking systems, which is roundly
criticized by the ENIC-NARIC Networks.




2006 — U.S. govermment renews its effiorts against diplom illstand”

PEISIGESUldStandard acecreditors; educators and policym Eiﬁi
cNaonAIRStEategy to promote U.S. higb_er educati
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NESCO proposes a pﬂot Infor matlon tool” prOJect (£0) develop
J Jrrforan) cLEJJf r)JrrrLJ PRiCHESSEERCER education: UsSE

ONNIS condItior on this' remaining a decentralized portal

0)\ /‘ atlonal autherities — stay tuned.

Hy.z lissues are featured at the annual meetings of the

“Universities and Colleges of Canada and the Canadian
'@1‘ Graduate Schools.

: —...zicxﬁ 5 - -:Bologna IS the subject of an academic conference on
-';I'.d"aﬂsatlantlc developments hosted by the University of Pittsburgh’s
-European Union Center of Excellence.
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- 2006 — U.S., Australian, German and British education authorities co-
hoest a symposium on 3-year degrees in Washington, DC, the first
formal U.S.-European discussion of recognition issues since 1994.
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Conrleaitin ___[' blleges are better understood, and their credits are
| ently accepted as part of Bachelor degree programs;

Occasmnal Canadian bachelor degrees are still only partly
Hecoyg -zed (Australia refuses to recognize U.S. honors degrees as
comparable, and some EHEA systems still only recognize 2 years of
--U"S bachelor’s program);

’I\‘Rarth American master’s and higher degrees are now generally
recognized;

e U.S. and frequently Canadian QA authorities are selectively
recognized if at all, despite the provisions of Lisboa; and

e EHEA countries and others have strengthened their visa policies.
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ith respect to. EHEA seconda_y gualifications,
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JJ /e 7 surveys show that over 50% of U.S. and
F’ Canadian institutions are aware of Bologna and
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_ -_J__'J;;. () f the U.S. and Canadian graduate schools that accept
= a'most international students now accept 3-year degrees
e ‘c')ther than UK degrees), and nearly half (4496) of the rest;
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~ e U.S. institutions that have close partnerships with EHEA
Institutions, and which sponsor study abroad programs or
receive numbers of EHEA students, are aware of the
Diploma Supplement and sometimes use Iit;



LFans fer iIssues are beglnnlng to recelve

ted Sitaltes ecially instituti
's, and at tﬂ%— vel

. ucators and policymakers are engaged in following
sanada’s lead to develop coordinated and active promotion
| elr higher education system.
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g»_ "»" of the world is still too often as a student feeder area and
je ,rtunlty zone for our providers; but

- \ '_-gre new more fully aware of the rapid development of higher
_.-;,,ducatlon outside our systems; and
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We now better understand brain drain and related mobility issues.

We have been relieved to discover that our mutual recognition issues
are not as bad as we feared, but we cannot afford for this
temporary “fix” to breed complacency and allow us to sink back
into old habits.



satlantic Stecktaking

A persenal view,

| CANADA

fi St ,j,ro ent Participation

E‘- latienal Ceoperation

* e_ e‘gree System

ji ga-é Jmplementatlon

O f Student Enrollment
___Z_ é‘ss from 15t to 279 Cycle
= ﬁ‘ecegnltlon Progress

| 8. Status of DS v. Transcript

1 9. Ratification of Lisboa

10. ECTS Status

TOTAL (3.9, 3.8, 3.7)




lihe RoadwAtiead

ElEPEapsand North, American, syste
IRPKOVING their under: Ing and ke
czirilet)zighy EHEA and th mrted States;

M

] nu*

each other

- — — —

r)fJdeSS of] caleiglejlalel oitiigploicleic| o6 CIestandipractices that
igiglionit re gnltlon needs to continue;

1

i; ln Eurepe and North America need to view
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it is Important that we recognize one another’s national
t@mpetent authorities, particularly but not limited to QA;

. e Our European and Australasian partners need to realize
that their concept of qualification frameworks is not part of
the North American educational culture, and that non-
centralized structures can nevertheless give good results;
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#’__.r‘*:—‘:ensurmg that this presentation reflects
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