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BFUG Working Group on the Social Dimension and Lifelong Learning
Second meeting, Dublin, 17 April 2013

DRAFT MINUTES

List of participants:

	Country/ Organisation
	Name

	Ireland
	Brian Power (Co-Chair)

	European Students’ Union (ESU)
	Karina Ufert (Co-Chair)

	Armenia
	Zhanna Andreasyan

	Austria
	Helga Posset

	Belgium/Flemish Community
	Patrick Williems

	Croatia
	Tomislav Vodička

	Denmark
	Rasmus Black

	Germany
	Achim Meyer auf der Heyde

	Ireland (Higher Education Authority)
	Mary-Liz Trant

	Ireland (Ministry of Education and Skills)
	Mary Doyle

	Kazakhstan
	Aida Sagintayeva

	Latvia
	Daiga Ivsina

	Lithuania
	Inga Milišiūnaitė

	Norway
	Gro Beate Vige

	United Kingdom/Scotland
	Andrea M. Nolan

	European Commission (EC)
	Maria-Kristin Gylfadottir

	Education International (EI)
	Jens Vraa-Jensen

	EURASHE
	Stéphane Lauwick

	European Students’ Union (ESU)
	Florian Kaiser

	European Students’ Union (ESU)
	Aengus Ó Maoláin

	EUROSTUDENT
	Dominic Orr

	Institute of Advanced Studies (IHS)
	Martin Unger

	BFUG Secretariat
	Sahakanush Sargsyan


Apologies were received from Cyprus, Finland, France, and EUA.
Welcome, presentation of the working agenda and update from the Co-Chairs
The Irish Co-Chair Brian Power welcomed the participants to the second meeting of the Social Dimension and Lifelong Learning working group (SD&LLL WG). A tour de table followed with the WG representatives introducing themselves.  

The Co-Chair presented the agenda of the meeting, which was adopted with no amendments. 

The ESU Co-Chair Karina Ufert informed the participants that the BFUG 2012-2015 work plan including its four main structures (i.e. WGs on Reporting, Structural Reforms (SR), SD&LLL, and Mobility and Internationalisation) and their ToRs were adopted at the Dublin BFUG meeting on 14-15 March 2013. It was further detailed that the RPL network had been moved under the remit of SR WG; yet the SD&LLL WG would maintain close liaison with the Network. However, the RPL network and NESSIE would update the SD&LLL WG on their activities relevant to the WG’s work. Concerning the action plan of the WG, it was presented for the BFUG’s consideration in Dublin.
With regard to the EU Council Conclusions on SD, the Irish Co-Chair advised the WG that the Irish Presidency of the EU Council has tabled conclusions on SD of higher education (HE) for adoption by the Council of EU Education Ministers in May. On one hand, the Conclusions could complement and strengthen the work of the Bologna Process (BP) in the area of SD by aligning the views of the Ministers and the actions of member states in the EU Council. On the other hand, the Conclusions would raise the priority accorded to progressing SD issues. Finally, in the long run, the full implementation of the Conclusions at the European level and fulfilment of the commitment of the Ministers to specify national actions to address SD in full consultation with HEIs in the EHEA (as laid down in the Bucharest Communiqué) would advance the SD goals at institutional, national, and European level.
Lifelong Learning in the Bologna Process

The Irish Co-Chair gave a brief overview of synergies and the areas of complementarity between SD and LLL and highlighted that they both aim at providing learning opportunities for more diverse student population. It was further noted that SD and LLL are interwoven themes, which share such central issues as RPL, provision of appropriate educational support, guidance, and counselling to the students. Yet, in other contexts, LLL may also imply reskilling and up-skilling of the labour market. In a nutshell, access and equity are critical to LLL; and LLL, in its turn, is critical to advancing the SD in its integrity. 
On one side, the more streamlined configuration of the BFUG 2012-2015 work plan that provides for inclusion of broader areas in each WG and on the other, the existing synergies between the two themes are the main rationale for integrating them into a single WG, i.e. the WG on SD&LLL.
Lifelong Learning in Europe: EURASHE update on RPL seminar
Stéphane Lauwick (EURASHE) gave a comprehensive overview of EURASHE, its mission, key policy issues including RPL and LLL as a key aspect of Professional Higher Education (PHE), and activities including projects, seminars, and conferences. 
A more detailed presentation of RPL seminar, which was held on 14-15 December 2012 in Prague, followed. The event was attended by 87 representatives representing 32 countries. Two major areas of discussions dealt with: the mind shift to make RPL a reality, in particular drivers and motives of different stakeholders; and how to embed RPL into the QA system and its effectiveness. 
Moreover, the seminar had a two-fold aim: to discuss the current challenges, and to find best practices for implementing RPL at institutional level. For this purpose, both plenary sessions and parallel workshops with countries and organisations sharing their experience were made full use of.
The seminar yielded the following key conclusions:

· Mind shift is possible: a modest change can be observed in perception of RPL at national and institutional level. BUT there are cultural, political and legal issues still to tackle.
· RPL is inevitably interlinked to qualifications expressed by learning outcomes perceived in the lifelong learning concept.

· In countries where the RPL works well, it has a strong support in the national policy.
· To build trust among the stakeholders, RPL procedures, among others, need to be fixed and widely accepted, transparent and enjoy a high level of reliability.

Based on the identified obstacles and challenges, the seminar participants suggested recommendations directed towards the European, national and institutional levels, which include:
· To the Bologna Follow-Up Group (BFUG): build on the existing experience and try to define common principles widely shared by the countries and provide examples of good practice.

· At national level: together with all stakeholders, develop commonly agreed set of principles and guidelines; RPL should be a part of National Qualification Frameworks (NQFs); agreement should be based among stakeholders and beneficiaries on cost sharing and public funding should be a part of this.
· At institutional level: mind shifting is necessary to recognise that non-formal and informal learning is valuable; establish a centre of RPL.
For more information on RPL seminar and other activities of EURASHE, please refer to the PowerPoint presentation below:
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The WG members made a number of comments and remarks concerning the issue of RPL in HE:
· RPL should not be used only towards awarding a full qualification, rather it could serve for granting permission to enter a study programme, provide exemption from specific courses/course requirements and/or award credits.
· The purpose and mission of any HE programme should be balanced between academic and practical skills. 
· A degree to which RPL could be applied for each of the situations and whether it is applicable to certain institutions and courses depend on the technicality of the content of the study programme in question.
LLL in Europe: reflections from the working group members
The participants presented their definitions of LLL as perceived and implemented in their respective country or institution:

In Norway, LLL is usually defined as learning from cradle to grave. Yet, LLL could also imply adult education and returning to education. Concerning RPL, its use for entry to HE is very common and is less common for awarding credits. The national agency for adult education will look into this issue and come up with the final report during the present year. For flexible learning, many institutions offer distance learning and part time education. However, with the extensive use of modern technology in the teaching process, it has become hard to distinguish between campus-based/ordinary education and other educational provisions. In a concern to see how successful the students are in their educational progress through ordinary education programme, Norway introduced a so-called educational plan, an agreement where each student should formulate his/her study plan, indicating the portion of full time, more than full time and part time studies. The monitoring has shown that in 2012 85% of students were successful in achieving their educational plan targets.
The state programme for educational development for 2012-2020 of Kazakhstan sets specific objectives for LLL and SD to be achieved by 2020. By 2015, the portion of teachers who undertook qualification-upgrading courses on the principle of voucher-module financing should be 20%; the share of faculty of universities who passed qualification upgrading - 20%; and that of children aged 5-6 covered with pre-school training - 100%.  
In UK/Scotland, LLL is approached in different ways and includes professional development as well. It could also combine other policy interventions: e.g. across UK there is a drive to increase people with BA level education. As for RPL, the programme of implementation is varied within UK: while being a routine to some HEIs, others do not use it to the same extent. Overall, in UK/Scotland, there is a commitment to contribute to and/or engage in LLL.
In France, in 2009 the law was voted to make LLL more accessible to larger sections of population. 

From the perspective of EURASHE member institutions, LLL advances in response to societal needs irrespective of the legislation and any other provisions.

In Latvia, HEIs do not play a major role in furthering LLL. Regarding RPL, there is a legal framework established and RPL is being implemented with the joint efforts of all the stakeholders. 
In Armenian education system, LLL is more developed in VET than it is in HE. Law on Education adopted in 1999 and Law on Higher and Postgraduate Professional Education adopted in 2004 include provisions for LLL. In the former, LLL is described as additional education programmes that are offered to satisfy the specific needs of population. Whereas the latter views LLL as means of upskilling or reskilling the labour force to better suit the labour market. At institutional level, individual HEIs have their own LLL strategies established. In addition, one of the criteria in the draft national ranking system for HEIs is the existence of LLL provisions in their programmes. 

Shared commitment is observed towards progressing LLL goals by private and public sectors, NGOs, other international organisations and society at large. The funding for LLL also comes from three different sources, i.e. state budget, private enterprises, and international organisations.
From EI viewpoint, the mutual relevance of HE mission and LLL should be considered. Flexible provision of education also requires flexible teaching hours. In order for the teaching staff to adapt to the new working conditions, some incentives are needed. Moreover, for quality purposes of LLL, teachers’ involvement is vital in defining the curricula and pedagogical methods to be applied during the teaching. 

In terms of LLL, EC’s activities were mainly focused on other parts of education system but not HE. Currently, the updating of European Guidelines for Validating Non-Formal and Informal Learning (VNFIL) and developing NQFs appropriate for VNFIL/RPL are high on the agenda. Moreover, the Council Recommendation of 20 December 2012 on VNFIL has been adopted which encourages the member states to have in place arrangements for VNFIL no later than 2018. 
In Lithuania, LLL has achieved practical implementation among HE practitioners. The definition of LLL is the same as for Norway mentioned above, yet it also includes reskilling of the labour. There are tools that facilitate the implementation of LLL, i.e. NQF and national guidelines for RPL. Concerning RPL, Lithuania has examples of good practice: the Ministry’s imperative for social workers to obtain HE in two years time was met by applying RPL. At institutional level, there are some RPL mechanisms in place. 
ESU noted that majority of non-traditional students are adult learners who do not identify themselves as students. Hence it is almost impossible to have their opinion on certain issues concerning their studies.

In Austria, the leading actor in LLL is the Ministry of Education. A strategy called LLL for 2020 has been developed which incorporates action lines and provisions for institutions and the Ministry. The draft translation of the strategy will be distributed to the WG once available.

In Belgium/Flemish Community, LLL is used interchangeably for adult education and returning students. The common usage of RPL is to award credits rather than a full qualification. The decision for awarding credits or getting exemptions is taken at the institutional level. 
For Germany, the definition of LLL coincides with that of Norway. Since the 80s and 90s of the past century adult or further education has been promoted to meet the demand of the labour market. 

In Ireland, although LLL was often equated in the past with adult or further education., in recent years, a change in LLL perception towards upskilling or reskilling of the population has been observed which is conditioned upon the higher skills demand in the economy. There has been a long-standing National Qualifications Framework that provides a structured basis for moving forward with LLL. The qualifications and quality assurance agency, Quality and Qualifications Ireland, has been established with a more cohesive remit on the issue. 
The Irish Co-Chair concluded that RPL and LLL processes are, on the ground, driven by the institutions themselves. Yet, at the national level, it is the Ministry that has responsibility to put in place relevant NQFs and QA systems to advance these processes.
The ESU Co-Chair summarised the reflections collected from the WG members and highlighting the following points, which will be reflected in further work and recommendations for the Ministers: 
· The level of implementation of RPL and LLL in general varies within the EHEA; 

· In most of the cases, implementation of LLL is seen as a tool for social mobility;

· LLL brings in more diversity into learning in HEIs and by no means it aims at replacing the purpose of academic higher education;
· The preconditions for successful LLL and RPL implementation include but are not limited to: shared commitment of all stakeholders, adequate information provision, legal basis, supportive NQF and QA systems, national action plans, and targeted student support.
Finally, concerning RPL, the WG pointed at the need of mapping the actual state of RPL in the EHEA. In order to avoid double work, the WG agreed to raise the issue in communication with the RPL network and see, whether they have relevant data or would take up a mapping exercise. 
Implementing SD and LLL: good practice from Ireland 
Mary-Liz Trant, head of the Irish National Office for Equity of Access to HE in the Higher Education Authority (HEA), presented the national access plans alongside the targets, actions, policies, and funding levers. Mary-Liz Trant explained that HEA is the statutory funding body for higher education and research in Ireland, and additionally, it provides the Ministry with policy advice. 
Moreover, it was highlighted that established in 2003, the first major work of National Access Office was the development of the national access plans for the periods 2005-2007 and 2008-2013 with the assistance of an advisory group and in consultation with a range of education and social partners. At present, there are various progress indicators that witness the achievement of the established targets. 

Regarding LLL, it was noted that HEA requires HEIs to include access profiles of students to facilitate LLL implementation. In addition, the Office provided a recent advice to the Department of Education and Skills on the part-time HE. For RPL, starting from the present year all colleges will be expected to present their RPL policy/strategy and the mechanisms for recognition.

Finally, the context of work on the next 2014-2016 national access plan was introduced. A national advisory group representing all the stakeholders had been formulated to work on the plan. Also, a national conference would be organised, inter alia to debate progress to-date in the area of equality of access to HE at local, regional, and national level; and to inform the actions and targets for the next national access plan.

For more details, please refer to the PowerPoint presentation below:
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A few observations and remarks followed the presentation:
· The data collection in accordance with the national laws and national context is needed to measure the progress in the area of equity in HE.

· Currently, the Irish census data provides information on access profiles of HE entrants. A further step could be to collect data on those who do not opt for HE.
· Equity and excellence in HE are not mutually exclusive. 

· The colleges are becoming more responsive in terms of designing courses fit for the needs of the students in Ireland.
· The diversity of teaching staff is another vital dimension of equity in HE. Most EU countries have unequal distributions of professors in terms of gender and ethnicity.
· In the Irish HE, the public funding is almost entirely attributed to full-time students. In the context of moving towards a more diversified and flexible HE system, the HEA has advised that the funding mechanism could be reviewed to include part-time students as well.
· The research indicates that In Belgium/Flemish Community one of the core indicators for student success in HE is the level of qualification of her/his mother. The same is applicable to Ireland.
Outcomes of the PLA on Dropouts
Maria-Kristin Gylfadottir (EC) gave a comprehensive overview of the peer learning activity (PLA) on policies and practices to reduce dropout and improve completion rates in the European HE, which was held in Prague on 4-6 March 2013. The theme was agreed in advance as part of the work plan (WP) of Thematic WG (TWG) on HE; on the other hand, it constitutes a priority for many states and is a key priority policy in the Modernisation Agenda. 
The aim of the PLA was to provide the participants with an insight into the current state of dropout in the European HE and examine the national policy approaches, data collection practices, and measures available at institutional level towards the prevention of dropout and improvement of completion rates. 
Prior to the PLA, a questionnaire had been distributed to collect experience on the issue at the national and institutional level. Based on the feedback received from 8 countries, three thematic sessions were organised focused on: factors leading to dropout and its consequences/systemic policy approaches to dropout; identification of students at risk of dropping out/designing preventive measure; and institutional level strategies to retain students/prevent dropouts.
The main outcomes of the PLA were the Statement and 6 key conclusions. The former, inter alia, recognised that the growth of HE in Europe leads to a growing diversity in the student body and the challenge is to combine broad access, high quality, and high graduation rates; while the latter highlighted certain areas of action at national and institutional levels for the successful prevention of dropping-out. 
For more details on the PLA questionnaire, statement, conclusions, and the follow-up measures, please refer to the PowerPoint presentation below:
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The participants made a number of observations regarding the dropout issue:

· Dropout/non-completion is regarded as a failure not only on behalf of the individual but also on behalf of the HEIs. However, there are reasons reported for dropping-out, on which the HEIs have no possibility to influence.
· Research confirms that students, who have a two-year break between the secondary school graduation and HE entry, have higher completion rates in HE. In general, the more mature the student, the higher the completion rate.
· Also, research confirms that student background/SES plays a central role in the entry to and successful completion of HE.
· Mapping of national and institutional policies/measures could to some extent alleviate the dropout issue. The information collected during the PLA would be made available to the wider audience on the EC website.
· At the national/institutional level, appropriate LLL provisions are vital to allow dropouts to return to HE. 

· The education chain should be considered as a whole: HE issues should be addressed in connection with those present in the previous levels of education. In other words, the problems that exist in the earlier stages of education can persist and translate into the next levels. Thus, the early interventions are necessary for their prevention. 
· The low rate of retention could be caused by students’ low motivation towards and low integration into HE programme. The focus should be put on providing more support at the HE pre-entry stage and during the 1 year of entry.
Discussions on SD&LLL WG action plan

The ESU Co-Chair highlighted that the draft action plan was aimed to stimulate the deliberations on the further activities of the WG and opened the floor for discussions.
The details of the discussion are presented below:

· Concerning the length of the future meeting, the WG members pointed at the need to organise two-day meetings so as to enable more PLAs and informal conversations.
· Data collection activity of the former WG on SD will be taken over by PL4SD pilot project.

· Taking into account the transferability of LLL issues, it was proposed to hold joint meetings with other WGs, in particular with RPL network. 
· One of the key infrastructural issues in the area of SD concerns student support which should be addressed in the action plan.
· Employability could be a broad theme for a meeting: it was suggested to have a specific focus, e.g. on internships. 
· Both learning and teaching environment are essential for supporting the needs of a more diverse student population and improving their completion rates. The ToR and action plan should be revised to reflect this change.
· EI will initiate a research project on supportive learning environment, the conclusions of which could go into the Yerevan Communiqué. The preliminary report (if ready) could be presented at the next WG meeting, as it would perfectly fit the theme of the meeting.
· A written input will be prepared on reporting indicators for the Ministries to measure progress in the policy areas that are under the remit of the WG.

· By 2015, the WG will have developed a strategy/framework on SD and LLL with clear targets to be achieved, which, at the same time, would serve as a legacy for its successor should such be established. For this purpose, a sub-group would be established to work on the drafting of the strategy on SD and LLL in between the meetings. A call for working group members to join the strategy sub-group will be sent by the Secretariat. The draft strategy will be a standing point on the agenda of next meetings. 
· There is a need of having precise outcomes at the end of each meeting that could feed into the strategy. 
· In addition, the WG members agreed to further comment on the draft action plan of the WG. The Co-Chairs will revise the draft action plan accordingly and circulate to WG members. Meanwhile, the WG members are invited to send additional comments to the Secretariat by mail. 
Update on the PL4SD project
Dominic Orr (EUROSTUDENT) gave a brief overview of the project with its two different approaches. Regarding the creating of the online database, it was highlighted that the project aims to capture the interventions and their effectiveness at the institutional level, and later will attempt to find out whether they can be scaled up. The objectives of country reviews is to produce guidelines that with the self-report of the countries could assist countries in the development of a coherent, comprehensive and effective national strategy for improving SD of HE. This could also contribute to the WG’s endeavour to develop a strategy on SD and LLL. 

Instead of having 3 representatives in the stakeholders’ forum as envisaged, the entire WG will have opportunity to comment on the development tools of the project, evaluate the milestones achieved and select countries to be reviewed and external experts for the review.
For more details on the project including the timetable of activities, please refer to the document below:
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Martin Unger (IHS) noted that towards creating an online searchable database, a questionnaire had been structured for respective data collection and encouraged the WG members to complete and comment on it by 3 May 2013. At this stage, the Bologna Secretariat would facilitate the cooperation between the project and the WG. 
Several remarks and suggestions were made concerning the questionnaire:
· At national and institutional level, the policies and interventions on SD are changing. Hence the database should be formulated in such a way so as to enable the integration of the alterations. 

· The questionnaire should include an introduction to the SD concept. 

· In order to have a complete view of the interventions, there is a need to get the information from the HEIs themselves.

· Countries may have the same interventions yet with different outcomes and this should be made visible in the database.
The third meeting of the SD&LLL WG will be held in Brussels in mid October or in early November of 2013.
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Policies and practice to reduce dropout and improve completion rates in European higher education
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Overview

Answers received from 8 countries

Preliminary reflections – some clarifications still needed

All members of Thematic Working Group on HE will be offered to contribute

Conclusions annexed to PLA report
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Background

 Theme agreed in advance as part of the WP of the TWG on HE

Fits in both with work in Council on the SD of HE and with ongoing studies on the subject

“CSR” – Country specific recommendations
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Participants

 28 representatives from 11 countries – AT, BE (fl), CZ, DK, EE, FI, HR, LV, NL, SI, TR

 stakeholders from ETUCE, Eurydice, the NESET network and Lund University /EUA
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Aim

To provide participants with an insight into the current situation of dropout in European HE and examine national policy appraoches, data collection practices and measures available at institutional level to prevent dropout and improve completion rates

NEW:  changes in format.  Draw on experiences of all participating countries in three thematic sessions
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PARTICIPANT QUESTIONNAIRE

- Preliminary conclusions
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Q1: Definition of dropout

Similar understanding of term dropout/completion....yet some differences

students changing study programmes sometimes included in dropout rates and sometimes not.  Third group does not report on collection of data on programme change

completion in some countries defined as obtaining a degree within a set time (e.g. standard duration plus one year) while in  other time to degree not taken into account or different time limits used

most measure dropout rate at one or two points in year (academic year, semester), while one calculates monthly

 Different definitions used in different contexts and for different purposes; not all countries publish data regularly; ongoing discussions to set new definitions
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Different definitions used in different cases (institutional vs. national level, in different documents for different purposes)



Dropout rates not published regularly in all countries  



Discussions ongoing on setting new definitions/measures in system in several countries
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Q2/Q4: Data availability on national & 
institutional level

Data is available

Comprehensive databases available in most countries – both at national and institutional level…as well as for individual study programmes

Possible to measure dropout/completion rates on all levels (fields of study, types of HEIs, groups of students…)



HEIs normally responsible for reporting on students upon enrolment and when they leave
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Q3: Calculation of dropout/completion rates 

Two basic approaches used to calculate dropout/completion rates – many countries use different methods for different purposes.

„true-cohort“ method based on tracking individual students from time of

„cross-section cohort comparison“ where general numbers of students enrolled, graduation rates and ex-matriculations are compared.  Here calculation is still different between countries
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Q5:Policy approaches

Funding system encouraging HEIS to retain students

Main efforts / main responsibility at inst´l level 

Work ongoing between authorities and HEIs to develop a joint strategy – info measures, regulation for access

Legislative measures on re-entry into HE 

abolishing tuition fees; changes in funding schemes, retroactive tuition fees for low performing students

Performance agreements  and „stricter study climate“ – minimum ECTS 

Targeted solutions for HEIs to increase success of different student populations

More legislation/measures needed at nat´l level 
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Q6: holistic approach / targeted measures

Minority of countries have comprehensive policies for addressing dropout in place

 

Some have rather „generic“ policies



No policy in place in some countries 



Some are in process of developing a holistic strategy



Education 
and Culture





Date: in 12 pts





Date: in 12 pts



Q7: use of indicators/targets 

Indicators/targets to measure progress of dropout policy only in place in few countries. Some are currently developing new indicators 

HEIs sometimes obliged to set own targets for reducing dropout.  

Obligatory performance indicators in Performance Agreements.  

Statistical data used for budget preparation; number of graduates used for statistical reporting
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Q8: approaches & cooperation of different stakeholders

A variety of approaches by institutions and other stakeholders reported although some report limited practice at institutional level  

Institutions use a range of policy instruments 

intake procedures

quality of teaching

preventive counselling

surveys among dropout students

courses for beginners (how to study, time management)

need-based HEI scholarships

Students involved in designing strategies

Implementation of mutually agreed goals of authorities and HEIs
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Thematic Sessions

Factors leading to dropout and its consequences, key policy approaches (a systemic approach) 

Who is most likely to dropout? Use of tracking measures/data-modelling in identifying students at risk of dropping out and design preventive measures 

Instruments at institutional level to retain students and prevent dropout 
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PLA Statement

   "The PLA recognizes that the growth of higher education in Europe leads to a growing diversity in the student body. Providing effective and high quality higher education for a diverse student body requires specific measures throughout the whole educational chain and also on national as well as regional/institutional level.  These policies and measures are aimed at effective education, stimulating retention and graduation and reducing drop-out, to help all students to attain an optimal level of achievement.  The academic standards in HE, are of course to be maintained.  The challenge is to combine broad access, high quality and high graduation rates."
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Key Recommendations (1)

  The PLA highlighted the following needs for action at national and institutional levels which fit with our broader policy lines

Funding and governance – need to offer “creative” incentives, including financial, to encourage HEIs to act and ensure efficient use of

Evidence base – better (more reliable, more comparable) data is essential for “tracking,” for planning interventions and evaluating teaching performance. Data collection harmonized at national level and harmonized definition agreed.
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Key Recommendations (2)

3. Ranking/mapping – Data should also be used in a broader sense to benchmark the performance of the HEI and its courses as a basis to set specific goals and initiate focused measures to enhance study success and improve quality of education.

4. Attainment levels: Educational success a primary focus of HEI leadership. Staff and students engaged in developing HEI policy and practice and a cultura of open communications facilitated with more experimentation.
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Key Recommendations (3)

5. Diversity/flexibility of provision – focus on student success means more flexible provision to meet diverse needs and learning outcomes approach. It also demands that the role of teacher be recognised.  More invested in quality of teaching and professionalism of teachers

6. Quality and relevance – HE needs to be relevant for students and labour market. Stronger link between sub-systems and information, outreach and guidance to prospective students stepped up to bridge expectations and ensure motivation of a diverse student body
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Follow-up

Feed into full TWG meeting in May ( 29 countries)

Council Conclusions on the SD of HE to be adopted May 2013

Policy brief and seminar report

Studies – analytical report (NESET), access, retention, employability (Eurydice), feasibility of data methodology (Eurostat/experts), mapping of national and institutional policies/mesures (EC call for tender)
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Advancing equality of access to higher education in Ireland
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National Office for Equity of Access to Higher Education

Located in the 

Higher Education Authority



National access plans

Targets

Actions

Policies

Funding levers 
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Infrastructure



Over 150 dedicated staff in HE colleges and National Access Office



Every college has an access and equality plan



National and local data underpinning targets



Legislative framework for equality in education



Funding structures to promote equality of access



Promoting and sharing good examples of practice nationally
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Progress indicators



6% of students have disabilities



9% new entrants with alternative ethnicity



15% new entrants first-time mature students



More than 33,000 annually

completing part-time/flexible qualifications



Increase in progression from alternative entry routes
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national access plan

2014-2016
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Context for work on next national plan

National strategy

for higher education

Economic collapse

And ‘our dark night’ -rethinking ourselves as a society and economy

Transformation of further education and training landscape



Reform of second level, focus on ‘transitions’ 

Investment in early childhood education

Quality and Quality Assurance Ireland (QQI)
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National advisory group



Meetings, focus groups, seminars, conference:



Diverse student groups

Community representatives

Educationalists

Government Depts, agencies

Year of consultation on progress and on targets and actions for  2014
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Emerging areas for the new plan to address:

		Inequality still stark for some groups 

		Disconnects in our education system 

		Outputs and outcomes vital, not just inputs

		We need to foster more debate, dialogue on equality

		Actions to deliver targets essential for progress
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PROJECT OVERVIEW 


The Social Dimension in the EHEA 


The social dimension is broadly seen in the Bologna Process as a perspective taken on developments 


in higher education, which strives to assure participative equity. This term refers to the goal that the 


share of people participating in higher education should reflect the diversity of the general 


population. This goal was most clearly defined for the Bologna Process in the London Communiqué 


of 2007, having first been expressed in the Prague Communiqué of 2001. The London Communiqué 


states:  


“We share the societal aspiration that the student body entering, participating in and 


completing higher education at all levels should reflect the diversity of our populations. We 


reaffirm the importance of students being able to complete their studies without obstacles 


related to their social and economic background. We therefore continue our efforts to 


provide adequate student services, create more flexible learning pathways into and within 


higher education, and to widen participation at all levels on the basis of equal opportunity.”  


This is a long-standing goal of modern higher education systems, which aims to assure that 


educational success is detached from a person’s origins. It is repeated in the most recent Bucharest 


Communiqué of 2012 (p.1). This aim can be morally argued from the standpoint of Rawl’s argument 


for social justice.1 There is also an effectiveness argument for improving the participation and study 


conditions of certain groups of students, which was also made in the Leuven Communiqué of 2009. 


It argues that available talent in Europe should be “maximised” to assure the realisation of a Europe 


of knowledge:  


“In the decade up to 2020 European higher education has a vital contribution to make in 


realising a Europe of knowledge that is highly creative and innovative. Faced with the 


challenge of an ageing population Europe can only succeed in this endeavour if it maximises 


the talents and capacities of all its citizens and fully engages in lifelong learning as well as in 


widening participation in higher education.” (emphasis added) 


This argument has been further emphasised in the Bucharest Communiqué of 2012 with reference 


to the challenges leading on from the economic and financial crisis (p.1). These two arguments – 


social justice and effectiveness for a Europe of knowledge – provide the basis for efforts on the part 


of policy makers at national, regional level and leaders and practitioners in educational institutions 


                                                           
1
 In Rawls’ Original Position (Rawls, J (1971): A theory of justice. Harvard University Press), a purely hypothetical 


situation constructed to derive principles for a just society, “no one knows his place in society, his class position or 
social status, nor does anyone know his fortune in the distribution of natural assets and abilities, his intelligence, 
strength and the like” (Rawls 1971: 12). Rawls describes this initial situation as “fair” (ibid.). It expresses the belief that 
no one should suffer (or gain) from circumstances he or she is not liable for, such as having a migrant background or 
not. Note that this does not mean that there cannot be inequality, but inequalities should not be on the basis of non-
responsibility, e.g. being born into a certain family. 
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to improve the social dimension of higher education. Their work is founded on the recognition that a 


confluence of three factors tend to determine educational success: student ability, material and 


immaterial (e.g. social and cultural) resources and opportunity. In particular, non-academic factors 


such as social background and aspiration, and study framework conditions (e.g. balance between 


work and studies) affect participation and success in higher education. Indeed, visible student ability 


may have been affected by a person’s material and immaterial resources at a previous (e.g. 


secondary) educational level.  


For each of these types of hindrance, interventions may be taken, e.g.: 


- To raise aspirations of school-leavers to want to enter higher education 


- To provide remedial classes for school-leavers who have knowledge gaps and provide second 


chance routes of entry for adult learners 


- To provide more flexible forms of learning in higher education 


- To provide material support (such as grants and loans) during the study phase 


The problem is that the interventions and measures taken are often not visible on a European (or 


even national) level and present a gap for further improvement. This has been recognised by the 


ministers responsible for higher education, who state in the Bucharest Communiqué from 2012: 


“We encourage the use of peer learning on the social dimension and aim to monitor progress 


in this area”.2 


PL4SD is adopting this initiative to facilitate peer learning for the Social Dimension in Higher 


Education. 


Objectives of PL4SD 


Realising the aim of the Bucharest Communiqué, the PL4SD project will... 


 lead to more transparency in current developments, allowing the actors in the field to assess 


their own performance as well as to monitor their progress towards reaching the targets set 


within the EHEA, 


 stimulate international exchange and debate on policy measures and add more creativity to 


tackling difficulties within the field of the social dimension in higher education, 


 enable peer learning and ease the implementation of policy measures by other countries, 


higher education institutions and students’ organisations, 


 structure the information and collect relevant reports and research on the policies at national 


levels, providing a solid basis for further research, 


 inform national and international policy makers and stakeholders in all countries of the EHEA 


several times during the lifetime of the project about its progress towards these goals. 


                                                           
2
  All mentioned communiqués can be accessed here: http://www.ehea.info/article-details.aspx?ArticleId=43. 



http://www.ehea.info/article-details.aspx?ArticleId=43
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Implementation of PL4SD 


PL4SD will reach these objectives through a combination of two different approaches. Both will 


focus on initiatives and measures to foster the social dimension, namely participation, access and 


equity of underrepresented groups in higher education:  


1. Online-Database. The first initiative aims at building up a database containing information 


on initiatives, measures, interventions and strategies that foster participation, access and equity 


in higher education. Those range from information campaigns (e.g. careers fairs) to strategies 


and benchmarks, regulations (e.g. special entrance criteria) and incentives (e.g. financial 


support). All this information will be fed into a searchable online database that will combine 


facts about measures and interventions in the 47 different national higher education systems 


and facilitate contrasting and comparison with each other, to enable peer learning and 


knowledge exchange throughout the European Higher Education Area.  


2. Country Reviews. The second initiative shapes a pilot study that will conduct country 


reviews in three countries on demand. Various demarcations of administrative and operational 


responsibilities in an education system (national, regional and institutional, but also sectorial) 


often result in an incoherence of actions. Country reviews therefore have the aim of providing 


an external and comprehensive reflection and review of initiatives and measures undertaken by 


a country to support the Social Dimension of higher education. The objective of the review is to 


assist countries in the development of a coherent, comprehensive and effective national 


strategy for improving the social dimension of higher education. 


For more information about the database and the country reviews see page 8 and page 10. 


Initiatives and Measures on the Social Dimension 


PL4SD will collate and catalogue interventions, initiatives and measures which have the objective 


of reducing barriers to higher education entry and of providing a conducive study environment for 


all students, which can lead to their successful graduation. Those range from information campaigns 


to regulations and incentives (see Table 1). 
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Table 1: Exemplarily types of interventions for the social dimension in higher 
education 


Type of intervention Examples 


Information campaigns 
Campaign targeting parents, who did not attend university 
themselves, explaining the benefits for their children. 


Measures and initiatives  


a. “Sticks” (e.g. regulations and obligations) 
Law on HE reserves places for non-traditional students (e.g. 
first generation students). 


b. “Carrots” (e.g. stimuli such as financial support) 


Formula-funding used to allocate state grant to HEIs 
includes indicator on number of non-traditional students. 


Special funding available to HEIs, which offer special 
support to certain student groups. 


Students from certain backgrounds are provided with 
scholarships to encourage them to enter HE. 


Data for evidence based policy and practice 
Annual reports on access strategy and implementation 
required of all HEIs.  


Research and regular evaluations 


Quality assurance procedures pay special attention to 
inclusion strategies and include in the assessment 
performance benchmarks on access and success of certain 
student groups. 


Partnerships between stakeholders within and 
outside of institutions of higher education 


Employer organization cooperates with HEIs to provide 
internship opportunities to students from special groups 
during studies. 


Buddy system 
To help students from non-traditional backgrounds in 
higher education (e.g. run by the student union) 


Stakeholders’ Forum 


The Stakeholders’ Forum of PL4SD will supervise, support and thereby assure the quality of the 


project outcomes by commenting on developed tools (e.g. analytical grid, country questionnaires, 


database), evaluating the milestones achieved, selecting countries to be reviewed and experts for 


the review. The Forum also assists in contacting the EHEA members and national stakeholders. The 


Stakeholders’ Forum consists of:  


 3 delegates representing countries in the current BFUG working group on the social 


dimension, who are also responsible for linking with the overall BFUG members 


 3 delegates from relevant European stakeholder organisations: EUA, EURASHE and European 


Commission 


The Stakeholders’ Forum will have three meetings throughout the project lifetime, each in spring 


2013, 2014 and 2015. At these meetings, the Stakeholders’ Forum will evaluate the progress of the 


project and whether the project milestones have been met so far, including a critical review of the 


project’s outcomes and deliverables.  
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Dissemination and accessibility of results 


The dissemination activities of the project will have the aim of informing all stakeholders outside the 


project (the primary groups being policy-makers, decision-makers at higher education institutions 


and students) about the project’s goals and its main results. Specifically, the activities will have the 


aim of: 


 Raising awareness about the importance of the social dimension and its monitoring at the 
European level. 


 Providing wide access to the information collected through the project about existing 
measures aimed at improving the social dimension of participation and success in higher 
education in different European countries. 


Throughout the project lifetime results and updates will be made accessible via: 


 The project webpage 


 Regularly newsletters (available on the webpage and by subscription) 


 Social networking structures 


 Project report 


 2 Dissemination Conferences (interim conference: spring 2014, final conference spring2015). 
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DATABASE of measures and interventions in the Social 


Dimension of Higher Education  


An online database will be set up as the core product of the PL4SD project. This platform provides an 


easily searchable database, giving access to all kinds of information on the social dimension and 


policy measures in the field. Information on national strategies, action plans, policy measures and 


interventions in the field of social dimension will be collated three times throughout the project 


lifecycle from the ministries responsible for higher education in all 47 Bologna member countries. 


This information will be processed and transferred into an online database, which will be freely 


accessible and searchable.  


The database will be structured using a “grid” (see below) and publically accessible via internet and 


searchable for all dimensions of the grid, therefore stimulating peer learning between users in the 


EHEA. This “grid” will serve as a basis for a questionnaire that will be sent to the responsible 


ministries of all 47 Bologna states. The questionnaire will be based on data already collected by the 


BFUG (through Eurydice) in order to prepare the questionnaires individually.  


Table 2: The “Grid” as basis for information on national and institutional 
interventions to improve the social dimension of higher education 


What 
Name of the measure 
General description: what is the measure, what is the objective? 


For whom 
What is the target group (description of which student group(s) and of the size) 
Target of intervention (Who is the direct beneficiary?) 


How  
How is the objective reached? 
What type of intervention (sticks, carrots etc.) 
How does the student gain the benefit? (application, universal right..) 


Why  Why does the measure exist? 


By whom 


Who is in charge of financing the measure? 
Who is in charge of implementing it? 
Who initiated the measure?  
What is the degree of institutionalization? (mandatory?)  
How widespread/well-known is the practice 


When 


Since/ until when is the measure in place/ in effect?  
When does the measure take effect? (At the entry, during or after the studies) 
Duration/period of the benefit? (During the semester, study week etc.) 
Are there time limitations to benefitting?  


Where 
What is the level of implementation: national, regional, institutional? 
Is the measure portable within the country, institutions or abroad? 


Follow-up 


Who was involved in the development of the measure?  
Was the measure evaluated during and/or after the implementation?  
Is the measure monitored or re-viewed?  
What has been the impact of the measure on the target group?  
Was the objective met?  
Is there any research or studies done connected to the measure that is available online? Please 
provide the link. 
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The information collated from the ministries will be further enriched by asking national stakeholders 


to add own initiatives and to comment on the impacts of the measures collated after every round of 


data collection. This multi-step approach will contribute to creating a holistic view on national 


interventions and strategies in the social dimension. In addition, the co-ordinators will contribute 


current scientific literature concerning the social dimension in higher education to the database. This 


will be done by continuously screening for publications (books, journal articles, reports, etc.).  


The database will be presented to a broader public at a conference in spring 2014 and spring 2015 


and promoted through the Bologna Secretariat, the Stakeholders’ Forum and the PL4SD project 


newsletter. 
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COUNTRY REVIEWS as an instrument for reflection and 


improvement  


The second part of the project is a pilot study, conducting detailed expert studies in three countries 


on demand. Country reviews have the aim of providing an external and comprehensive reflection 


and review of initiatives and measures undertaken by a country to support the social dimension of 


higher education. The objective of the review is to assist countries in the development of a coherent, 


comprehensive and effective national strategy for improving the social dimension of higher 


education. This result will be achieved through close collaboration between the external reviewers 


(who will be recruited specifically for the country to be reviewed) and the national policy-makers 


and stakeholders involved in the country review. 


The review is not solely an impact assessment, but will focus more on process evaluation. This will 


enable it to evaluate and support interventions, which have only just begun or are being 


implemented at present only at institutional or regional level, although they have the potential for 


being scaled up to national implementation.  


The country reviews will facilitate the formulation of a comprehensive strategy on national level, 


which both recognizes the individual context factors of the individual country being reviewed and 


the need for common concepts in a national strategy, which are comparable to those in other 


countries’ national strategies. Meeting this second condition of comparability of concepts will 


facilitate policy learning between countries.  


The review will identify good practices and possibilities for improvements. It is particularly expected 


that improvements can be achieved through the adoption of a more coherent, ‘joined-up’ strategy 


for the social dimension, which cuts across, but recognises administrative and organizational 


divisions of responsibility. 


The Process  


The first round of data collation in the first phase of the project (2013) will provide important data 


on interventions for improving the social dimension of higher education from countries within the 


European Higher Education Area, which the project coordinators will analyse. This work will provide 


a substantial foundation for the country reviews. It will also be used to provide guidelines for 


effective strategies for the social dimension in higher education. The PL4SD members conducting 


the country reviews will closely collaborate with a national team of experts in the field in order to 


capture the national situation in the most efficient way, sustaining a high quality standard.  


The steps of the country review and the respective tasks of the coordinators and the national team 


are shown in Table 3.  
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Costs 


The costs of the preparatory work of the international project coordinators and of the visiting 


external reviewers will be borne by the project budget. The costs of preparing a national self-report 


and supporting the incidental costs of the one week country visit by the external reviewers will be 


borne by the national country being reviewed.  


Country reviews will be offered under these conditions to a maximum of three countries, which are 


signatory states of the Bologna Agreement, in 2013. 


Table 3: Process of country reviews 


Phase PL4SD coordinators National team for country review 


Invitation 


The coordinators will invite 3 countries for 


review starting from 2013. The suggestion and 


selection process will be coordinated with the 


BFUG and the working group on the social 


dimension. 


3 countries commit to assisting review 


through self-report and support leading up to 


and during the one week visit of the external 


reviewers. 


Self-report 
The coordinators provide a report template 


with guiding questions to the national team. 


The national team work on a 20-30 page 


national self-report. 


External reviewers 


The coordinators will suggest 4 external 


reviewers for the national review. They are 


likely to cover different perspectives on higher 


education (e.g. policy maker, HEI 


representative, researcher and student 


representative per team). The suggestion for 


the reviewers will be discussed and concluded 


with the Stakeholders’ Forum. 


The external reviewers will be agreed with 


the national team. 


Visit 


Review in country lasting 5 working days. On 


the last day, the international expert team 


discusses first results and recommendations 


with the national policy-makers involved in the 


review. 


National team assists with the logistics and 


coordination of the visit. 


Review report 


A draft of the review report is written by the 


coordinators and disseminated for feedback to 


the external reviewers for revision and 


completion.  


Draft report with recommendations is 


provided to the national team with a 


possibility for comments and corrections.  


Review report finalized and published. 
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Schedule 


 


2012 autumn 
Start of the project 


Developing grid of data base 


2013 


spring 
1


st
 meeting of stakeholders forum 


1
st


 survey among Ministries 


autumn 


Background report of 1
st


 country review 


Going public of database 


1
st


 survey among national stakeholders 


1
st


 country visit 


1
st


 country review 


2014 


winter Background report of 2
nd


 country review 


spring 


2
nd


 meeting of stakeholders forum 


Interim conference (national stakeholders) 


2
nd


 country visit 


2
nd


 survey among Ministries 


Conference report 


summer 
2


nd
 country review 


Background report of 3
rd


 country review 


autumn 


2
nd


 survey among national stakeholders 


3
rd


 country visit 


3
rd


 country report 


2015 


winter 3
rd


 meeting of stakeholders forum 


spring 


Analytical report of project (analysing the documented measures and 
country reviews) 


Final conference (public, scientific community, media) 


3
rd


 survey among Ministries 


Conference report 


summer 3
rd


 survey among national stakeholders 


autumn Final report to EACEA 
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The Project Consortium 


The project consortium consists of the following partners:  


 


Austria:  Institute for Advanced Studies 
Vienna (IHS; coordinator)  


Martin Unger 
Andrea Laimer 
Petra Wejwar 


 


Croatia:  Institute for the Development of 
Education (IDE)  


Thomas Farnell 
Ninoslav Šćukanec 


 


Germany:  HIS-Institute for Research on 
Higher Education (HIS-HF)  


Dominic Orr 
Kai Mühleck 


 


Belgium:  European Students’ Union (ESU) Taina Moisander 


General Project Information 


Please visit www.pl4sd.eu for further information and regularly updates on the project.  


Contact 


Andrea Laimer, IHS, Stumpergasse 56, 1060 Vienna, Austria, laimer@ihs.ac.at 



http://www.pl4sd.eu/

mailto:laimer@ihs.ac.at
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		EURASHE’s mission is to promote the interests of professional higher education in the EHEA and to contribute to the progressive development of the Area of Higher Education and Research (EHERA)

		1400 institutions / systems

		Policy formulation as regards PHE



EURASHE’s Mission
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		Flexible diversified HE systems 

		Quality, transparency

		LLL – aspect of PHE mission

		QF & LO

		RPL, (coordination & transparency)

		Promoting employability

		Role of applied research, (innovation)

		Regional development & communication with employers & other stakeholders



EURASHE’s Key Policy Issues
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		L5: Missing Link > Mapping Short Cycle HE

		FLLLEX > LLL strategies and PHE

		HAPHE > Harmonizing approaches to PHE



EURASHE’s Activities
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		L5: Missing Link > Mapping Short Cycle HE

		FLLLEX > LLL strategies and PHE

		HAPHE > Harmonizing approaches to PHE

		EHEA has harmonised HE vs. PHE

		Wide variety of systems



 Recognition of Q ?/ Policy tools ?

EURASHE’s Activities
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		L5: Missing Link > Mapping Short Cycle HE

		FLLLEX > LLL strategies and PHE

		HAPHE > Harmonizing approaches to PHE

		Survey

		Define

		Propose quality criteria

		Collect best practice

		Suggest methodology to strengthen



EURASHE’s Activities
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		Annual conference Making the Knowledge Triangle Work, Split (HR), 8 May 2013

		Quality Assurance & ESG, Nicosia (CY), 9/2012

		RPL Seminar, Prague (CZ), 12/2012



EURASHE’s Activities
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		Annual conference Making the Knowledge Triangle Work, Split (HR), 8 May 2013
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		Annual conference Making the Knowledge Triangle Work, Split (HR), 8 May 2013



EURASHE’s Activities

*



Ministerial communiqué : an action line on the institutional level to “encourage knowledge-based alliances in the EHEA, focusing on research and technology”

Education > HAPHE initiative on the mission and profile of professionally-oriented HEIs

Innovation > link with UAS – entrepreneurship as a generic skill, student involvment 

Employability in the LLL context and explore avenues of applying the Commission’s communication on’ Rethinking Education’ 

*
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		Annual conference Making the Knowledge Triangle Work, Split (HR), 8 May 2013

		Seminar on QA and ESG (CY)

		Seminar on RPL (CZ)



EURASHE’s Seminars
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		Challenges on RPL:

		A mindshift needed

		Embed RPL into QA systems



RPL Seminar: Context 
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		Challenges on RPL:

		A mindshift needed > plenary sessions

		Embed RPL into QA systems > parallel workshops



RPL Seminar: Context 
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		Overview of general developments 

		to discuss the current challenges 

		best practices for RPL implementation at institutional level



RPL Seminar: Aims 
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		Developing tools of RPL

		Discusing acceptance within EHEA

		Learning about institutional approaches

		Bridge them for compatibility and transparency 

		Promoting RPL procedures 

		 trustable / effective / payable



RPL Seminar: Aims 
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		 Two groups of states: 

		building their RPL systems

		No lifelong learning concept, 



uneven accessibility of RPL

	4 states have a full system

	7 states have an advanced system 

RPL Seminar: Aims 
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		 Tools:

		qualification frameworks based on learning outcomes

		Diploma Supplement and Europass

		ECTS

		RPL accepted where procedures exist

		Who bears the cost?



RPL Seminar: Mindshifts
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		 IE: Letterkenny IT

		RPL to enter formal training

		RPL to awards credit

		Tool: Portfolio of evidence

		400+ candidates/year



RPL Seminar: Institutions
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		 FR: RPL in universities

		a right

		“third way” 

		new paradigm links QA / quality assurance, competence-based definition / individual assessment. 

		From institution-centred process to candidate-centred assessment



RPL Seminar: Institutions
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		Conditions: stakeholders and society 

		Trust assessment methods 

		Accept the results of procedures. 

		Wide range of types of evidence

		Match formal qualifications requirements;

		Guidance and counselling

		Reports: substantiated 



RPL Seminar: QA
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		QA systems: accountability of awarding agency

		HEI: flexible learning arrangements



		Assistance: 



 UNESCO GUIDELINES for the Recognition, Validation and Accreditation of the Outcomes of Non-formal and Informal Learning

RPL Seminar: QA



*
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		Leuven University College (KHLeuven)

		> RPL Provisions driven by shortage of teachers

		Competence profile for teachers

		E-portofolio

		exemption and award of credits:

		recognition often combined with practice 

		work placement

		study



RPL Seminar: QA best practice



*



700 learners used this opportunity in the period 2007 – 2011. 

the main obstacles identified were mainly in the time investment of the coordinators and costs of the procedures.

At present the preparation of a Flemish Decree 
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		Dublin IT

		Conditions

		nationally: NQF with established QA procedures

		institutional level: a firm decision to implement quality assured RPL + an RPL policy officer

		mutual agreement, transparency, accuracy



RPL Seminar: QA best practice



*



Cost refunded on successful completion!

*
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		QAA Scotland + Glasgow Caledonian University



 Scottish Higher Education Institutions RPL Network

		Funded by Scottish govt

		flexible and learner-centred programmes

		widening access to higher education



RPL Seminar: QA best practice



*
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		a change in perception? Yes!

		RPL addresses:

		shortage of expertise 

		promote better employability of ALL citizens

		BUT Reality is modest: cultural, political and technical issues



RPL Seminar: Recommendations



*
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		RPL and QA linked 

		reliability of process / trust / training

		NQF not defined everywhere

		Cost



RPL Seminar: Recommendations



*
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		Is RPL equally relevant for all institutions and degree programmes?

		Uncertain results

		Objectiveness

		RPL fit for purpose or on whole qualifications?

		Literature insufficiently adapted to Nal contexts



RPL Seminar: Recommendations



*
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