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DOCUMENT Nº 1

Indicators on the social dimension of the Bologna Process
1 Introduction
This document takes its lead from the Draft outline of contents for the BFUG Integrated Implementation Report (BFUG (ES) 20_9a) and draws on the seven issues proposed to be covered in the topic social dimension. The information, which is to be collected for each issue, is also proposed in that document.

As with the Working group on Mobility, the data collectors see the Working group on Social Dimension as a group of experts, who can assist the data collectors in identifying the concrete indicators for the Integrated Report and can provide the data collectors with important contextual and policy-related information, which facilitate insights and comparison. 

The data collectors would like to point out that the specific tasks mentioned in the Terms of Reference of this Working group related to data collection are not currently envisaged as part of the Integrated Report. It remains unclear as to how this data / information will be collected and how it will be used. 

The purpose of this document is to present the data collectors’ understanding of the potential topics that could be explored in the Integrated Report in relation to the social dimension. Next, indicators are suggested for each of the seven issues proposed for the Integrated Report. This section particularly shows how the data collectors aim to benefit from combining various data sources in order to present a more complete picture. Finally, the data sources which are proposed for use are described, including their benefits and limitations. 
The data collectors invite the BFUG Working group on Social Dimension to:

1. Review and confirm the data collectors’ understanding of the social dimension or make proposals for modifications.
2. Discuss the scope of the seven issues and indicate priorities for the Integrated Report.
3. Discuss how the relationship between nationally specific information and comparative European statistical information should be managed in the Integrated Report.

4. Discuss the draft list of indicators on the social dimension in view of the priorities recommended for the Integrated Report and make proposals for further work.
5. Consider how the other tasks of the Working group can be undertaken, and how the results will be used.

2   Context: The social dimension
The social dimension encompasses two main aspects which have been expressed in the Leuven-Communiqué. They broadly cover equality of opportunities. 

The first aspect concerns the existence of particular groups in society, which are underrepresented in higher education. The ministers responsible for higher education in the countries participating in the Bologna Process expressed in the London-Communiqué from 2007 (and reiterated in the Leuven-Communiqué from 2009) the aspiration that:

“…the student body entering, participating in and completing higher education at all levels should reflect the diversity of the populations.” (Para. 9)
From the aspiration it is evident that the concern about the existence of underrepresented groups in higher education is at three levels: at entrance, at participation and at completion.

The second aspect concerns providing the appropriate learning conditions for all students irrespective of their particular circumstances. This aspect is usually summarised as widening access and is closely related to lifelong learning. The appropriate passages in the Leuven-Communiqué are:

“This involves  improving  the  learning  environment,  removing  all  barriers  to  study,  and creating the appropriate economic conditions for students to be able to benefit from the  study  opportunities  at  all  levels.” (Para. 9)

“Lifelong  learning  implies  that  qualifications  may  be obtained through flexible learning paths, including part-time studies, as well as work-based routes.” (Para. 10)
This integration of lifelong learning into considerations of the social dimension is important, because it presents some of the means by which an equality of opportunity can be provided. 
It is significant that the relevant passages in the communiqués do not specify which student groups should be targeted by actions related to the social dimension. In fact, given that there are significant differences between countries in relation to the social dimension, it was not considered appropriate to narrowly define the social dimension or to suggest a number of detailed actions for all countries to implement.
This means that the Integrated Report must include two types of information in order to be both contextually sensitive and comparatively insightful. Of the seven issues, the first three cover national policies and measures and are therefore mainly qualitative in nature. The following four are more focused on quantitative data and, therefore, require the definition of standard groups for the cross-country comparison. The definition of these standard groups is both dependent on relevance and reliability for international comparison and on the availability of data in internationally comparative data sets.
3   Key variables for the social dimension 
The social dimension focuses on who students are. In line with the previous section, certain key variables can be suggested for comparative analysis.
3.1 Variables for capturing under-representation

Several factors of under-representation in higher education can be used to assess the under-representation of student groups. These factors are described in more detail in this section.

Gender

Gender is a standard variable and can highlight differences between the participation of male and female students. Gender information is regularly collected in households or individuals surveys and it does not present any significant difficulty in terms of data availability.

Degree of urbanisation
In many countries, there is a difference of opportunities dependent on how urban or rural a person’s place of education or place of residence is. This relates both to opportunities to gain academic upper secondary education and opportunities to go to an institution of higher education and take specific courses. 

The degree of urbanisation of the residence of the student is not available from the UOE, but it is available from surveys (AES, EU-LFS and EU-SILC). The statistical definition of degree of urbanisation is harmonised at European level and therefore it is the same in the AES, EU-LFS and EU-SILC. Regions are classified into three levels:

· Densely-populated (>500 inhabitants per square meter, with at least 50000 inhabitants in total);

· Intermediate (not densely-populated with at least 100 inhabitants per square meter and either at least 50000 total inhabitants or adjacent to a densely-populated area);

· Thinly-populated (area belonging neither to densely-populated nor to an intermediate area).

Eurostudent also provides some information related to the urban-rural nexus.

Migrant status
There is currently no single definition of an immigrant in European statistics. Eurostat has set-up an internal task-fore that is trying to find a common concept of migrant to be used in household or individuals surveys and that is compatible with the one used in demographic statistics.

The current discussion is around the use of a combination of country of birth and nationality. It might result in a three level variable where a first level migrant would be foreigners that were not born in the country, and a second level migrant would be nationals who were not born in the country and thirdly, foreigners who were born in the country.

In 2008 the EU-LFS included an ad-hoc module on the labour market situation of migrants and their immediate descendents, which will be repeated in 2014. This module allows identifying second generation migrants and includes more detailed information about the migration status of residents. It will be used by the task-force to test the adequacy of the definition of migrant to be adopted based on information regularly collected. The collection of such information on a more frequent basis migh be discussed in the future.
In 2009 the EU-LFS included an ad-hoc module on entry of young people into the labour market, which included two variables on the country of birth of parents for the age group 15 to 34 years old.
Eurostudent has also included information on students’ migrant background in its most recent survey by identifying students’ place of birth and the place of birth of their parents. 

Household income
Income is not collected in the UOE, but it is collected in surveys. However, only EU-SILC includes the income of the household of the student. In the AES and EU-LFS the income (in the AES) or the wages (in the EU-LFS) of the individual is collected. As factor of under-representation in higher education the income of the household is the relevant one.

Education of parents

This is a proxy for the social background of the students and it is one of the key variables for the assessment of the social dimension. Several surveys collect other information on parental background such as occupation (in the AES and in Eurostudent).

Education of parents is available regularly only from the AES. It has been collected also in ad-hoc modules to the EU-LFS and EU-SILC in the past. It is collected also in Eurostudent, but in order to assess the impact of education of parents in access to higher education the education of parents needs to be known not only in the student population but also in the general population. Since Eurostudent only surveys students, this information on the general population is collected via a proxy (males and females in the population of corresponding age to students’ parents).
Factors of under-representation currently not collected in European surveys
In the scope of the European Commission non-discrimination package (including a Commission Communication on non-discrimination and equal opportunities) Eurostat has been developing equality statistics. That development includes the identification of domains where equality of opportunities is an issue (which includes education) and of grounds of discrimination (characteristics of individuals based on which individuals might be discriminated).

These grounds of discrimination are relevant for the social dimension of the Bologna process. Discrimination can surely be one of the roots of under-representation of certain groups of the population in higher education. However, it is not the only one. Groups of the population might be disadvantaged because of their specific conditions even when they are not discriminated against. Also, there may be significant phenomena of lack of individual interest in accessing higher education within some groups of the population even when societal outcomes would be positive for everyone in general.

The grounds of discrimination, for which there is currently an attempt to develop statistics, are:

· Ethnic origin;

· Religion;

· Disability;

· Age;

· Sexual orientation;

· Gender.

Currently, on the basis of existing data, it will not be possible to cover two of the six grounds of discrimination, religion and sexual orientation, while limited data will be available for disability and ethnic origin, which will be approximated with migrant status. For disability, limited information exists annually in the EU-SILC while more detailed information will be available from the LFS 2011 module. The remaining categories, age and gender, are included in the factors of under-representation in higher education.

3.2 Variables concerning widening participation and equality of study conditions

In relation to the second aspect, the variables should highlight important – and policy relevant – differences between students.
Age

In view of initiatives to encourage adults, who did not choose a direct route into higher education, to participate at a later stage and in recognition of the demographic changes occurring in European societies, age is an important category for analyses. 

Like gender, age is regularly collated in households and individuals surveys and it can easily be found is statistical sources. 

Students with non-traditional qualification routes

A more explicit variable for students who did not take a direct route into higher education would help differentiate between the effects of age and learning biography. In many cases, these students are also from lower socio-economic groups, or groups who are disadvantages earlier in the educational system. 

This study group is, however, not easy to capture in internationally comparative studies. In its current survey, Eurostudent is making an effort to capture this group, which would provide an opportunity for more focussed analyses.
4  Social dimension topics covered in the Bologna Integrated Implementation report

Following what was discussed in the BFUG working-group on Bologna process implementation reporting, and agreed upon in the BFUG meeting of 18/02/2010, the next Bologna report will cover seven issues on the social dimension:

(1) National policies to improve participation of under-represented groups  

(2) Measures to encourage participation of under-represented groups

(3) Monitoring /systematic data collection /Targets regarding participation of under-represented groups 

(4) Participation (and/or net entry rate) in higher education by characteristic

(5) Access routes

(6) Flexibility of studies

(7) Study financing (income and expenses)

In the following, indicators and data sources will be drafted for each issue. These can be used as the basis for discussion within the Working group.
4.1 National policies to improve participation of under-represented groups

This topic focus on national policies related to the social dimension. The objective is to gain an understanding of the variation of underrepresented groups across countries and provide the regulatory context within which this under-representation is addressed.

This contextual information is necessary to understand the types of measures that are being taken and the effect that measures can have.

	Proposed indicators
	Source

	1. Social groups defined as underrepresented (by country and supported by source/data) (open question)  
	Eurydice (Stocktaking 2009, question I; Focus on higher education 2010, questions 6.1, 6.2)

	2. Approach to determine belonging to an under-represented group (e.g. self-declaration, administrative decision, tax status, nationality…)
	Eurydice

	3. Explanations identified by national policy for under-representation of groups.
	Eurydice

	4. Type of national/regional policy to address under-representation of these groups (differentiated by group)
	Eurydice


4.2 Measures to encourage participation of under-represented groups

The aim of this topic is to gain an understanding of the approach and efforts to improve the situation of under-representation and achieve the goal to reflect the composition of the population in higher education.

Also, the objective is to learn about the consistency of the approach by Bologna countries between definition of under-represented groups and the measures taken.

This is crucial information to understand national approaches to addressing under-representation.

Monitoring ought to be a constituent element of measures to encourage participation. The intention of the indicator is twofold: to learn where monitoring is part of the approach and to obtain the data where available.
	Proposed indicators
	Source

	1. Types of measures to encourage participation (law, regulation, campaigns etc)
	Eurydice (Stocktaking 2009, questions II.2, II.3; Focus on higher education 2010, question 6.6)

	2. Groups addressed through measures to encourage participation 
	Eurydice (Focus on higher education 2010, question 6.6.)

	3. Sustainability of campaign 
	Eurydice

	4. Specific budget available for these measures 
	Eurydice (Stocktaking 2009, question II.5.c)

	5. Monitoring of the outcome of these measures. 
	Eurydice (Stocktaking 2009, question II.4; Focus on higher education 2010, question 6.9)


4.3 Monitoring /systematic data collection /Targets regarding participation of under-represented groups
The aim of this topic is to assess the degree to which Bologna countries have implemented the commitments from the communiqués to 'set measurable targets' for social dimension aspects.

Also, the objective is to learn about the extent to which monitoring is undertaken and at which data is available.

	Proposed indicators
	Source

	1. Monitoring mechanisms for under-represented groups
	Eurydice  (Stocktaking 2009, question II.4; Focus on higher education 2010, question 6.9)

	2. National/regional targets/goals for participation by under-represented group.
	Eurydice (Stocktaking 2009, questions III.5.a, III.6; Focus on higher education 2010, question 6.5)

	4. Time and detail of monitoring: entry/exit of higher education and by cycle
	Eurydice . (Focus on higher education 2010, question 6.11)


4.4 Participation (and/or net entry rate) in higher education by characteristic

The purpose of this topic is to make an overall assessment of the social dimension in terms of under-representation of several groups of the population. Starting from entry in higher education an assessment is made in terms of gender, by field of education, and in terms of age.

In terms of participation, using information from Eurostudent, a characterisation of the student population is made. By looking at participation rates by certain characteristics of individuals, an assessment of the impact of those characteristics in their chances in participating in higher education is made.
Different chances in participating in higher education can be the result of disadvantages in access to higher education or can come from lower levels of education. Therefore, the rate of early leavers of education (individuals who leave education before completing upper secondary education) by characteristic will be analysed.
Finally, to assess the chances of individuals not only to participate but to complete higher education, the higher education attainment rate of the resident population (percentage of individuals who completed a higher education programme).

The indicators "rate of participation in higher education of the resident population", "higher education attainment rate of the resident population with between 25 and 39 years of age" and "rate of early leavers from education in the resident population" are currently not computed by characteristics of individuals (apart from gender). If the characteristics proposed are relevant for policy makers, then their accuracy will be evaluated before it can be assured that they can be published.
	Proposed indicators
	Source

	Entry rate in the education system by age
	Eurostat (UOE)

	Percentage of female entrants by field of education
	Eurostat (UOE)

	Age profile by characteristics of students
	Eurostudent (…)

	Dependents by characteristics of students
	Eurostudent (…)

	Migrant students
	Eurostudent (…)

	Higher educational attainment of students’ parents by characteristics of students
	Eurostudent (…)

	Rate of participation in higher education of the resident population, by characteristics:

· gender, 
· degree of urbanisation of the region of residence,
· migrant status,
· household income,
· education of parents
	Eurostat (EU-LFS, EU-SILC, AES)

	Higher education attainment rate of the resident population with between 25 and 39 years of age, by characteristics:

· gender, 

· degree of urbanisation of the region of residence,

· migrant status,

· household income,

· education of parents
	Eurostat (EU-LFS, EU-SILC, AES)

	Rate of early leavers from education in the resident population, by characteristics:

· gender, 

· degree of urbanisation of the region of residence,

· migrant status,

· household income,

· education of parents
	Eurostat (EU-LFS, EU-SILC, AES)


4.5 Access routes

The “traditional” admission to higher education is based on the upper secondary school certificate; by contrast, students who take non-traditional (or second chance) routes to higher education are those who have not graduated with the usual upper secondary final examination. Non-traditional access patterns are usually considered as an integral part of strategies towards widening access to higher education.
	Proposed indicators
	Source

	The degree to which RPL is regulated and used in determining access to HEIs.
	Eurydice

	(Non-traditional) Qualification routes into higher education
	Eurostudent (…)

	
	


4.6 Flexibility of studies
The aim of this topic is to understand the regulation of RPL in higher education which is an indispensable part of flexible study paths for non-traditional learners. 

The difference in the formal recognition of what constitutes part-time students must be better understood, as it helps to qualify the empirical data collected by Eurostudent.

The regulation of non-university work for students is a factor in the way students can finance their studies themselves.

	Proposed indicators
	Source

	1. National definition/regulation of part-time studies 
	Eurydice (Focus on higher education 2010, question 5.5)

	2. Regulation of part-time students
	Eurydice

	4.  Regulation of work while being enrolled at a HEI.
	Eurydice

	5. Regulation of relationship between private actors (e.g. firms etc) and HEIs to foster flexible learning 
	Eurydice (Focus on higher education, question 5.7)

	6. Formal status of enrolment by size of academic workload (and de-facto part-time studies)
	Eurostudent (…)


4.7 Study financing (income and expenses)

The indicators for this aspect may have to be determined in greater detail in the near future.

On the input side, it will most likely include direct support to students and/or their families, indirect support through tax breaks or subsidies.

On the output side, the contributions of students to studies will be included – including administrative contributions, tuition fees or other compulsory costs.

	Proposed indicators
	Source

	Total monthly income by characteristics of students
	Eurostudent (…)

	Recipients of public support and importance of income source
	Eurostudent (…)

	Public support by payment of fees to institutions of higher education for Bachelor students
	Eurostudent (…)

	Household investment in higher education
	Eurostat

	Regulation of tuition fees or similar contributions
	Eurydice

	Profile of students’ key expenditure by characteristics of students
	Eurostudent (…)

	Students’ assessment of their financial situation
	Eurostudent (…)

	Form of housing by social background
	Eurostudent (…)

	Aid to students as a percentage of public expenditure by form (loans / grants)
	Eurostat (UOE)


5 Sources

5.1 Source administered by Eurostat
At European level the main statistical sources available which can potentially be used for the identification of under-represented groups are the UNESCO Institute for Statistics, OECD and Eurostat data collection on education systems (UOE), the Adult Education Survey (AES), the EU Labour Force Survey (EU-LFS) and the EU Statistics on Income and Living Conditions (EU-SILC).
5.1.1 UNESCO Institute for Statistics, OECD and Eurostat data collection on education systems (UOE)

The UOE data collection is an annual data compilation from diverse sources focusing on statistical information about education systems. It covers information mainly on the number of entrants, number of students enrolled, number of graduates, number of personnel and education expenditure. The information is mostly of administrative sources, providing very good accuracy when there is a good alignment between the statistical concepts adopted and those sources.
It provides breakdowns for the non-financial variables by education level (ISCED97), field of education, programme destination (academic / labour market), programme orientation (general / vocational) type of education institution (public or private), gender, age, citizenship, country of prior education or residence and intensity of participation (part-time / full-time).
In terms of variables relevant for the identification of under-represented groups, the UOE can provide entry rates in education, participation rates and completion rates in the reference school year. All indicators refer to students enrolled in the education system of the country who are not necessarily residents in the country.
In terms of characteristics of the students, the UOE provides only breakdowns by age and gender. It is therefore limited for the identification of under-represented groups. On the other hand, it is very detailed in terms of the characteristics of the education programmes, providing breakdowns not only by education level, but also by programme destination and orientation.
It is a worldwide data collection, providing a very good coverage of countries around the world.

5.1.2 Adult Education Survey (AES)

The Adult Education Survey is an individual's survey conducted for the first time at European level between 2005 and 2008 as a pilot survey and foreseen to be repeated every 5 years. It was carried out by most countries in the EU, EFTA and candidate countries. The next survey will take place in 2011 – 2012.
The survey covers participation in education and lifelong learning activities (formal, non-formal and informal learning), job-related activities, characteristics of learning activities, self-reported skills as well as modules on social and cultural participation, foreign language skills, IT skills and background variables related to main characteristics of the respondents.

In terms of variables, the AES can provide information on the participation in higher education (ISCED 5 and 6 separately) of the residents. It can also provide information on the percentage of residents with completed higher education studies.
In terms of characteristics of the individuals it collects a significant amount of information. The following variables are collected:

· Characteristics of the household: size and degree of urbanisation of the region;

· Demographic background: gender, age, citizenship, years of residence in the country, country of birth;

· Education: level of education, field of education, number of years since completion of highest level;

· Employment: labour status, professional status, economic activity, occupation, full-time/part-time;
· Income (quintile);
· Parental education: educational level of father and mother, occupation of father and mother;

AES samples are sized in order to provide accurate estimates per country for the participation rates by gender, age group, ISCED level and employment status (not crossed). It results in samples of around 5000 individuals per country. This means that estimates for participation rates of very small groups (for example, for foreigners) might not be accurate because of too small sample size.
5.1.3 EU Labour Force Survey (EU-LFS)

The EU-LFS is a quarterly survey on households and individuals which collects information about the labour status, employment characteristics of main job and search for employment. It is conducted in all EU member-states, EFTA member-states and EU candidate countries.
In terms of variables of interest for the computation of indicators it can be used to identify participation in education (ISCED levels 5 and 6 separately), and can be used to compute the percentage of residents with completed higher education studies (ISCED levels 5 and 6 separately).
In terms of the characteristics of the individuals that can potentially be used to identify under-represented groups, the EU-LFS collects the following variables:

· Characteristics of the household: household composition and degree of urbanisation of the region;

· Demographic background: gender, age, marital status, citizenship, years of residence in the country, country of birth;

· Employment: labour status, employment characteristics, hours worked, work experience, search for employment;

· Education: level of education, field of education, number of years since completion of highest level;

· Wages (deciles), until 2008 for some countries only, from 2009 for all countries;

EU-LFS sample sizes are significantly higher than in the AES. It ranges from 3000 to 175000, with an average per country of 55000. Because the sample sizes are large the EU-LFS is a very good source for the estimation of participation rates in small groups of the population.
5.1.4 EU Statistics on Income and Living Conditions (EU-SILC)
The EU-SILC is an annual dataset defined at household and individual level, which is composed at national level by surveys, administrative data or both. It includes information on income distribution and social exclusion. It includes data for all EU member-states plus Norway and Iceland. Sample sizes range from 3500 and 16000, with an average per country of 9700 individuals.
In terms of variables of interest for the computation of indicators it can be used to identify participation in education (ISCED levels 5 and 6 separately), and can be used to compute the percentage of residents with completed higher education studies (ISCED levels 5 and 6 separately).

In terms of the characteristics of the individuals that can be used to identify under-represented groups, the EU-SILC collects the following variables:

· Characteristics of the household: degree of urbanisation of the region;

· Demographic background: gender, age, marital status, citizenship, years of residence in the country, country of birth;
· Employment: status in employment, occupation, hours worked, work experience;

· Education: level of education, number of years since completion of highest level;

· Income (in value, gross and disposable);
5.2 Variables on which to measure under-representation

Most of the statistical sources presented above allow the computation of participation rates in higher education, that is, at the second level of the cycle entrance, participation and completion. That’s the case of the UOE, AES, EU-LFS and EU-SILC. However, participation in higher education is defined slightly differently for these different sources. For the UOE, participation refers to a student being enrolled in a higher education programme during the reference school year. For the AES, participation refers to having been enrolled in a programme in the 12 months prior to the interview. For the EU-LFS, participation refers to being enrolled in a programme in the 4 weeks prior to the interview. Finally, in the EU-SILC participation refers to being participating in an educational programme at the time of the interview.

At completion level, the UOE allows computing graduation rates (percentage of the population graduating in higher education in a certain year), which the other sources do not allow. However, as mentioned above, the UOE allows assessing the influence of age or gender but not the other factors of under-representation. The AES, EU-LFS and EU-SILC allow computing a related indicator focusing on completion, the tertiary attainment rate (percentage of the population in a certain year who have attained higher education).

At entrance level, only the UOE allow the computation of entry rates by characteristic of the student. However, the information on entry rate by characteristic might not be very different from the information from the participation rate by characteristic.

5.3 Eurostudent

The purpose of Eurostudent is to provide comparative data on the so-called ‘social dimension’ of higher education in Europe. It is the product of a network of academics and representatives of ministries responsible for higher education in 22 countries. The dataset attempts to describe a student’s learning biography from entry into a higher education system, to study conditions during studies, and finally to exit from the higher education system. A fourth element is temporary mobility, which is also strongly dependent on study conditions. Due to the fact that the surveys carried out within the project collate responses from a cross-section of students during their study period, it is not possible to know anything about their graduation. However, the dataset does include topics likely to have implications on graduation (e.g. time budget for students).
The survey is restricted to students who are studying at ISCED level 5A and nationals or permanent residents. The survey includes all students enrolled at higher education institutions studying at ISCED level 5A. This comprises both students in their first degree and those in their second degree or continuing programmes (e.g. master’s degree). Students in ISCED level 5B (practically oriented/occupationally specific) and ISCED level 6 (doctorate students) are not included.

Being a survey directed to students enrolled and not to the general population, participation rates or attainment rates cannot be computed. However, it provides a characterisation of the student population in terms of students’ characteristics which can be compared to general population characteristics.
In terms of characteristics of the individuals it collects information on:

· Demographic background: gender, age, country of birth (2 categories, either abroad or not), country of birth of parents (2 categories, either abroad or not);

· Education: current study situation (level/cycle, intensity of participation (part-time / full-time), language),  study background (access qualification, time in higher education);
· Employment: work experience, employment status;
· Living conditions: household composition, 
· Disposable income of the student for studies (value);
· Expenditure of the student;
· Parental background: highest educational level of father and mother, employment status of father and mother, occupation of father and mother
5.4 Eurydice Survey

The Eurydice Survey will be designed specifically to gather information for the 2012 Integrated Report. The survey replaces similar questionnaires and national reporting mechanisms that were in the past used to gather information for the Stocktaking reports and for Eurydice's Focus reports. 

The survey will gather national-level information on the key higher education policy areas to be covered in the report. It is currently being developed under the guidance of the BFUG working group on reporting on the implementation of the Bologna process, with close coordination and cooperation with all other relevant working groups.

Official documents issued by central (top-level) education authorities will be the prime sources of information to respond to the questionnaire. However, where such official documents do not exist for specific topics, guidelines and agreements which are recognised and accepted by education authorities may be used as a source of information. Countries will also be encouraged to consult with the main stakeholder organisations before submitting their questionnaires, and to attach examples of programmes and initiatives where such information may be helpful.

The Bologna Follow Up Group members will have prime responsibility for ensuring that the information submitted is accurate, verified, and clearly referenced.
The questionnaired will be launched in January 2011, and the main reference year for information will be 2010/11.
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