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Introduction

The European Credit Transfer and Accumulation System (ECTS) is a tool of the European Higher Education Area (EHEA) for making studies and courses more transparent and thus helping to enhance the quality of higher education. 

ECTS was first instituted in 1989, within the Erasmus programme, as a way of transferring credits that students earned during their studies abroad into credits that counted towards their degree, once back studying in their home university. In the following years, it came to be used not only for transferring credits, on the basis of workload and learning outcomes, but also for accumulating them in institutions’ degree programmes. ECTS helps in the design, description and delivery of programmes, makes it possible to integrate different types of learning in a lifelong learning perspective, and facilitates the mobility of learners by easing the process of recognising qualifications and periods of study. ECTS can be applied to all programmes, whatever the mode of delivery (classroom-based, work-based, distance learning) or the status of learners (full-time, part-time), and to all kinds of learning contexts (formal, non-formal and informal).

The ECTS Users’ Guide offers guidelines for implementing ECTS and links to useful supporting documents. Following the request from Bologna Ministers in Bucharest in 2012
, the ECTS Users’ Guide of 2009 has been revised, in order to strengthen the “meaningful implementation of learning outcomes” in the EHEA. The Guide takes forward the objective of Ministers to “call on institutions to further link study credits with both learning outcomes and student workload and to include the attainment of learning outcomes in assessment procedures”. This revised version is based on a solid foundation of work done in recent years, both within the Bologna Process and in individual countries, to help the academic community and other stakeholders in higher education to move in the direction of the changes advocated by the Bologna Process. 

The revised Guide takes into account recent developments in the Bologna Process such as the establishment of the EHEA, the consolidation of lifelong learning, the paradigm shift from teacher-centred to learner-centred higher education, the increasing use of learning outcomes, and the development of new modes of learning and teaching. It includes a specific focus on programme design and delivery, and builds on the experience of higher education institutions in using qualifications frameworks and in applying ECTS principles in academic practice. 

The Guide is offered to students and other learners, academic and administrative staff in higher education institutions as well as to employers, education providers and all other interested stakeholders. 

The revised Guide has been written by a working group of practitioners appointed by Bologna countries and stakeholders’ associations. It has been submitted for consultation to stakeholders’ associations, experts from countries in the EHEA, and the Bologna Follow-up Group. The European Commission has coordinated the drafting and consultation process. Finally, the Guide has been validated/adopted by Ministers for Higher Education of the European Higher Education Area in 2015 at the Yerevan ministerial conference. It is therefore the official Guide for the use of ECTS.

1 ECTS key features 

ECTS is a learner-centred system for credit accumulation and transfer, based on the principle of transparency of the learning, teaching and assessment processes. Its objective is to facilitate the planning, delivery and evaluation of study programmes and learner mobility by recognising learning achievements and qualifications and periods of learning.

ECTS credits express the volume of learning based on the defined learning outcomes and their associated workload. 60 ECTS credits are allocated to the learning outcomes and associated workload of a full-time academic year or its equivalent. ECTS credits are generally expressed in whole numbers.

Learning outcomes are verifiable statements of what the individual knows, understands and is able to do on completion of a learning process. Achievement of learning outcomes has to be assessed through procedures based on clear and transparent criteria. Learning outcomes are attributed to individual educational components and to programmes at a whole. They are also used in European and national qualifications frameworks to describe the level of the individual qualification.

Workload is an estimation of the time the individual typically needs to complete all learning activities such as lectures, seminars, projects, practical work, work placements
 and individual study required to achieve the defined learning outcomes in formal learning environments. The correspondence of the full-time workload of an academic year to 60 credits is often formalised by national legal provisions. In most cases, workload ranges from 1,500 to 1,800 hours for an academic year, which means that one credit corresponds to 25 to 30 hours of work. It should be recognised that this represents the typical workload and that for individual learners the actual time to achieve the learning outcomes will vary. 
Allocation of credits in ECTS is the process of assigning a number of credits to qualifications, degree programmes or single educational components. Credits are allocated to entire qualifications or programmes according to national legislation or practice, where appropriate, and with reference to national and/or European qualifications frameworks. They are allocated to educational components, such as course units, dissertations, work based learning and work placements, taking as a basis the allocation of 60 credits per full-time academic year, according to the estimated workload required to achieve the defined learning outcomes for each component. 

Awarding credits in ECTS is the act of formally granting students and other learners the credits that are assigned to the qualification and/or its components if they achieve the defined learning outcomes. National authorities may indicate which institutions have the right to award ECTS credits. Credits are awarded to individual learners after they have completed the required learning activities and achieved the defined learning outcomes, as evidenced by appropriate assessment. If learners have achieved learning outcomes in other formal, non-formal, or informal learning contexts or timeframes, credits may be awarded through assessment and recognition of these learning outcomes. 

Accumulation of credits in ECTS is the process of collecting credits awarded for achieving the learning outcomes of educational components in formal contexts and of other learning activities carried out in informal and non-formal contexts. A student/learner
 can accumulate credits in order to:

- obtain qualifications, as required by the degree-awarding institution;

- document personal achievements for lifelong learning purposes.

Transfer of credits is the process of having credits awarded in one context (programme, institution) recognised in another formal context for the purpose of obtaining a qualification. Credits awarded to students in one programme may be transferred from an institution to be accumulated in another programme offered by the same or another institution. Credit transfer is the key to successful study mobility. Institutions, faculties, departments may make agreements which guarantee automatic recognition and transfer of credits.
ECTS documentation: The use of ECTS credits is facilitated by the supporting documents (Course Catalogue, Learning Agreement, Transcript of Records, and Work-placement Certificate). ECTS also contributes to transparency in other documents like the Diploma Supplement.

2  
ECTS and the European Higher Education Area (EHEA) 

In 1999 the Bologna Declaration included ECTS among the main objectives to be achieved by countries participating in the Bologna Process. Through the reforms implemented in the course of the Process, ECTS has become a key tool of the European Higher Education Area (EHEA).

ECTS is adopted as the national credit system in most countries of the EHEA. In other regions of the world, it is increasingly used by institutions or interacts successfully with local credit systems
 based on comparable criteria, thus playing a role in the growing global dimension of education.

Within the EHEA, ECTS increases transparency and readability of the educational process and thus plays an effective role in stimulating change and modernisation, because its implementation encourages the paradigm shift from a teacher-centred to a learner-centred approach, which isrecognized as being an underlying principle of the EHEA.

	Nota Bene

The Learner-Centred Approach (LCA) is an on-going process of qualitative transformation for students and other learners and in the learning environment, aimed at enhancing their autonomy and critical ability through an outcome-based approach.

The LCA concept can be summarised into the following elements:

· Reliance on active rather than passive learning;
· Emphasis on critical and analytical learning and understanding;
· Increased responsibility and accountability on the part of the student and other learners;
· Increased sense of autonomy of the student or other learner;
· A reflective approach to the learning and teaching process on the part of both the student or other learner and the teacher.


By using learning outcomes and workload in curriculum design and delivery, ECTS places the learner at the centre of the educational process. Moreover, using credits makes it easier to create and document flexible learning pathways, thus allowing students and other learners greater autonomy and responsibility. 
Due to its outcomes-based approach, the use of ECTS serves other purposes of the EHEA: 
· it facilitates the recognition of prior learning and experience and encourages a higher level of completion and wider participation in lifelong learning,

· it establishes a closer link between educational programmes and societal requirements and enhances interaction with all stakeholders, including the world of work and wider society,

· it facilitates mobility within an institution or country, from institution to institution, from country to country, and between different educational sectors and contexts of learning (i.e. formal, non-formal, informal and work-based learning), through recognition and credit transfer.

In national legislation the use of ECTS can be a requirement for accreditation of higher education programmes or qualifications.

3
ECTS for Programme Design, Delivery and Monitoring 

The design of programmes by higher education institutions (HEIs) or by other providers benefits from the use of ECTS credits, because they increase the flexibility of the programmes. 

From an institutional perspective, designing a programme means planning a curriculum and its components in credits, indicating learning outcomes and associated workload, learning activities and teaching methods and assessment procedures/criteria. The institutional credit framework should cater for the needs of different programmes and support inter- and multi-disciplinary approaches.

The use of ECTS in HEIs requires both an institutional credit framework based on institutional regulations and a profound understanding of the system by each member of the academic staff. Some institutions foster this understanding by regular training for staff members. Team-based decisions on programme design enhance the coherence of the programme.

	Nota Bene

The individual learner may accumulate the credits required for the achievement of a qualification through a variety of learning modes. She/He may acquire the required knowledge, skills and competence in formal, non-formal and informal contexts: This can be the result of an intentional decision or the outcome of different learning activities over time. The learner may select educational components without immediate orientation towards a formal qualification. ECTS supports this process, as described in Section 5 on Lifelong Learning.


The following steps have been identified as helpful in designing programmes.

3.1 The programme context
When a new programme is developed, the first decision concerns the level of the qualification to be awarded, which is defined on the basis of the relevant national legislation and existing qualifications frameworks (European, national, sectoral, institutional). 

It will be evident that not all learning outcomes are at the same level – hence the full implementation of a credit system requires level descriptors.

	Nota Bene

There are two European Qualifications Frameworks, the Framework for Qualifications of the European Higher Education Area (QF-EHEA) and the European Qualifications Framework for Lifelong Learning of the EU (EQF-LLL). Both frameworks use learning outcomes to describe qualifications (e.g. Bachelor, Master, Doctor) and are compatible with each other as far as Higher Education is concerned (QF-EHEA cycles 1, 2 and 3 correspond to EQF-LLL levels 6, 7 and 8) and cover qualifications at ISCED levels 6, 7, 8.
In the QF-EHEA, three main cycles, as well as an initial or prior short cycle, are identified and described by the so-called Dublin Descriptors, in terms of: knowledge and understanding, applying knowledge and understanding, making judgments, communication skills, and learning to learn. The first and second cycles, as well as the short cycle, are also characterised by credit ranges:
· Short cycle qualifications typically include 90 or 120 ECTS credits and may be part of first cycle or linked to it.

· First cycle qualifications typically include 180 or 240 ECTS credits.

· Second cycle qualifications typically include 90 or 120 ECTS credits, with a minimum of 60 ECTS credits at the level of the second cycle.

· The use of ECTS in the third cycle is not fully established.

The EQF-LLL describes ‘levels of education’ (without indicating any credit ranges) - to provide a common reference framework which assists in comparing the national qualifications systems, frameworks and their levels. It is based on eight levels.

· As an instrument for the promotion of lifelong learning, the EQF encompasses general and adult education, vocational education and training as well as higher education. 

· The eight levels cover the entire span of qualifications from those achieved at the end of compulsory education to those awarded at the highest level of academic and professional or vocational education and training.

· Each level should in principle be attainable by way of a variety of education and career paths.

· Learning outcomes are specified in three categories – as knowledge, skills and competence. This signals that qualifications– in different combinations – capture a broad scope of learning outcomes, including theoretical knowledge, practical and technical skills, and social competences where the ability to work with others will be crucial.

The different cycles of QF-EHEA are referenced to the levels of EQF-LLL as follows:

· Short-cycle qualifications at level 5

· First-cycle qualifications at level 6

· Second-cycle qualifications at level 7

· Third-cycle qualifications at level 8


The EHEA QF and the EQF provide overarching frameworks against which national and institutional frameworks and descriptors should be calibrated. 

National Frameworks are normally more detailed than the international frameworks, reflecting the range of tertiary qualifications offered in the country. They may indicate sub-levels with level descriptors within a qualification (cycle).

Higher Education Institutions which implement a credit system will need an institutional framework which must correlate with the national and international Frameworks. The institutional framework will indicate how ECTS credits are to be used, normally specifying a minimum credit value for an educational component to facilitate inter/multi-disciplinary programmes (which will be created by combining educational components from across a range of disciplines). Because the European and National Frameworks indicate the level of the final qualification, institutions - recognising that not all credits are at the same level - may specify intermediate credit levels with appropriate descriptors which (together with progression rules) will help learners in progressing along their learning pathways.

Before designing the programme in detail, it should be set in the context of institutional and departmental mission statements, professional specifications (regulations, requirements), and the institutional academic framework for credit allocation. 

It is also recommended to carry out a needs analysis and to consult with stakeholders (employers, graduates, society at large) to ascertain the demand for the programme 

3.2: The programme profile

The profile presents the distinctive features of the programme
. It indicates the field(s) of study
, the level of the programme, the main focus, the key learning outcomes expected on completion, the learning environment and the main learning, teaching and assessment activities. An effective programme profile will make it clear to students and stakeholders what generic and subject specific competences will be developed and the employability potential of the programme. For this purpose, it is recommended that the profile is defined in consultation with relevant stakeholders (such as academic peers, social partners, employers, graduates, and student representatives). 

The profile should be part of the programme description included in the Course Catalogue]. 
Nota Bene

Across the EHEA, the terms “learning outcomes” and “competences” are used with different shades of meaning and in somewhat different frames of reference. 

For the purpose of this Guide:

Competences belong to the learner and represent a dynamic combination of knowledge, understanding, skills, abilities and attitudes, and can be generic or subject–specific. Fostering competences is the object of a process of learning and of an educational programme.

Learning outcomes belong to the programme and express the level of competence attained by the learner and verified by assessment. They are verifiable statements of what a learner knows, understands and is able to do on completion of a learning process and are formulated by academic staff, involving students and other stakeholders.

3.3 The programme learning outcomes

The programme learning outcomes are based on the programme profile and describe what a learner knows, understands and is able to do on completion of the programme.
	Nota Bene

Formulating Programme Learning Outcomes

Considerable care needs to be taken in formulating learning outcomes. The following non-exhaustive list provides a set of guidelines which has proved to be helpful.

· The learning outcomes should adequately reflect the context, level, scope and content of the programme. 
· The statements of learning outcomes have to be succinct and not too detailed.
· The learning outcomes have to be mutually consistent.
· The learning outcomes should be easily understandable in terms of what the student has actually achieved at the end of the programme.
· The learning outcomes have to be achievable within the specified workload.
· The learning outcomes have to be linked with appropriate learning activities, assessment methods and assessment criteria.


The programme learning outcomes should be included in the Course Catalogue and in the Diploma Supplement.
3.4 The programme structure and allocation of credits

The programme profile is broken down into educational components which may include modules, other types of course unit, work and clinical placements, research projects, laboratory work and other relevant learning activities. They may also include social and community activities (for example, tutoring and mentoring) provided they fit the programme learning outcomes and carry credits. 

Learning outcomes, with related assessment strategies and assessment criteria, should be defined for each educational component. 
The learning outcomes of the programme and of its educational components are often mapped to demonstrate their mutual reinforcement. Many institutions use a matrix to correlate the learning outcomes of the degree programme with those of its educational components.

	Nota Bene

Learning Outcomes in educational components

The principles for formulating learning outcomes for educational components are the same as for programme learning outcomes. 

The ideal number of learning outcomes for an educational component is 6 to 8.

The annex contains a recommended literature list with guidelines on learning outcomes.


After the constituent parts of the programme have been identified, the overall structure should be outlined and credits allocated to each component, on the basis of its learning outcomes and associated workload, taking into account that 60 credits correspond to a full-time-equivalent academic year. 

When educational components are of regular size (e.g., 5, 10, 15) they are often called “modules”. In a programme made up of modules (a modularized structure), half credits may be used (for example, in the case of 4 modules per semester), but other decimals should be avoided. It is helpful if the institution determines the basic credit currency in terms of the minimum number of credits for a component as this will facilitate collaboration on curricula across subjects and faculties.

Establishing “mobility windows” in the curriculum will facilitate learning mobility. Mobility windows may be prescribed both in content and timing in the programme design or may allow flexibility in timing and in content for the individual learner. Mobility windows are preferably not used to replicate what would be studied at home, but to allow students to benefit from diverse educational experiences in other settings.

Progression requirements must be explicit if students are to navigate the programme successfully and obtain the intended qualification. Progression requirements may include inter alia prerequisites, co-requisites and recommendations. Progression rules may be expressed in terms of the numbers of credits or credit ranges required at different stages within a programme of study (e.g. a minimum number of credits required to pass from one academic year/semester to another). They may also be formulated in terms of detailed rules on what components must and/or can be taken at what stage and of what level (e.g. compulsory courses, optional courses and prerequisites). 

Independent learners joining a formal programme should receive appropriate counselling/advice to support them in complying with progression requirements. Where relevant, this counselling should include recognition of prior learning and experience. Flexible programme structures allow students' choice, including by incorporating possibilities to access new modes of learning and teaching. 

3.5 Learning, Teaching and Assessment

Higher education institutions need to define their learning and teaching objectives in relation to their study programmes and how they should be delivered and assessed. 

General principles for learning, teaching and assessment

Some general principles concerning learning, teaching and assessment should be taken into account when delivering a programme of study, regardless of the mode of learning and teaching.

Open dialogue and Participation 

The learner-centred approach requires an open dialogue and reflective feedback between students, teachers and the relevant administrators, through which their needs and aspirations can be expressed and discussed. All stakeholders should be involved in constructive discussion of programme design and delivery. Student representatives should participate in such discussions with full voting powers. 

Transparency and Reliability

The course catalogue should provide reliable, up to date and quality assured information on degree programmes, as well as on single educational components. It should provide an accurate description of the degree programme, including all details: structure, components, learning outcomes, workload, approaches to learning and teaching, methods and criteria for assessment and progression rules.

Consistency
The academic staff responsible for delivering the programme and its components should ensure consistency between the learning outcomes stated in the programme, the learning and teaching activities and the assessment procedures. This constructive alignment
 between learning outcomes, learning activities and assessment is an essential requirement for educational programmes.

Flexibility

A flexible programme structure is essential to allow for students’ choices and meet different needs, e.g. opportunity should be given for developing personal learning pathways and optional activities should be offered. A flexible organisation of learning, teaching and assessment activities, including flexibility in the timetable and more opportunities for independent learning is essential for accommodating different learning styles. This widens the choices of learning and teaching materials and activities, and opens up opportunities for students with different profiles or needs (e.g. people with caring responsibilities or people with disabilities). The integration of digital technologies in higher education provision is having a significant impact on learning and teaching approaches. The allocation of credits to learning outcomes which are achieved through new modes of delivery made possible by technology, are based on the same principles as the allocation of credits to learning outcomes for traditional educational components.

Appropriate assessment of achievements 

Credits are awarded when appropriate assessment shows that the defined learning outcomes have been achieved at the relevant level. If the student has not achieved the learning outcomes, no credits will be awarded. The number of credits awarded to the student who demonstrated the achievement of learning outcomes is the same as the number of credits allocated to the component.

Assessment methods include the whole range of written, oral and practical tests/examinations, projects and portfolios that are used to evaluate the student’s progress and ascertain the achievement of the learning outcomes of a course unit or module, whereas assessment criteria are descriptions of what the student is expected to do, in order to demonstrate that a learning outcome has been achieved.

In order to be appropriate, the assessment methods and criteria chosen for an educational component have to be consistent with the learning outcomes that have been defined for it and with the learning activities that have taken place. 
	Nota Bene

Doctoral Education is in the process of radical change with a greater variety of routes to a doctorate and recognition that high level training is essential to develop third cycle generic (transferable) and subject specific competences.

In some countries and institutions, ECTS is also used in the third cycle. ECTS credits are either allocated to the whole degree programme, or to some/all educational components (e.g. taught course units).

When ECTS is used, the same guidelines as for first and second cycle programmes apply (i.e. description of learning outcomes for the qualification; in the case of doctoral programmes this may include description of educational components, estimation of workload, description of assessment procedures for the awarding of credits, monitoring and review). The related information should be included in the Course Catalogue.

Defining learning outcomes for specific milestones in the third cycle could facilitate mobility and allow candidates who interrupt their studies to have some certification of what they have achieved up to that point. It can also be valuable in demonstrating to future employers the achievement of specific high level generic and subject specific competences.


3.6 Monitoring of credit allocation

The programme is monitored to establish whether the credit allocation, the defined learning outcomes and the estimated workload are achievable, realistic and adequate. Monitoring can be managed in different ways through questionnaires, focus groups, or interviews, or by monitoring the results achieved. Whatever method is used, feedback from students, staff and where appropriate, stakeholders should constitute an essential element for checking and revising credit allocation. Data on completion times and the assessment results of programmes and their components should also be used.

It is important to inform students and staff about the purpose of the monitoring exercise, and how it will be carried out, to ensure accurate answers and a high response rate. If the information gathered reveals a discrepancy between the workload foreseen and the time actually taken by the majority of students to achieve the defined learning outcomes, it will be necessary to revise the workload, credits, learning outcomes or learning and teaching activities and methods. The revision should be done as soon as possible without creating problems for those who are currently taking the programme and should be communicated to those who had participated in the monitoring exercise, in order to foster an ongoing, cooperative feedback culture in the institution.

4

ECTS for Mobility and Credit Recognition

This section deals with credit transfer and recognition in general, which takes place both in degree mobility and credit mobility.

Successful learning mobility requires academic recognition and transfer of credits. Recognition of credits is the process through which an institution certifies that learning outcomes achieved and assessed in another institution satisfy the requirements of one of the programmes they offer. 

Given the diversity of programmes and HEIs, it is unlikely that the credits and learning outcomes of a single educational component in two different programmes will be identical. This is even more the case in recognising learning from other learning contexts (for example vocational education and training). An open and flexible approach to the recognition of credits obtained in another context, including learning mobility, is therefore recommended, based on compatibility of learning outcomes rather than equivalence of course contents. In practice, recognition means that the number of credits gained for compatible learning outcomes achieved in another context will replace the number of credits that are allocated for compatible learning outcomes at the awarding institution.

Institutions should make their recognition policies known and easily accessible. 

4.1 Degree mobility

Degree programmes can vary in the number of ECTS credits they include (see Nota Bene box in chapter 3). For the purposes of recognition of qualifications for further studies, the difference in the number of ECTS credits gained after successful completion of a qualification are not a consideration. The programme learning outcomes should be the main factor to be taken into account. This means, for example, that a Bachelor degree should be recognised for the purpose of consideration for admission to a Master’s programme, independently of whether it is based on 180 or 240 ECTS credits.

	Nota Bene

The Lisbon Recognition Convention

The Lisbon Recognition Convention, adopted in 1997 and ratified by the countries of the European Region (as defined by UNESCO and the Council of Europe), provides a legal framework for academic recognition. 

The Convention stipulates:

“36. Qualifications of approximately equal level may show differences in terms of content, profile, workload, quality and learning outcomes. In the assessment of foreign qualifications, these differences should be considered in a flexible way, and only substantial differences in view of the purpose for which recognition is sought (e.g. academic or de facto professional recognition) should lead to partial recognition or non-recognition of the foreign qualifications. 

37. Recognition of foreign qualifications should be granted unless a substantial difference can be demonstrated between the qualification for which recognition is requested and the relevant qualification of the State in which recognition is sought.” 

“By focusing on the five key elements that together make up a qualification (level, workload, quality, profile and learning outcomes) and by taking substantial differences into account, competent recognition authorities have transformed their approach from expecting foreign qualifications to be almost exactly the same as those offered in their own countries, to focusing on “Recognition” by accepting non-substantial differences.

Substantial differences are differences between the foreign qualification and the national qualification that are so significant, that they would most likely prevent the applicant from succeeding in the desired activity such as further study, research activities or employment.

The burden of proof of a substantial difference lies with the competent recognition authority of the host country and the accompanying guidelines are as follows:

•not every difference should be considered to be “substantial”;

•the existence of a substantial difference entails no obligation to deny recognition to the foreign qualification;

•the difference should be substantial in relation to the function of the qualification and the purpose for which recognition is sought.”


	Nota Bene

Recognition of professional qualifications

EU Directive 2013/55/EU amends Directive 2005/36/EC on the recognition of professional qualifications. 

It allows ECTS to be used as an additional means of expressing full-time course duration in the case of the seven ‘sectoral’ professions. The obligation to express course duration in terms of full-time academic years and total numbers of hours will remain for medical doctors, general care nurses, dentists, and midwives. For veterinary surgeons, pharmacists and architects, the obligation covers only full-time academic years.

Similarly, ECTS may also be used in levels (d) and (e) of the qualifications grid used in the General System, which covers all other qualification-based regulated professions in the EU and the EEA.

The new Directive has extended its scope to the recognition of work placements which are necessary to have access to a regulated profession. These can be undertaken in any EU/EEA member state, irrespective of where the qualification is delivered, and enjoy full recognition. Recital 27 states that the ‘recognition of a professional traineeship completed in another Member State should be based on a clear written description of learning objectives and assigned tasks, to be determined by the trainee’s supervisor in the host Member State.’ Article 55a requires Competent Authorities to ‘publish guidelines on the organisation and recognition of professional traineeships carried out in another Member State or in a third country, in particular on the role of the supervisor of the traineeship.

Finally, the new Directive introduces common training frameworks based on ‘common sets of knowledge, skills and competences’ required in the systems of education and training applicable in at least one third of Member States. These curricula may be proposed by representative professional bodies operating at EU or national level, or by Competent Authorities. They are to be referenced to the European Qualifications Framework and are free to make full use of ECTS.


4.2 Credit Mobility

ECTS was designed to facilitate learning mobility between institutions for short-term study periods. This is still one of its main objectives. The current chapter describes more detailed good practice in the management of credit mobility. 

In ECTS, a number of supporting documents help facilitate credit recognition for the purpose of mobility: 

· Course Catalogue, 
· Learning Agreement,
· Transcript of Records,
· Work Placement Certificate.
These documents provide information on the learning outcomes achieved, on which the qualification-awarding institution can make decisions on credit recognition and transfer (see chapter 7 for more details).

	Nota Bene

The Golden Rule of recognition of credit mobility within the framework of inter-institutional agreements

All credits gained during the period of study abroad or during the virtual mobility - as agreed in the Learning Agreement and confirmed by the Transcript of Records - should be transferred and counted towards the learner’s degree without any additional work by or assessment of the learner. 



4.2.1 Before the credit mobility period

In order to facilitate the organisation of credit mobility and its recognition, the three parties involved – the student, the sending institution and the receiving institution or organisation/enterprise - should agree on the programme abroad. They should formalise this in a Learning Agreement, to be signed by the three parties before the start of the mobility period.
 The learning agreement is intended to give the student the confirmation that the credits he/she successfully achieves during the mobility period will be recognised.

The educational components to be completed during the mobility period should normally not be selected on the basis of their equivalence with single educational components offered at the sending institution. The learning outcomes of the whole programme of study abroad should be compatible with or complementary to the learning outcomes of the home degree programme for which recognition is to be granted after the study period abroad. This makes it easier for the credits gained in the receiving institution to replace flexibly an equivalent number of credits in the sending institution's degree programme.

It is also possible to record the mobility period as a whole, instead of recording it component by component.


The Learning Agreement should identify a set of suitable educational components to be taken at the receiving institution and how they will be integrated into the programme of the sending institution. The number of credits to be gained at the receiving institution should be proportionate to the time of study abroad. The learner is expected to take educational components of 60 ECTS per full-time academic year.

The receiving institution commits to register the incoming student in the planned educational components, verifying that these components are available for the foreseen mobility period.

Once it is signed by all three parties, the Learning Agreement can be modified thereafter, if necessary, by agreement of all three parties concerned. 

	Nota Bene

New modes of ICT-enabled learning allow students to access and follow courses outside their own institution (“virtual mobility”). Such students should be offered clear academic guidance and a Learning Agreement should be signed by the 'sending institution' and the student.

In joint programmes agreed mobility schemes are adopted by the partner institutions, which include the rules for the recognition of credits. Learning Agreements are not necessary in joint programmes: the credits achieved in a partner institution are automatically recognised, if the agreed rules are followed and all conditions are satisfied. Nevertheless, the planned learning pathway has to be clear to the learner and learning agreements are good practice.


4.2.2 After the credit mobility period

The receiving institution provides the sending institution and the student with a Transcript of Records within a reasonably short period of time (stipulated between the two institutions) after proclamation of the student’s results at the receiving institution.

Upon successful completion of the set of educational components included in the Learning Agreement and confirmed by the Transcript of Records sent by the receiving institution, the sending institution should recognise fully the agreed number of ECTS credits, transfer them into the student’s programme and use them to satisfy the qualification requirements. The sending institution should make fully clear how the educational components taken abroad have been integrated into the home degree programme. When applicable, grades are converted (see section on Grade Distribution Table). All this information should be recorded in a Transcript of Record (or equivalent document/database) made available to the student.

Institutional procedures should be defined for (re)assessment of educational components, in case the students have not completed them successfully at the receiving institution. Such procedures should be communicated to students beforehand.

The Diploma Supplement is designed to provide graduates with a transparent record of their achievements. Therefore, the educational components successfully completed abroad will be included in the Transcript of Records attached to the Diploma Supplement with their original titles (and their translation into the language(s) in which the Diploma Supplement is issued), the indication of the institution where they have been taken, the credits and grades awarded. In the case of work placements abroad, the transfer of credits will be documented in the Work-placement Certificate and the Diploma Supplement or Europass Mobility Document. In the case of recent graduates’ work-placements the use of the Europass Mobility Document is strongly recommended, as their work placement takes place after their graduation and the other documents mentioned above are not relevant for them.

4.2.3 Institutional rules and regulations 

Experience has shown that the following good practice facilitates the management of credit mobility and recognition. 

Institutional commitment

Specific institutional rules should be developed to deal with the recognition of other learning experiences, to allow for credit accumulation and transfer through various types of mobility (including for. 'free movers'), work experience, virtual learning, prior and informal learning.

The institution should clearly define responsibilities for implementing and monitoring credit mobility and ensure that application procedures and selection criteria for credit mobility are transparent and fair, and that an appeal mechanism is in place. A staff member should be appointed in each department or subject area and formally authorised to discuss the programme of study abroad with the learner and to approve and sign the Learning Agreement on behalf of the sending institution, before the start of the mobility period. Individuals should not be asked to negotiate academic recognition with staff members who are not authorised to do so or with a committee, before or after their study abroad period.

Selection of partner institutions

It is suggested to make exchange agreements with institutions:

· that offer transparent descriptions of their programmes, including learning outcomes, credits, learning and teaching approaches and assessment methods;

· whose learning, teaching and assessment procedures can be accepted by the sending institution without requiring the student to take any additional work or examination.


Agreements may not only be made with institutions offering similar programmes, but also with those providing programmes that are complementary. 

Integration of credit mobility into programmes

Structuring credit mobility in the curricula facilitates recognition. Institutions can

· identify the semester or year when a period of study abroad would best fit into the programme (mobility window);

· schedule in that semester/year the educational components with learning outcomes that can be easily achieved abroad (e.g. international or comparative courses, supplementary/elective courses, preparation of dissertation, language courses, work placements);

· identify partner institutions, where compatible/complementary learning outcomes could be achieved.

	Nota Bene

In the Erasmus+ programme, several charters such as the Erasmus Charter for Higher Education (Institutional Commitment), the European Quality Charter for Mobility, the Erasmus Student Charter (European Code of Good Practice for Erasmus+ students) provide a framework for arranging credit mobility and recognition


4.3. Grade Distribution 
Due to different cultural and academic traditions, European educational systems have developed not only different national grading scales but also different ways of using them within the same country, in different subject areas or institutions. While it is essential to acknowledge these differences, it is also important to make them transparent within the European Higher Educa​tion Area, so that grades attributed in all countries, subject areas or institutions can be properly under​stood and correctly compared. 

Mobile students have the right to fair treatment of their grades when credits are transferred from one institution to another, as access to further studies, grants or other benefits may depend on their level of performance. Transparency of per​formance levels is equally important for graduates applying for a job in their own or in another country. 

To ensure transparent and coherent information on the performance of the individual student, each HEI should provide - in addition to their national/institutional grading scale - a statistical distribution table of the passing grades awarded in the programme or field of study attended by the student (Grade Distribution Table) showing how the grading scale is actually used in that programme.
 

Even in cases when transferring the grades is not necessary in the local academic tradition of receiving institutions, a Grade Distribution Table should be calculated to facilitate fair treatment of the incoming students on their return to the sending institution.

Partners in joint degree programmes should agree in advance within their consortium how they will deal with grading and transfer of grades. 

Grade Distribution Tables show how the existing national or institutional scale is being used in the institution – whether in open access or selective systems - and allow for comparison with the statistical distribution of grades in a parallel reference group of another institution. They represent the statistical distribution of positive grades (pass and above) awarded in each field of study in a specific institution. It is important to provide additional information on success rates at the same level of aggregation, but these should not be used for transfer. 

Grade Distribution Tables have to be developed in a standardised format for reference groups of students enrolled in degree programmes belonging to the same field of studies. Such groups should be of reliable size in terms of number of students and number of years considered. 

Calculating the Grade Distribution Tables is a task that in many institutions will be undertaken at centralised level. It only requires the following four steps:
1. Identify the reference groups within your institution by using objective and transparent criteria which should be attached to the Grade Distribution Tables produced. It is recommended to use the ISCED-F classification which offers a standardised and hierarchical classification of fields of study. In order to have reference groups that are large enough for a statistic relevant comparison, it is recommended to use an ISCED code of a maximum of three digits (narrow field code
).

2. Calculate the absolute number of passing grades awarded to each reference group identified in at least the last two years. Remember that information on success rates may be provided in general terms but not in this calculation. 

3. Calculate the grade distribution in terms of percentages of the passing grades awarded to the reference group and develop cumulative percentages. As a result, there will be a Grade Distribution Table with percentages and cumulative percentages for each reference group identified.

4. From the resulting table, prepare a graph as shown in the examples in Annex 2 and include it in your Course Catalogue, every Transcript of Records and Diploma Supplement of students within this reference group.

The following is an illustrative example of how a grading table could be presented:

	National/institutional grades  (from highest to lowest passing grade)
	Number of passing grades awarded to the reference group 
	Percentage of each grade with respect to the total  passing grades awarded
	Cumulative percentage of passing grades  awarded 

	10
	 50
	    5%       
	 5%

	                  9
	100
	  10%         
	15%

	8
	350
	  35%                
	50%

	 7
	300
	  30%          
	 80%

	 6
	 200
	  20%   
	 100%

	                          Total:
	1,000
	100%
	


4.4 Grade conversion

When institutions decide to transfer the grades of their mobile students, the academic responsible for credit transfer should compare the Grade Distribution Table from his/her reference group with the one developed by the other institution for the parallel reference group. The position of each grade within the two tables can be compared and, on the basis of this comparison, individual grades are converted.

Typically, the percentage ranges of the grades overlap. The objective of the exercise is transparency. Therefore, the receiving institution should decide in advance whether they will take the minimum, average or maximum comparable grade of overlapping ranges. 

The annex includes examples of how grade conversion can be put into practice.

5 
ECTS and Lifelong Learning

5.1 Lifelong Learning Activities

The educational landscape of learning is changing. A growing number of people follow ‘stand-alone’ educational units or courses, without necessarily pursuing a specific qualification. Higher education institutions are increasingly faced with the need to satisfy the needs of a diversified learner group and provide opportunities for individual learning pathways. Consequently, many are diversifying their offer, offering educational components with innovative modes of learning and teaching for all, through new technologies and open educational resources.

When using ECTS for lifelong learning, the same principles for credit allocation, award, accumulation and transfer apply. As for credits allocated to components that are part of programmes, credits allocated to continuing education are based on the workload typically needed to achieve the defined learning outcomes.

Credits awarded for continuing and professional education may be recognised and accumulated towards a qualification or not, depending on the desire of the learner and/or the requirements for the award of the qualification. Some learners may only be interested in following a particular educational component without wishing to obtain the qualification, but the allocation and recording of credits may allow them to use these in the future if they wish. 

The fact that all learning achievements are documented and awarded a corresponding number of ECTS credits makes it possible for learners to have this learning recognised with a view of achieving a qualification, when the learning outcomes satisfy its requirements. Validation and recognition instruments used in formal education should adapt to the emergence of a much more diversified and flexible educational offer, including new forms of learning made possible by technology, like blended learning, online learning, Massive Open Online Courses - MOOCs, Open Educational Resources (OERs), work-based learning, self-directed learning, individual learning pathways (see chapter 3).

5.2 Recognition of Prior Learning and Experience
Higher education institutions should be competent to award credits for learning outcomes acquired outside the formal learning context through work experience, voluntary work, student participation, independent study, provided that these learning outcomes satisfy the requirements of their qualifications or components. The recognition of the learning outcomes gained through non-formal and informal learning should be automatically followed by the award of the same number of ECTS credits attached to the corresponding part of the formal programme. 

As with formal education, the award of credits is preceded by an assessment to verify the achievement of learning outcomes. The assessment methods and criteria should be constructed to measure the achievement of the required learning outcomes at the appropriate level, without reference to specific learning activities or workload. For example, "participation in classroom discussion" of the subject matter would no longer be considered in assessment, whereas the corresponding learning outcome of "constructing arguments while interacting with a group" would become relevant. Appropriate staff should be appointed in each department or subject area, who should have the formal authority and training to award credits for learning outcomes acquired outside the formal learning context. 

	Nota Bene

There is a wide range of assessment methods for Recognition of Prior Learning. One of the assessment tools is a portfolio method. Portfolios include documents that learners have collected in order to reveal individual skills acquired in various ways.

A portfolio takes into account a collection of materials that verify skills and knowledge acquired through previous experience in non-formal and informal learning. A portfolio includes references from employers and supervisors, it may include performance appraisal, CV and other documents. By using a portfolio the assessor analyses a range of information that learners have provided. Learners may require help and advice in the preparation of their dossier of evidence.


Institutions should develop recognition policies for non-formal or informal learning. These policies should include elements such as advice, feedback to learners on the results of the assessment and the possibility for learners to appeal. Institutions should also create facilities for advice, counselling and recognition of non-formal and informal learning. These may take different forms depending on national and institutional practices (e.g., they may exist within single higher education institutions or as joint centres for several institutions). Institutions’ policies and practices should be published prominently on their website.

Recognising non-formal and informal learning helps make HEIs more socially inclusive. Widening access opportunities for learners from professional life and a range of non-traditional learning environments helps make lifelong learning a reality. Institutions should be particularly open to the recognition of vocational education and training.
	Nota Bene

The process of awarding credit to non-formal or informal learning has four main stages: 

1. Initial advice and guidance (what does the process involve for the learner, the credit limits for non-formal/informal learning, what are the costs, roles and responsibilities of learner and tutor/advisor; and different learning pathways to a qualification)

2. Support (reflective process; understanding learning outcomes; identifying own learning outcomes; evidence gathering and selection)

3. Recognition/assessment (assessment of evidence of achievement of learning outcomes and assessment criteria)

4. Award of credit (credit awarded through this process is of same value as credit gained through formal learning)


	Nota Bene

ECVET

The European Credit System for Vocational Education and Training (ECVET) was established through a Recommendation of the European Parliament and the Council in 2009 (2009/C 155/02).
ECVET is intended to facilitate the transfer, accumulation and recognition of assessed learning outcomes of individuals who are aiming to achieve a qualification in vocational education and training (VET). 

Like ECTS, ECVET facilitates and supports learners in shaping their own learning pathway through accumulation of credits – whether within a certain institution, from institution to institution, from country to country, and between different educational sub-systems and contexts of learning (i.e. formal, non-formal and informal learning), and helping them to build on their individual learning styles and experiences.

Like ECTS, ECVET is based on the notion of 60 credits, but the allocation of credits is a different one. Often ECVET is used to record and accumulate assessed learning outcomes, without a conversion in credit points. Therefore, instead of credit conversion, it is recommended to base the recognition of learning from VET on the achieved learning outcomes. 


6     
     ECTS and Quality Assurance 

The primary responsibility for quality assurance lies with each institution, as agreed by Education Ministers of the countries involved in the Bologna Process.
 Internal quality assurance involves all procedures undertaken by higher education institutions to ensure that the quality of their programmes and qualifications meets their own specifications and those of other relevant bodies such as quality assurance agencies. External quality reviews undertaken by quality assurance agencies provide feedback to institutions and information to stakeholders. Quality assurance principles and processes apply to all modes of learning and teaching (formal, non-formal, informal, new modes of learning, teaching and assessment). The Standards and Guidelines for Quality Assurance in the European Higher Education Area
 support internal and external quality assurance.

	 Nota Bene

“The ESG are a set of standards and guidelines for internal and external quality assurance in higher education. The ESG are not standards for quality, nor do they prescribe how the quality assurance processes are implemented, but they provide guidance, covering the areas which are vital for successful quality provision and learning environments in higher education. The ESG should be considered in a broader context that also includes qualifications frameworks, ECTS and diploma supplement that also contribute to promoting the transparency and mutual trust in higher education in the EHEA.”
The text concerning the use of ECTS and the Standards and Guidelines for Quality Assurance (ESG) will be adopted at a later stage, in line with the revision of the ESG]


Good practice in using ECTS will help institutions improve the quality of their programmes and their learning mobility offer. Thus, ECTS use should be quality assured through appropriate evaluation processes (e.g. monitoring, internal and external quality reviews and learners’ feedback) and continuous quality enhancement. A programme can be considered effective when its goals are attained in due time, that is to say when students achieve the defined learning outcomes, accumulate the required credits and obtain the qualification as planned in the programme. High dropout and failure rates, as well as longer completion times, may indicate ineffective planning or delivery of the programme or might be due to inadequate measures for supporting students.

The following indicators can be used for evaluating the quality of ECTS implementation:

· Educational components are expressed in terms of appropriate learning outcomes, and clear information is available concerning their level, credits, delivery and assessment;

· Studies can be completed in the time officially allocated to them (i.e. the workload associated with an academic year, a semester, trimester or a single course component is realistic);

· Annual monitoring examines any variations in patterns of achievement and results gained and follows up with appropriate revision; 

· Students are provided with detailed information and advice so that they can follow progression rules, exploit options for flexible pathways and select educational components at an appropriate level for their qualification; 

· Students are informed promptly of their results.

For mobile students and recognition, this means that:

· Credit transfer processes are included in the monitoring, review and validation procedures;

· Appropriate staff are designated as responsible for credit recognition and transfer matters; 

· Learning Agreements are completed in all cases; their development, and any subsequent changes to them, are subject to sensitive yet robust approval processes;

· Incoming mobile students undertake educational components from the existing Course Catalogue; they are assessed and graded like local students;

· Detailed transcripts are provided recording the credits and grades awarded;

· Recognition is given to all credits associated with successfully completed educational components undertaken as part of an approved Learning Agreement in its final version; results are issued and transmitted promptly;

· Grading tables exist for interpreting the grades awarded, so that grades – and not just credits – are properly reflected in any final qualifications gained.

Student representatives should be actively engaged in quality assurance processes for ECTS:

· In internal quality assurance, where students provide information (by responding to surveys on a regular basis, focus groups); participat​e in the preparation of the institutions' self-assessment reports; are actively engaged in the bodies responsible for internal quality assurance processes and monitoring of the ECTS credit allocation..

· In external quality assurance, where students are members of external review panels of higher education institutions and/or programmes.

7   ECTS and supporting documents

Use of ECTS is supported by documents based on the principles outlined in this Guide. This section suggests the elements to be included in these documents, as they represent a widely used and accepted way of communicating information which is useful for all students (including mobile and non-mobile students), academic and administrative staff, employers and other stakeholders. 

To serve the needs of students, institutions should record their achievements in a transparent way which may be easily understood. Therefore, this Guide provides the information items that should be included in the main mobility documents, in order to foster better understanding between different institutions and countries, internal and external stakeholders.

7.1 Course Catalogue

The Course Catalogue includes detailed, user-friendly and up-to-date information on the institution’s learning environment that should be available to students before entering and throughout their studies to enable them to make the right choices and use their time most efficiently. The information concerns, for example, the qualifications offered, the learning, teaching and assessment procedures, the level of programmes, the individual educational components and the learning resources. The Course Catalogue should include the names of people to contact, with information about how, when and where to contact them.

The Course Catalogue should be published on the institution’s website, indicating the course/subject titles in the national language (or regional language, if relevant) and in English, so that all interested parties can easily access it. It should be published sufficiently in advance for prospective students to make their choices. 

The institution is free to decide the format of the Catalogue, as well as the sequencing of the information. However, following a common structure as set out below makes course catalogues more easily comparable and improves transparency. In any case, the Course Catalogue should include general information on the institution, its resources and services, as well as academic information on its programmes and individual educational components.

	Recommended elements for the Course Catalogue 

General information:

· name and address

· description of the institution (including type and status)

· academic authorities

· academic calendar

· list of programmes offered

· admission requirements, including language policy, and registration procedures

· arrangements for the recognition of credit mobility and prior learning (formal, informal and non-formal)

· ECTS credit allocation policy (institutional credit framework)

· arrangements for academic guidance

Resources and services:

· student affairs office

· accommodation/housing

· meals

· cost of living

· financial support for students
· medical facilities

· insurance

· facilities for students with disabilities and special needs

· learning facilities

· international mobility possibilities

· practical information for incoming mobile students
· language courses

· work placement possibilities

· sports and leisure facilities

· student associations

Information on programmes
· qualification awarded

· length of programme

· number of credits

· level of qualification according to the National Qualification Framework and the European Qualifications Framework

· field(s) of study (eg. ISCED-F)

· specific admission requirements (if applicable)

· specific arrangements for recognition of prior learning (formal, non-formal and informal) (if applicable)

· qualification requirements and regulations, including graduation requirements (if applicable) 

· profile of the programme

· programme learning outcomes 

· programme structure diagram with credits (60 ECTS per full-time equivalent academic year) 

· mode of study (full-time/part-time/e-learning/…)

· examination regulations and grading scale

· obligatory or optional mobility windows (if applicable)

· work placement(s) (if applicable)

· work-based learning

· programme director or equivalent

· occupational profiles of graduates

· access to further studies

For joint programmes, some additional elements are recommended:
· information on diploma and Diploma Supplement (joint/double/multiple)

· members of consortium and their role

· mobility structure of the programme

Information on individual educational components
· code

· title 

· type (compulsory/optional)

· cycle (short/first/second/third)

· year of study when the component is delivered (if applicable)

· semester/trimester when the component is delivered

· number of ECTS credits allocated 

· name of lecturer(s)

· learning outcomes 

· mode of delivery (face-to-face/distance learning/…)

· prerequisites and co-requisites (if applicable)

· course content

· recommended or required reading and other learning resources/tools

· planned learning activities and teaching methods  

· assessment methods and criteria

· language of instruction




7.2 ECTS and Supporting Documents for Credit Mobility

The Learning Agreement provides an official, binding commitment between the student, the sending institution, and the receiving institution/organisation/company on all the learning activities to be carried out. 

The approval of the Learning agreement and its amendments is possible through digital signatures or copies of scanned signatures sent electronically, according to institutional regulations or practice.  

7.2.1 Learning Agreement for credit mobility for studies

	Recommended elements for the Learning Agreement for credit mobility for studies

· Name and contact details of the student
· Names, addresses and academic and/or administrative contact persons of sending and receiving institutions
· Student's field of study at sending institution (ISCED-F codes)
· Study cycle (short/first/second/third cycle)
· Period of study (from/to) at the receiving institution
· Study programme abroad: link to the course catalogue at the receiving institution and list of educational components to be taken (with codes and ECTS credits)
· Educational components from which the student will be exempted at the sending institution if the components taken abroad are successfully completed or stipulating that the mobility period as a whole will be recognised (for example, this will be the case of mobility windows and degrees which integrate a compulsory period abroad).
· Signatures of the three parties (the learner, sending and receiving institutions)


7.2.2 Learning Agreement for work placements

The Learning Agreement is also essential for work placements, as a binding document outlining the learning activities to be carried out by the learner within this educational component. 

The commitment of the receiving organisation is to provide quality work placement, relevant to the learner's learning path, with clearly defined learning outcomes, and to issue a Work Placement Certificate upon completion of the work placement. The commitment of the sending institution is to ensure the quality and relevance of the work placement, monitor the student's progress, and to grant recognition of the ECTS credits for the successfully completed learning outcomes.

The Learning Agreement for work placements should be signed by the three parties: the student, the sending institution and the receiving organisation/company.

	Recommended elements for the Learning Agreement for work placements

Name and contact details of the student
· Names, addresses and contact persons of sending institution and receiving organisation/company/etc.
· Student’s field of study at sending institution (ISCED-F codes)
· Study cycle (short/first/second/third cycle)
· Type of organisation/company (private/public/etc.)

· Period of training (from/to) at the receiving institution and ECTS credits
· Learning outcomes to be acquired by the trainee at the end of the traineeship
· Detailed programme of the traineeship period, including tasks/deliverables
· Number of working hours per week
· Level of competence in the workplace language that the student has or agrees to acquire by the start of the study period (if applicable)
· Monitoring arrangements and evaluation plan

· Provisions for changes for the Learning Agreement for work placements
· Recognition arrangements in the sending institution.
· Signatures of the three parties (the student, sending institution, and receiving organisation/company – including the supervisor of the trainee)


7.3 Transcript of Records

The Transcript of Records provides an up-to-date record of the students’ progress in their studies: the educational components they have taken, the number of ECTS credits they have achieved, and the grades they have been awarded.

Since the Transcript is a vital document for recording progress and for recognising learning achievements, it is crucial to determine who is responsible for producing it, how it is issued, and how it is delivered. Most institutions produce the transcript of records from their institutional databases. It is important to keep it in mind that the Transcript may be used in other contexts, thus information should be provided in a transparent, complete and clear way.

In case of credit mobility, the receiving institution provides a Transcript of Records to all mobile students and sends it to the sending institution and the student at the end of their period of study, in order to certify formally the work completed, the credits awarded, and the local grades received during the mobility period. This should be sent within a reasonably short period of time after proclamation of the student’s results at the receiving institution.

	Recommended elements for the Transcript of Records

· Name of the student
· ID and/or contact details of the student (if applicable)
· Names and contacts of the institution
· Field of study of the student and/or name of the programme
· Current year of study

· Educational components taken at the institution (with codes, credits and local grades)
· Description of the institutional grading system
· Grade Distribution information for the reference group identified
· Date of issue and signature of the responsible person


The sending institution should provide the student with their Transcript of Records (or equivalent document/database), without further requirements from him or her in a reasonable period of time.  This ensures clarity about the recognition outcomes of the mobility period abroad. 

In mobility for studies, it is recommended to include the components that have been replaced in the student's home degree, the number of credits that they represent and, when applicable, the translation of the grades received by the student abroad. When the mobility period is recognised as a whole rather than component by component, the sending institution should just record the number of credits, local grades (where applicable) and learning outcomes defined for the whole mobility period. 

In the case of traineeships, the Transcript of Records of the sending institution will contain at least the information necessary to fulfil all the recognition arrangements agreed in the Learning Agreement before the mobility. This may include granting a concrete number of credits, a grade, etc.
7.4 Work Placement Certificate 

The work placement certificate aims to provide transparency and bring out the value of the experience of the  student’s work placement. This document is issued by the receiving organisation/enterprise upon the trainee’s completion of the work placement, and it can be complemented by other documents, such as letters of recommendation.

	Recommended elements for the Work Placement Certificate

· Name of the student
· Name of the organisation/enterprise
· Contact details of the organisation/enterprise [street, city, country, phone, e-mail address, website]
· Type of organisation/enterprise (private/public/third sector/…)
· Start and end of the work placement
· Detailed programme of the work placement, listing the tasks
· Knowledge, skills (intellectual and practical) and competences acquired (learning outcomes achieved)
· Evaluation of the student’s performance
· Date of issue, name and signature of the responsible person at the receiving organisation/enterprise
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Annex 2

Examples for grade conversion:

1- Grade conversion based on two Grade Distribution Tables from two reference groups belonging to different national grading systems:
Reference group A in Italy (Passing grades ranging from 18 to 30 cum laude)                                                                 Reference group/Field of study: ISCED Code 023 Languages
Reference group B in France (Passing grades ranging from 10 to 20)

Reference group/Field of study: ISCED Code 023 Languages
*Distribution of the grade within the reference group 

**Accumulated percentage of students obtaining the grade or lower

[image: image1.png]



In this case, the percentage ranges of the grades overlap. The receiving institution should have decided in advance whether they will take the minimum, average or maximum comparable grade of overlapping ranges. Therefore, if the University of Rome had decided in advance that they would use the minimum or the average, the learner's grade would be 27 and if they had decided that they would use the maximum, the learner's grade would be 28.

2 Grade conversion based on two Grade Distribution Tables from two reference groups belonging to different national grading systems:
Institution FHV in Austria (Passing grades ranging from 1 to 4)

Reference group/Field of study: ISCED Code 071 Engineering and engineering trades
Institution University of Ghent in Belgium (Passing grades ranging from 10 to 20)
Reference group/Field of study: ISCED Code 071 Engineering and engineering trades
[image: image2.emf]
In this example a grade 2 (Good) from the institution in Austria would be transferred into a grade 13 in the institution in Belgium. A grade 11 from the institution in Belgium would be transferred into a grade 3 (Satisfactory) in Austria. In this case both institutions have decided to use the average in case of overlapping percentage ranges.
� � HYPERLINK "http://www.ehea.info/uploads/(1)/bucharest%2520communique%25202012(2).pdf" �http://www.ehea.info/Uploads/(1)/Bucharest%20Communique%202012(2).pdf� 


� �This Guide uses « work placement » or « placement », « training period », « internship » and « traineeship » as synonyms. 


� Within this guide, for ease of reading, the term 'student' is used to refer to all learners in higher education institutions (whether full-time or part-time, engaged in distance-, on-campus or work-based learning, pursuing a qualification or following stand-alone educational units or courses).  


� ECTS has inspired the development of credit systems in other regions, like in Southeast-Asia or Latin America or most recently in Africa.


� Lokhoff, J. et al (2010): A Guide to Formulating Degree Programme Profiles: Bilbao, Groningen, The Hague http://core-project.eu/documents/Tuning%20G%20Formulating%20Degree%20PR4.pdf


� Fields of study may be expressed in relevant ISCED-F codes. https://www.stat.si/doc/sosvet/Sosvet_19/Sos19_s1925-2013.pdf


� John Biggs : Aligning teaching for constructing learning; � HYPERLINK "http://www.heacademy.ac.uk/assets/documents/resources/database/id477_aligning_teaching_for_constructing_learning.pdf" �http://www.heacademy.ac.uk/assets/documents/resources/database/id477_aligning_teaching_for_constructing_learning.pdf�


� The EAR Manual provides a useful flowchart for the recognition of periods of study abroad (� HYPERLINK "http://www.ehea.info/uploads/submitedfiles/3_2014/141723.pdf" �http://www.ehea.info/Uploads/SubmitedFiles/3_2014/141723.pdf� p. 134)


� The Erasmus+ programme provides templates for the Learning Agreement for studies and for traineeships for institutions participating in the programme. It also provides guidance for institutions on how to use the templates, and sets out specific deadlines institutions need to comply with.


� The Grade Distribution Table was first introduced in the ECTS users’ guide in 2009, as a replacement for the previous ECTS grading scales (A, B, C, D, E), which are not used anymore.


� � HYPERLINK "http://www.uis.unesco.org/education/pages/international-standard-classification-of-education.aspx" �http://www.uis.unesco.org/Education/Pages/international-standard-classification-of-education.aspx� 


� HYPERLINK "http://ec.europa.eu/education/tools/isced-f_en.htm" �http://ec.europa.eu/education/tools/isced-f_en.htm� 


� Realising the European Higher Education Area. Communiqué of the Conference of Ministers responsible for Higher Education in Berlin on 19 September 2003. 


� � HYPERLINK "http://www.enqa.eu/files/esg_3edition%2520(2).pdf" �http://www.enqa.eu/files/ESG_3edition%20(2).pdf�  


� See chapter on programme design


� See chapter on Credit Mobility and Recognition
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