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Part 1.0 BFUG Data Collection: administr ative infor mation

For which country do you fill in the questionnaire?

Denmark

Name(s) of the responsible BFUG member (s)

Jacob Fuchs, Ministry of Science, Technol ogy and Innovati on Torben Kornbech Rasmussen, Ministry of Education
Email address of the responsible BFUG member (s)

jfu@ubst.dk Torben.Kornbech.Rasmussen@uvm.dk

Contributorsto the report

Government representatives = Ministry of Science, Technology and Innovation: Helle Damgaard Niel sen, Mette Juncker,
Maria Svaneborg, Lene Brit Boisen. Ministry of Education: Tine Br

Contributorsto the report

Employer representatives =

Contributorsto the report

Student representatives =

Contributorsto the report

Academic and other staff representatives = Christel S

Contributorsto the report

Other (please specify) = All members of the Danish national Bologna follow-up group have been consulted and have
contributed with comments and amendments to the report.



Part 1.1 BFUG Data Collection on Context and Structures

1. Do your steering documents for higher educatiopolicy explicitly take account of demographic projetions for your
country?

Yes
2. How do these projections affect higher educatigoolicy planning?

The demographic projections for Denmark emphasisin the future the share of pensioned citizeitisincrease
compared to the share of citizens still on the lalmarket. This challenge is widely approachedtbhnout Danish policy,
including the Danish educational policy. Generdlgies aimed at accommodating the challenge inciodiatives to
increase the productivity, pushing the age for jpubénsions etc. Within the Danish educational gyoinitiatives are aimed
at: - Shortening the total educational completiowtetc. - Lowering the average age of admittedesits. - Lowering the
drop out rate. - Increasing the share on the labwuket with a higher education. Examples of hosv@anish system has
supported these initiatives include: - An advantagesystem for young students including a finatlgrenultiplication factor
for students that are admitted to a higher educgtiogramme within two years of finishing upper@mtary education. -
Stronger time restraints for finishing the masténésses in order to eliminate delays of study tin#&trengthening of the
career guidance system. - Economic incentivesitersities, academies of professional higher edmcand university
colleges that increase the rate of students fimishithin the prescribed period of study. - Redgdhe drop-out rate at the
university colleges and the academies of professiigher education. This main objective is parthefinstitutions’
development contracts. However, Danish educatipokity does not use demographic projections adiaypool that
specifically controls admittance rates, studentagpietc. Still, there is a renewed focus on inéngake number of new
enrolments at universities and university colleges response to future challenges.

3. Which of the following statements correspond tgour higher education system?

Higher education institutions can be either acadaityi or professionally oriented
1 Higher education institutions are only academicatignted
1 Higher education institutions are either publipadvate

All higher education institutions are public

4. What is the number of institutions in the categies identified?

There are four types of institutions offering higkeucation programmes. 1) Academies of profeskligher education - 9
academies of professional higher education unéeadpices of the Ministry of Education offeringmhashort cycle
professionally oriented programmes, comprising AcaylProfession degrees and VWU degree (contindogagion). 2)
University Colleges - 7 university colleges, 2 egis of engineering offering mainly first cycle grammes comprising
Professional Bachelor and Diploma degrees (comineiducation) and the Danish School of Media andnadism; all
under the auspices of the Ministry of EducationUBiversities - 8 universities under the auspidethe Ministry of Science,
Technology and Innovation offering first, second &mird cycle programmes, comprising Bachelor, Bipa (continuing
education), Candidatus, Master (continuing edungtiand PhD degrees. 4) University level institugie 13 university level
institutions under the auspices of the Ministrafture offering artistic and cultural first, secoand third cycle
programmes offering first, second and third cycle.

5. GENERAL DATA ON HIGHER EDUCATION SYSTEMS

5.1. Please provide the (approximate) percentagefost cycle study programmes across the following categories:

180 ECTS = 55

240 ECTS = 8

Other number of ECTS = 37

5.2. Please provide the (approximate) percentage tife total number of first cycle students enrolledn programmes of
the following length:



180 ECTS = 50

240 ECTS = 10

Other number of ECTS = 40
5.3. Do degree programmes exist outside the typicBblogna 180-240 ECTS first cycle model (and/or callated in
years rather than credits)?

These may include integrated/long programmes leadineither to a first or a second cycle degree.

Yes

5.4. In which study fields do these study programn®&exist?

The Academy Profession Programmes exist withirfi#hés of biotechnology, business and economicgdé&gign and
technology.

5.5. What is the typical length of these degree pgsammes outside the Bologna 180-240 ECTS model?
The Academy Profession Programmes can have art ex@®, 120 or 150 ECTS, but are normally 2-ye@gpammes.

5.6. What (approximate) percentage of all studentstudying for a first degree (including students erwlled in the
Bologna cycle structures) is enrolled in these pragmmes?

Approximately 19.6% of all students studying fdirat degree at the professionally oriented highducation institutions are
enrolled in academy profession programmes.

5.7. Please provide the (approximate) percentage sécond cycle (mastemprogrammes of the following length:
60-75 ECTS = 0

90ECTS = 0

120 ECTS = 99

Other = 1

5.8. Please provide the percentages of the totalmber of second cycle students enrolled in programnseof the
following length.

60-75 ECTS = 0
90 ECTS = 0
120 ECTS = 97
Other = 3

5.9. Do second cycle degree programmes exist in yeountry outside the typical Bologna model(i.e. other than
60-120 ECTS and/or calculated in years rather thanredits)?

Yes
5.10. What is the typical length of these secondag programmes outside theypical Bologna model?
Approximately 150-180 ECTS or 2% - 3 years.

5.11. What percentage of all second cycle studengsenrolled in these programmes?

3



5.12. In which study fields to these programmes esti?

In the field of medicine, veterinary medicine amtsaThe degree programme in medicine beginswiitt 3 years of study at
the bachelor level and leading directly to threargeof study at the master's level (3+3). At Copgah University, the full
veterinary-programme takes 5% years. The studyranage is subdivided into a 3 year so-called bachmiogramme
followed by a 2% year so-called MSc programme hatRoyal Danish Academy of Fine Arts’ Schools «fUdl Arts, the
Master of Fine Arts in Visual Arts (MFA) is also@Q&CTS, and the officially stipulated time of studysix years, consisting
of the two-year foundation course (obligatory)watyear intermediate course and a two-year advacoede.

5.13. Please provide any additional relevant comménfor consideration regarding general data on youcountry's
higher education system.

Danish higher education programmes are organiseatdiag to a binary division between academic resgebased and
professionally development-based programmes. Tigopa of the research-based programmes is to edsicaents to the
highest international level within and across ttiewtific disciplines, whereas the purpose of trefgssionally
development-based programmes is to ensure educidisgly linked to knowledge from practice and eesh at an
international level to meet the need for well dfiedi professionals in the private and public sextédl Danish universities,
as well as some cultural institutions of higheraadion, are research-intensive institutions offgriesearch-based study
programmes in all three cycles up to PhD level. giteessionally development-based programmes amaopninantly
offered by the University Colleges and the AcadesniieProfessional Higher Education. The knowledagebof these
programmes can be described as business and pooféssed, as well as development-based and véth-dased
obligation to integrate new knowledge from reseafctémaller group of educational programmes fatlamthe auspices of
the Ministry of Culture and encompass educationagiammes which are both based on research astiadisciplines and
research in the arts and culture, e.g. schoolscbitacture and academies of music.

6. PROGRESSION BETWEEN CYCLES

6.1. What percentage of first cycle programmes givaccess to at least one second cycle programme?

75%-<100%
According to the University Act and the Acts onhi@ég education within the Arts and Culture, admisd@mthe master’s
programme (2nd cycle) requires a relevant bactidgree (1st cycle) or other relevant Danish orifprqualification at a
commensurate level. Exceptionally, the professigraiented bachelor programmes don't give direattgess to a master’s
programme.

6.1.1. Please provide a source for this information

http://www.ubst.dk/en/laws-and-decrees/MinisteriaB@rder%20concerning%20the%20Act%200n%20UniveEssitie
%20%28The%20University%20Act%29.pdf & http://wwwstildlk/en/laws-and-decrees
/The%20ministerial%20order%200f%20the%20study% 2@@mmmes. pdf

6.2. What percentage of first cycle students contire to study in a second cyclprogramme after graduation from the
first cycle (within two years)?

75-<100 %
To be exact, 84.5% of university bachelor gradutitashave completed the first cycle programmeicoetto the second
cycle

6.2.1. Please provide the source for this informadn.

http://statweb.uni-c.dk/databanken/uvmDataWeb/Rispor Category.aspx?category=EOU

6.3. What are the requirements for holders of a fit cycle degree to access a second cycle programme ?

All students (Scale 1) © yves © No © Some ™ No
answer



All students (Scale 2) @ yves ® No © Some ™ No
answer

Holders of a first degree from a different stuaydi (Scale 1) © vyeg No © Some© No
answer

Holders of a first degree from a different studldi (Scale 2) © yes ® No Some © No

answer

Holders of a first degree from a different highdueation institution (Scale © yas © No © Some © No
1) answer

Holders of a first degree from a different highdueation institution (Scale © yes © No © Some © No
2) answer

6.3.1. When you selected 'some' in any of the anssweabove, please explain.

Within the framework of the Ministerial Order conaing the Act on Universities and the Ministeriaid®rs concerning
higher education within the arts and culture, thigersity will stipulate in the curriculum for eaataster’s programme,
which bachelor degrees provide admission to theéeriagprogramme in question, and what special esigyirements,
regarding subjects and their value in terms of E@®iats, the student must have achieved on eadielmagrogramme in
order to be admitted to the master’s programme.higieer education institutions may admit applicart® do not meet the
conditions but who, according to an individual esadion, have academic qualifications at a commensdevel. The
university may require supplementary tests. Thdsjissions to many study programmes depends onlfieént of specific
requirements. These may either be a specific subggabination or requirements concerning the l@fdhe subjects taken,
the grades obtained, work experience etc. Admigsignogrammes in certain fields such as art arslamequires an
entrance examination based on talent. Particufarlgrofessional bachelor graduates, access tdifoll second cycle
programmes (traditional candidatus programmeshaéquire completion of additional courses. Somiesge courses
involve tuition fees. The university decides howngnatudents to admit to each programme, unlesBlithister stipulates an
annual maximum capacity, cf. the University ActeT¥inistry of Culture decides as a consequencepafidical agreement
within Parliament how many students to admit irdcteprogram within the arts and culture.

6.4. What percentage of all second cycle programmegg/e access without further studies to third cyclestudies?

-75->100 %

6.4.1. Please provide a source for this information

http://www.ubst.dk/en/laws-and-decrees/Ministerid®@rder%20concerning%20the%20Act%200n%20Univessitie
%20%28The%20University%20Act%29.pdf & http://wwwstildlk/en/laws-and-decrees
/The%20ministerial%20order%200f%20the%20study% 2@@mmes. pdf

6.5. What percentage of second cycle graduates etgally enter into a third cycle programme?
11%
6.6. Is it possible for first cycle graduates to d@ar a third cycle programme without a second cyclelegree?

Yes, for some graduates

6.6.1. Under which criteria is this possible?

At Aarhus University, two different types of PhDeguossible, besides a structured PhD educationufitiersity has
introduced an integrated MA/PhD programme optioniciv offers Master’s students early admission timetoral
programme — the so-called ‘4+4 track'. A studenstiave passed an education equivalent of 240 KfoF 8stance a first
cycle degree of 180 ECTS and 60 ECTS at a secartd dggree programme). The 4+4 track consists ofarts: the first
two years the PhD student receives a monthly fée00 €. The remaining two years, the PhD studeaetiployed as a
doctoral student and receives a monthly pay of@ppately 3400 €, including retirement benefits aotlday allowance.
At certain PhD graduate schools, some studentsthav@ption of even earlier admission to a PhD rogne via the
so-called 3+5 track. This type of programme isra@grated part of the Bologna process; on compieti@ Bachelor’s



degree, talented students are admitted directypiamgramme which combines a Master's programntethdtfirst year of a
PhD programme.

6.7. What percentage of third cycle students entemto that cycle without a second cycle qualificatin?
2.5-5%
6.8. Please provide any additional relevant commesifor consideration regarding the progression betwen cycles.

Tuition based, continuing education programmeseddiMaster programmes” are second cycle progranuethey to not
give direct access to third cycle — PhD programmes.

7. LINKING BOLOGNA AND NON-BOLOGNA PROGRAMMES

7.1. Is access to degree programmes outside tiypical Bologna model organised in a different manar than for
Bologna first cycle programmes?

No

7.1.1. Please explain the differences.

7.2. Is access to the second cycle specifically ukged for students holding a degree from a programe outside the
typical Bologna mode®

Yes
7.2.1. Please specify how it is regulated.

For access to the second cycle programmes withindhtinuing education system, also called “profesd masters
degree”, which are directed at adult learners argkrvice learning in a lifelong learning perspegtiat least two years of
relevant work experience are required. However,tdtadegrees from the above mentioned continuingatthn system (60
ECTS) do not give access to third cycle (not enclyofe qualifications).

7.3. Is it possible for graduates of a first cyclelegree outside theypical Bologna model to enter a third cycle
programme without a second cycle degree?

No

7.3.1. Please specify for which graduates.

8. DEVELOPMENT OF THIRD CYCLE PROGRAMMES

8.1. What types of doctoral programmes exist in yainigher education system? (These may include, batre not
restricted to, traditional supervision-based doctoal e ducation, structured doctoral programmes, profssional doctoral
programmes etc).

All doctoral programmes are structured PhD prograsymvhich include taught courses, teaching, anebi@ddent research.
In addition to the ordinary PhD programmes, indakfhD programmes were introduced in 2002. Thestiéhl PhD is a
very successful three-year research project amghrels training programme (a business-oriented Rhi)an industrial
focus. The research project is conducted in codip@rbetween a private company, an Industrial PloDent and a
university or cultural institutions of higher edtioa. Third parties from both the public and privaector can be attached.
The student is employed by the company, and tinest&0/50 between a higher education institutiahta@ company.
Approximately 50% of the company's expenses aralngised by the Ministry of Science, Technology Eamdvation. The
student is enrolled in a PhD graduate school &f@heducation institution, with the same requeats as for an ordinary
PhD plus a business course and a business reperabligations regarding knowledge disseminatiegtbe same as for an
ordinary PhD, except that the student will do racteng. As part of the Ministry of Science’s Chistaategy, funds have been
allocated for Industrial PhD projects for studemith a Master’s degree from a Chinese universifyg frogramme promotes



mutual interchange of knowledge between DenmarkCGinda by educating scientists with an insight this commercial
aspects of research and development in both cesrdrd by developing personal networks in whiclirttazaction between
companies and universities can be strengthened.

8.2. Do doctoral and/or graduate schools exist iroyr higher e ducation system?
Yes
8.2.1. What are the main features of these schoalad how many doctoral schools are there?

The individual universities may award the PhD deguéthin the disciplines in which the universitieenduct research and
for which they have established a PhD school. Aansity may establish a PhD school on its own aroittaboration with
one or more other universities. The individual ensity is responsible for organising its PhD progra within the
framework of the PhD Order (Ministerial Order oa hD programme at the Universities). The PhD nogrne trains PhD
students at an international level to undertakearsh, development and teaching assignments pritete and public
sectors, for which a broad knowledge of researchdsired. Each PhD student is appointed a prihcigaervisor who is
responsible for the student's PhD programme. Theejpal supervisor must be a recognised reseakgltbin the relevant
field, be employed by the university and affiliatgith the PhD school. The student may have additisapervisors
appointed. The PhD programme comprises the follgwlaments: - Conducting an independent PhD projegr
supervision - Completing a PhD thesis on the bafsiise PhD project - Completing PhD courses comwadmg to approx.
six months - Participating in active research emwvinents, including long-term stays at other, fareple foreign, research
institutions - Gaining experience of teaching dreotform of knowledge dissemination The PhD stugerequired to
publicly defend his or her PhD thesis at the ursitgrThe total number of PhD schools is 53 atigjhdr education
institutions (Aalborg University, the Aarhus SchablArchitecture, Aarhus University, IT University Copenhagen,
Roskilde University, the Royal School of Librarydanformation Science, the Royal Danish Acadeniyioé Arts, School
of Architecture, the School of Conservation, thehrécal University of Denmark, University of Copagen and University
of Southern Denmark).

8.3. Is the length of full-time third cycle (PhD) tudy programmes defined in your steering documents?
Yes

8.3.1. Please specify the number of years.

3 year programmes — 180 ECTS

8.3.2. What is the average length (in years) of flime third cycle (PhD) study programmes?

3

8.4. Are doctoral studies included in your country$ qualifications framework?

Yes

The PhD level is the highest level in Danish highgucation, corresponding to the third cycle inBoéogna Framework.
Just one degree type is attached to this levéheliDanish National Qualifications Framework foghktr Education, the
alignment of the descriptors for a PhD level isadigd in the following manner: Persons obtainiagrées at this level
(Knowledge and understanding) - Must possess kridyelat the highest international level within theaarch field; - Must
have made a significant contribution to the develent of new knowledge and understanding withinésearch field based
on scientific studies; (Skills) - Must master tlogesitific methodologies and tools as well as mastieer skills related to
research and development tasks within the fieMust be able to analyse, evaluate and develop deasi including design
and develop new techniques and skills within thgeszt area; - Must be able to participate in irdéional discussions
within the subject area and disseminate scieritifings and progress to a wide audience; (Compe®n Must be able to
plan and carry out research and development tast@mplex and unpredictable contexts; - Must be &bindependently
initiate and participate in national and internasibcollaboration on research and development sdithntific integrity; -
Must be able to independently initiate researchdeelopment projects and, through these, geneeateknowledge and
new skills which develop the research field.

8.5. Are ECTS credits used in doctoral programmes?

Yes

The PhD level in the Qualifications Framework farish Higher Education corresponds to 180 ECTS.

8.6. Please provide any additional relevant commesifor consideration regarding development of thirctycle
programmes.



The programme regulations for Danish PhDs aregeéhd=xecutive Order No.18 of 14 January 2008 reigg PhD
programmes at universities (PhD Executive Order).

9. TREATMENT OF SHORT CYCLE HIGHER EDUCATION PROGRA MMES

9.1. In your system, do short cycle programmes lirgd to the first cycle of higher education exist?
Yes

9.2. How are short cycle higher education programn®linked to the Bologna structures? Please tick theost
appropriate case(s) for your country.
Holders of short cycle qualifications when continuig their studies in the same field towards a bached degree....

£ gain full credit for their previous studies

1 gain full credit, but only if there is agreementviseen the institution providing the short cycle gnaamme and the
institution where the bachelor programme is taught

gain full credit for their previous studies butgrofessional bachelor programmes only
1 gain substantial (>50%) credit for their previouglges

[ gain some (<50%) credit for their previous studies

) gain little (<5%) or no credit for their previousidies

9.3. Are short cycle programmes legally consideretd be an integral part of your higher e ducation sysem?

Yes, part of higher education

9.4. Please provide any additional relevant commesifor consideration regarding the treatment of shdrcycle higher
education programmes.

The link between short cycle programmes (AcaderojeBsion degrees) and professional first cycle namgies
(Professional Bachelor degrees) was strengthered kagislative framework passed in the springd®8 The framework
gives short cycle graduates (Academy Professiatiugtas) easier access to first cycle professiaugrammes
(professional bachelors' programmes) as well aswpcombinations of programmes and flexible leaypiaths towards a
Professional Bachelor degree.

10. INTERNATIONAL JOINT DEGREES AND PROGRAMMES

10.1. Does national higher education legislation méon joint degrees?

Yes

10.1.1. Please provide a reference to the legistatiand/or cite the relevant articles.

University Act, no. 1368 of 7 December of 2007pfitivww.ubst.dk/en/laws-and-decrees
/Ministerial%200rder%20concerning%20the%20Act%20a80%niversities%20%28The%20University%20Act%29.pdf
and https://www.retsinformation.dk/Forms/R0710.&5¢%x29247 Act on academy profession programmesofdssional
bachelor programmes no. 207 of 31 of Marts 20G8s{www.retsinformation.dk/Forms/R0710.aspx?idz203

10.2. Does higher education legislation allow:

Establishing joint @ ves © No © Legislation notclear® Legislation doeswntion joint degrees
programmes .\ © o

Awarding joint degrees e yes © No Legislation not cleal Legislation doeswhntion joint degrees
“~ No answer

10.3. Please estimate the percentage of institut®m your country that award joint degrees / are inolved in at least
one joint programme.



Award joint degrees © > 75.100% © >50-75% © >25-50%C > 10-2500 > 86107 > 0-5%
© 0% © No answer

Participate injoint © > 75.100% © >50-75% © >25-50%C > 10-2500 >8610° > 0-5%
programmes N
© 0% © Noanswer

10.4. Please estimate the percentage of studentyaur country that graduated in the academic year @09/10 ...

witha jointdegree © <109 © >7510% © >57.5%C >255%® >0-25C 0% © No
answer

fromajoint © <100 © >7510% © >575%C >255%® >0-2.5 0% © No
programme answer

10.5. Do you have information about study fields imvhich joint programmes / joint degrees are most aomon?

No

10.5.1. Please explain briefly.

10.6. Please provide any additional relevant comménfor consideration regarding your joint degrees ad
programmes.

Some sections of laws and regulations under ThésBaimiversity and Property Agency have hinderediStauniversities
to actively seek international cooperation withefgn universities. On the 10th February 2011, amends to change the
University Act were presented in Parliament, prafms L143, allowing to a greater degree that Danisiversities seek
strategic cooperation opportunities with foreigivarsities and that the current set of regulatiersimplified. Currently,
Danish universities can only offer joint programmespecific cases, and if the programmes meet af specified criteria.
With the new proposition to change the Universitt, Ainiversities will have a general opportunityfter programmes
abroad, alone or in cooperation with foreign unsitees. As a result, Danish universities will béeato issue joint or
double degrees when cooperating with foreign usities. It is still a requirement that joint progmaes offered in
cooperation with foreign universities, and wherg/@npart of the education take place abroad, eganised according to
an economical balance between incoming and outgdikgnts.



Part 1.2 BFUG Data Collection on student-centred learning

1. Do your steering documents mention the concepf student -centred learning?
Yes
1.1. How do steering documents in your country defée student-centred learning in higher education?

The Ministerial order on bachelor and master’s paognes (candidatus) at universities, also knowthasninisterial order of
the study programmes, sets forward specific rdeshke content of the curricula/study plan, whieh institutions must produce
for every study programme. Curricula/study planstrimclude descriptions of the targeted learnirigaues of the programmes
in terms of knowledge, skills and competences. Rekiputs great emphasis on student-centred leasing focus in
ministerial order of the study programmes largakes its point of departure in the needs and ister@ the individual student,
and how they can acquire academic knowledge arntheloeetical and methodological qualifications kenthem capable of
independently identifying, formulating and solvicwmplex problems. The Ministerial Orders on highgucation within the arts
and culture likewise set forward specific rules gming the programmes and describes the goalgdoning outcome. Other
institutions of higher education and professionatignted higher education institutions have alsinfiocus on student-centred
learning.

1.2. How important (‘1" not important, '5' very imp ortant) are the following categories in your steerig documents and
national policies?

O

( 9

o o1 o1 o1 o1 o1 o1 O

Independent learning © 1 ©

Learning in small groups © 1 ©

Initial or in-service training in teaching for sftaf © 1 ©
Assessment based on learning outcom© 1 ©

Recognition of prior learning ©

O

B . T T O N N

Learning outcomes © 1 ©

Student/staffratio ©1 O 2 ©

'—\
o)
N N N N N N N N
w w w w w w w w
o

Student evaluation of teaching®© 1 © O

1.3. Are there any other important concepts on stught-centred learning in your steering documents?

Yes

1.4. Please specify.

The development of the student’s ability to thinitically and engage independently with the curtiouis already sought in
secondary education, although within the nationalifications framework for higher education empbas put on the fact that
students must be able to analyse, evaluate andiogerew ideas, including design and develop newrigcies and skills within
the subject area.

2. Please provide a reference for your steering doments covering student-centred learning.
http://en.iu.dk/transparency/qualifications-framelso

3. Please provide any additional relevant commenter consideration regarding the student-centred leming.

Higher education institutions are responsible ffierhigh quality provision of education and trainamgl must establish internal
quality assurance procedures. In addition, thedtysprogrammes are subject to accreditation, amdttidents’ learning

outcomes are assessed and assured by externahes@andilso, all institutions of higher educatior aequired to conduct
systematic quality assurance of their provisioadiication. The quality assurance of study programsmeonducted via different



types of quality systems, but typically includesise evaluations, feedback from external examisrategies for the further
education and training of teachers, and regularaation with stakeholders. While the instituticas independently decide
which approach and method they want to apply, #ineylegally obliged to make evaluation results jlpkvailable on their
websites, and their internal quality work will besassed through accreditation procedures. The tsliidsorder on bachelor
and master’s programmes (candidatus) at univessitie 338 of 6 May 2004: http://www.ubst.dk/en/taand-decrees
/The%20ministerial%200rder%200f%20the%20study%e 2@@momes.pdfb Ministerial orders concerning higtercation
institution within the arts and culture: http://wwkm.dk/en/english/Legislation/ The Danish Quadifions Framework
http://en.iu.dk/transparency/qualifications-framelsoThe Ministerial order on academy professiorgpammes and
professional bachelor programmes no 636 of 29. 2088: https://www.retsinformation.dk/Forms/R0O7 Hpxeid=125610

4. LEARNING OUTCOMES

4.1. Are learning outcomes defined in your nationasteering documents? If so, please provide the deifion.

Qualification levels and degree types are describégrms of the learning outcomes that studemsragended to have when they
finish a study programme. The learning outcomegavieled into three categories: 1) knowledge & ustinding, 2) skills and

3) competences, which are further subdivided intoendletailed subcategories (e.g. knowledge fielderstanding, evaluation,
decision-making, communication, collaboration, mwsibility and learning).

4.2. Are ECTS credits linked with learning outcome sn higher e ducation programmes in your country?
(This means that learning outcomes are formulate dofr all programme components and credits are awardednly when the
stipulated learning outcomes are actually acquiredl.

In all programmes

The national framework and its qualifications aeendnstrably based on learning outcomes, and thdicatons are linked to
ECTS or ECTS compatible credits. The programmegjaadfications are defined in the NQF-HE as cosipg a specific
number of ECTS credits or an interval of ECTS aedihe use of ECTS in course descriptions is ctsopyiunder law for all
programmes of higher education in Denmark

4.3. Does national policy steer and/or encourageetuse of learning outcomes in developing curricula?

Yes. this is done through advisory measures (guidelines, recommendations etc)

4.3.1. Does your country provide specific support easures on the national level?

The Qualifications Framework is a comprehensivstesyatic overview, divided by levels, of qualificeis that can be acquired
within the Danish education system — from primangt Bower secondary to university level and wittie area of adult and
continuing education and training. The NQF candedby the general public, companies and counsellbp need an overview
of qualification levels in Denmark, including trevel at which specific qualifications are placedthe case of educational
institutions and authorities, the Qualificationsufework is a tool for counselling, description,esssnent, comparison and
recognition of qualifications and programmes legdinthe qualifications.

4.4. Does national policy steer student assessmeridcedures to focus on learning outcomes?

Yes, this is done through compulsory measures (law, regulations, etc.)

4.5. Is there an offer of training programmes on tpics such as student-centred learning and learningutcomes for
academic staff?

Compulsory  © ves for all academic staff©  Yes for some academdiff S® No © No answer

\oluntary O ves for all academic staff©  Yes for some acadetsdtf s©® No © No answer

4.5.1. Please specify for whom and give approximageé that participate.



4.6. Is the use of learning outcomes in curriculaed’elopment and student assessment monitored by QitalAssurance
procedures?

Yes

4.6.1. Please explain how, and provide a referente further information.

In the Ministerial Order on Criteria for the Releea and Quality of University Study Programmes @méProcedures for
Approval of University Study Programmes and theibstarial Order on accreditation and approval oh&rgeducation
programmes under the Ministry of Culture, learroogcomes are part of criteria upon which accreditadf all higher education
study programmes is decided. The same applieofegwmionally oriented higher education. Ministefater on Criteria for the
Relevance and Quality of University Study Prograsiaed on Procedures for Approval of University $tadogrammes, no.
294 of 27 March 2007: http://www.ubst.dk/lovgivnialgkreditering/da-en%20retsinformation_NY%20%282%29€
Ministerial orders concerning higher educationifagon within the arts and culture: http://www.kuik/en/english/Legislation
The Ministerial order on accreditation and apprafacademy profession programmes and professb@awielor programmes
no 27 of June 2008: https://www.retsinformationfatkins/R0710.aspx?id=120524

4.6. Please provide any additional relevant commesifor consideration regarding learning outcomes.

5. IMPLEMENTATION OF THE EUROPEAN CREDIT TRANSFER AND ACCUMULATION SYSTEM (ECTS)

5.1. In your country, do you use

ECTS
5.1.1. Please provide details of how it is linke@tECTS (when applicable) and its main characteristis (e.g. how credits are

calculated and whether the systemis based on le&g-outcomes).

5.2. In your country, what percentage of higher edtation institutions use ECTS for accumulation andransfer for all
elements of study programmes?

100%

5.3. In your country, what percentage of programmesise ECTS for accumulation and transfer for all elenents of study
programmes?

100%
5.4. In the majority of higher education institutions and/or programmes, what is the basis to award ETS in your country?

Student workload only

5.4.1. Please specify.

5.4.2. For student workload, is there a standard n@&sure for the number of hours per credit?
Yes

5.4.3. What is the number of hours per credit?

28

5.4.4. What is the number of student teacher contatiours per credit?



0
5.4.5. Please provide any additional relevant commes for consideration regarding ECTS imple mentation

There are 1650 annual workload hours per 60 EC&8itciin average, that amounts to 27-28 hours hpge credit. Workload
hours include lessons, preparation for lessonsneand time of study etc.

6. DIPLOMA SUPPLEMENT

6.1. Is the Diploma Supplement issued in higher edation institutions and to students in all fields &study?

All students  ® 57504 of HEIs © 50-75% of HEISO  25-49% of HEIO  0-24#4Els © 0% © No
answer

Some students © >759 of HEIs © 50-75% of HEISO  25-49% of HEIO  0-24%Els © 0% © No
answer

Uponrequest ® >7504 of HEIs © 50-75% of HEIS©  25-49% of HEIO 0-24%4EIs © 0% © No
answer

In certain fields of  © >7504 of HEIs © 50-75% of HEIS©  25-49% of HEIO  0-24%HEls © 0% © No

study answer

P

No students © >7505 of HEIs © 50-75% of HEIS©  25-49% of HEIO  0-24%HEls © 0% © No
answer

6.1.1. Please identify those fields.

6.1.2. Please specify to which students.

6.2. Is there any monitoring of how employers usené Diploma Supple ment?

No

6.2.1. Please provide the most recent results regling the level of satisfaction of employers.

6.3. Is there any monitoring of how higher educatio institutions use the Diploma Supple ment?

No

6.3.1. Please provide the most recent results reglng the level of satisfaction of institutions.

6.4. In what language(s) is the Diploma Suppleme igsued?
English

6.5. Is the Diploma Supplement issued

free of charge

6.5.1. Please provide the amount and the reason ftie fee.



6.6. Please provide an example of your national Dgma Supplement (in pdf or similar format) and sendt to
data.collectors@ehea.info

6.7. Please provide any additional relevant commesifor consideration regarding your diploma supple mat.

To issue a Diploma Supplement free of charge fostatients in higher education has been mandatodnish HEIs since
2002. The Danish HEIs use the official model depetbby the European Commission, Council of Europk a
UNESCO/CHEPS. A new comprehensive guide on Dipl8uaplement in Danish has been published in 2014 gulde is
based on a national collection of Diploma Supplémeandertaken by the Agency for International Etlacaand the Danish

Bologna Expert team assisted in the making of b giglity guide.

7. NATIONAL QUALIFICATIONS FRAMEWORKS (NQFs)

7.1. Have you started the process to develop a Natal Qualification Framework in your country?
Yes
7.2. The BFUG working group on qualification frameworks has developed the following steps to assess fhrogress made

in establishing a national qualification framework.
Please choose below the stage that best describesryational situation.

10. The Framework has self-certified its compatibility with the European Framework for Higher Education
7.2.1 Please provide the date when the step was @ieted.

20.10.2009

7.2.2. Please provide a reference for the decisitmstart developing a NQF.

Approved by the Minister of Education and the Mieisfor Science, Technology and Innovation, thespne qualifications
framework came into force on 1 July 2008. http:iledk/transparency/qualifications-frameworks/darigialifications-
framework-for-higher-education

7.2.3. Please provide a reference outlining the goose of the NQF.

7.2.4. Please provide a reference to a document &igitshing or outlining the process of NQF developme. Please also
re port, which stakeholders have been identified anashich committees have been established.

7.2.5. Please provide a reference describing theragd level structure, level descriptors and creditanges.

7.2.6. Please provide a reference outlining the fiarand the results of the consultation.
Please provide a reference for the design of the NKas agreed by the stakeholders.

7.2.7. Which stakeholders have been consulted anoviawere they consulted?



7.2.8. Please provide a reference document for tlaeloption of the NQF.

7.2.9. Are ECTS included in the NQF?

Please choose..

7.2.10. Please provide a reference for the decisitmstart the impleme ntation of the NQF, includinga reference to the
roles of the different stakeholders.

7.2.11. Please provide a reference for the redesighstudy programmes based on learning outcomes.
7.2.12. Please provide a reference outlining how gjifications have been included in the NQF.

7.2.13. Please provide a reference to the self-dédation report.
http://en.iu.dk/transparency/qualifications-framelsdSelf-certification DK.pdf

7.3. Does a website exist in your country on whidhe National Qualification Framework can be consulked?

Yes
7.3.1. Please provide the link to that website.
www.kvalifikationsrammen.dk / www.nqf.dk

8. RECOGNITION OF QUALIFICATIONS

8.1. Which institution/organisation makes final desions on recognising foreign qualifications for te purpose of academic
study and work in your country?

Recognition for - © Higher education institution©  Central governmerthatity (e.g. ministry) © Regional

academic StUdygovernment authority (e.g. ministry©  National ENMBRIC centre © Regional/local specialised
independent institution©  Social partner organisaemployers' organisation, trade union e1©
Individual employers © Other ©  No answer

Recognition for - © Higher education institution®  Central governmenhaity (€.g. ministry) © Regional
%rr?]ﬁziﬁgﬁi government authority (e.g. ministry©  National EMBRIC centre © Regional/local specialised
independent institution©  Social partner organisatEmployers' organisation, trade union et©
Individual employers © Other ©  No answer



8.1.1. Please specify.

The final decision concerning admission to Danidircation programmes is taken by the institutiormweler, if the Danish
ENIC-NARIC Office has assessed that an applicdotsign qualifications are comparable to the gelnedanission
requirements for Danish programmes the institutemesaccording to Danish legislation obliged toebtéeir decision on
admission on the recognition decision made by theish ENIC-NARIC office. This means that they iglsa case cannot reject
admission based on the grounds that the applidanéggn qualifications are sub-standard. The fuistins can deny admission
based on the grounds that the applicant doeslfibtife specific requirements for admission, éngs not taken chemistry at
upper secondary level when applying for admissica bachelor of medicine programme. Concerninggrtion of study and
training periods the institutions make the finatideon. However, all applicants can complain tarefependent qualifications
board composed by a chairman, which is a profasdams, and two subject experts. The Qualificati®oard then makes the
final decision on recognition of study and trainpgriods. The Danish ENIC-NARIC Office is a cengalernment authority
within the Ministry of Science Technology and Inatien. Therefore both central government authaniy ENIC-NARIC Office
should be ticked in both boxes.

8.1.2. Please specify.
See previous answer.

8.2. Which of the following statements is specifieid national legislation?

Where recognition is not granted, demonstration of substantial differences by the competent authority

The Danish legislation on recognition is basedherLisbon Recognition Convention and its subsidiexys. In the remarks of
the Danish legislation on recognition there is gplieit reference to the Lisbon Recognition Convemtwhich states that with
the approval of the Danish legislation on recognifbanish law adheres to the Lisbon RecognitiorvE€ntion encompassing the
three essential principles mentioned in question.

8.2.1. Please provide a reference to the relevaetgislation.

- Assessment of Foreign Qualifications Act, cf. &aidation Act, No. 74 of 24 January 2003, with #dmendments following
from Act No. 315 of 30 March 2007. - Assessmerkafeign Qualifications etc., Order No. 602 of 26eJ2003 - Qualifications
Board Order, Order no. 447 of 10 May 2007

8.3. What measures exist to ensure that these legahtements are implemented in practice ?

The Danish ENIC-NARIC Office is the central recdgm authority making assessment for professiongb@ses outside the
regulated professions and for academic recogrettodescribed in question 63. The Danish ENIC-NARffice is strictly
bound by national legislation on recognition. Theni3h ENIC-NARIC Office has a very well developedaperation with the
Danish educational institutions. The ENIC-NARICIiC¥ has held seminars on the Lisbon Recognitiorv@ation, operates a
hotline for admission officers at the institutiohs)ds annual training seminars for admission effscon recognition topics and
an annual trouble shooting seminar where the utistits can bring difficult admission cases to thd&NARIC office, where
expert credential evaluators help make the de@dssoradmission. Furthermore, the ENIC-NARIC offizes developed an
online database with information and general statxaf assessment of upper secondary qualificafmnsore than 140
countries.

8.4. Do higher education institutions typically:

make recognition decisions in faculties/departments

8.5. Are higher education institutions' recognitionpolicy and practice typically evaluated in externdQuality Assurance
processes?

No

8.5.1. Please explain.

8.6. What measures exist to ensure that higher edakion institutions have fair recognition proceduresfor study and
training periods abroad?



Students taking study periods or training peridat®ad are applying for pre-approval of credits/seuat the study board of the
institute before beginning their studies abroaaase of non-recognition of study periods the stigdean complain to the
Qualifications Board, see question 63, after corhingk to the Danish institution.

8.7. Please provide any additional relevant commesifor consideration regarding your system of recogtion of
qualifications.

Transparency is regarded as very important. Albgettion decisions done by the ENIC-NARIC Officepigblished in an open
database. All decisions taken by the QualificatiBaard concerning recognition of study and traimpegiods abroad is also
published on the Danish ENIC-NARIC Office’s website



Part 1.3 BFUG Data Collection on Quality Assurance

1. CHARACTER OF EXTERNAL QUALITY ASSURANCE SYSTEM

1.1. Which situation appliesin your country?

Several independent agencies operate legitimately.

Denmark has a national accreditation system fdrenigducation including an Accreditation Council &mo independent
national, operational quality assurance agencibs:DOanish Evaluation Institute (EVA) and the Darashreditation institution
(ACE Denmark). ACE Denmark assesses the univesgitly programmes under the Ministry of Science hielogy and
Innovation and EVA assesses other study prograranger the Ministry of Education and the Ministry@ilture. The quality
assurance agencies prepare the related accreditagiorts. The Accreditation Council makes decisiconcerning the approval
of both new and existing higher education prograsnarethe basis of accreditation reports draftethyndependent quality
assurance agencies. The decision for new programangbe positive or a refusal of accreditation wltile decision for
existing programmes may be positive, conditionaiipee or a refusal of accreditation. Regardinyarsity programmes, the
Accreditation Council may decide to use an intéomaily recognised institution other than the Pssfenal Secretariat under
ACE Denmark for the preparation of accreditatigporés due to academic considerations or in ordésiothe competitiveness
of the Professional Secretariat. The Council mayitown initiative or following a request fronuaiversity, base its
accreditation decision fully or partly on an acétaiibn report from another internationally recaggil institution, to the extent
that such report is prepared in accordance witlrtiteria laid down in the Ministerial Order on @iia for the Relevance and
Quality of University Study Programmes and on Pdaces for Approval of University Study Programnigegarding
programmes under the auspices of the Ministry &u@y it is stated in the order that “the MinistérCulture decides which
internationally recognised quality assurance agémage that meets the standards and guidelinegifdity assurance within the
European Higher Education Area as adopted by thepean education Ministers (the ESG standards)il biow EVA has been
responsible for the accreditation of these prograsariut according to the order (no. 1174 of 01/0Q82 the Minister of
Culture can choose any internationally recognisglity assurance agency. As regards to professyomaénted higher
education programmes the Minister of Educationdsnide to use another internationally recognisestatpr of quality
assurance than EVA to prepare an accreditatiorrrépéorm the basis of a decision in the Accrettlita Council.

1.1.1. Please explain the main elements of your external quality assurance system. Which ministry or government-
dependent agency isresponsible for quality assurance? How is this responsibility managed in practice? If there are

external evaluations of institutions and/or programmes, by whom are these evaluations undertaken, how often, and how
are the outcomes of evaluation used?

1.1.2. Please explain the main elements of your external quality assurance system (if it exists). If there is no system of
quality assurance, please state this explicitly.

1.2. What are the main outcomes of an external review undertaken by the different QA agencies?

A decision granting permission for the istitution or programme to operate, or that is a pre-requisite for the mstitution or programme to operate

1.3. What is the main outcome of an external review?

Please choose..
1.4. Does the outcome of an external review normally have an impact on the funding of the institution or programme?
Yes

1.4.1. Please specify the normal impact of an external review.



The external review forms the basis for the Acdeditin Council’s decision concerning the approvighe higher education
programme: 1) Positive accreditation which is acprelition for the programme to operate and reckinéing, 2) Conditional
positive accreditation which requires that certeiprovements are implemented within a defined pkabtime (typically 1-2
years), and this decision can only be awardedisiieg programmes - not to new programmes. 3) Réfokaccreditation which
implies that the programme cannot be approvednodanger receive public funding, and can no loregeol students.

1.5. Does the agency cover:

Please choose..

1.5.1. Collectively, do the agencies cover:

Public higher education institutions only

1.6. What is the main " object" of the external evaluations undertaken?

Pl’OgTall'llllCS

1.6.1. Are all institutions subject to external evaluation?

Please choose..

1.6.1.1. Please specify

1.6.2. Are all programmesin all cycles subject to external evaluation?
No
1.6.2.1. Please specify
All first cycle and second cycle programmes argexitio external evaluation. Third cycle programmaes not.
1.6.3. Are all institutions and all programmes subject to external evaluation?

Please choose..

1.6.3.1. Please specify

1.7. How are the positive outcomes of Quality Assurance evaluations made available to the public?

All accreditation decisions positive, conditionalsitive as well as refusals and the accreditagports are made publicly
available.

1.8. How are the negative outcomes of Quality Assurance evaluations made available to the public?

All accreditation decisions positive, conditionalsitive as well as refusals and the accreditagports are made publicly
available.

1.9. Which of the following issues are typically included in external quality assurance evaluations?

Teaching
Student support services
Lifelong Learning provision

Research



Employability

Internal Quality
Assurance/Management system

As regards to professionally oriented higher edangirogrammes: Knowledge of central
Other (please specify) tendency within the area of employment and newareseknowledge and knowledge from
relevant development work.

1.9.1. For those issues that are typically included in external Quality Assurance evaluation, please briefly explain the
approach.

For university-based programmes, the followingeeié are to be assessed: Teaching: It must be @émtechthat Instruction must
be provided in a pedagogical and qualified mangehd lecturers. The study programme must be csgdrsuch that it supports
the learning outcome targets of the programmestleeific admission requirements of the programnaetiagn programme’s
examination forms. Student support services: Itimasdocumented that the necessary resources @litiefa are available in
order for the students to realise the objectivabefearning outcomes (e.g. library, IT). The jitgbsetting for the study
programme must match the programme and the nunfistuideents. Lifelong learning provision: The leambutcome targets of
the study programme must live up to the relevagtetetype descriptors (bachelor (bachelor), mastedndidatus) (kandidat)
or master’s (master)) in the Qualifications Framekfor Danish Higher Education (Kvalifikationsrammier videregaende
uddannelser). Research: It must be documenteththatudy programme is based on research and dedngith an active
research environment of high quality. EmployabilitAccreditation of new study programmes: Theifugbn must account for
the vocational applicability of the study programame must identify employers for coming graduaié® institution must render
probable that there is a demand for the study progre and that relevant employers and recruitmenlpdave been involved
in developing the programme. The institution misb awhere relevant, account for the special charestics of the study
programme compared with related programmes. Thiguien must describe the labour market situafargraduates from
related study programmes. - Accreditation of emgstudy programmes: The institution must docurifeitit is in constant
dialogue with employers, recruitment panels andygtes with a view to ensuring the continued retegaand quality of the
study programme. Based on employment and unemptayaies, the institution must document that grasuind relevant
employment. Internal quality assurance/Managenyaies: It must be documented that the study prageasatisfactorily forms
part of the institution’s quality assurance systefnthe European standards and guidelines foreusities’ internal quality
assurance of study programmes. As regards to giofely oriented higher education programmesstthebe documented that
the programmes are based on central tendency wlithiarea of employment and new research knowladgeénowledge from
relevant development work. For higher educatiomiwiarts and culture under The Ministry of Cultute following criteria are
to be assessed: Employability: The institution ndagtument that it is in constant dialogue with esgpls, recruitment panels
and graduates with a view to ensuring the contimeéslzance and quality of the study programme.if$igtution must document
its effort concerning vocational guidance and priomgograduates, and that graduates find appropeiafgoyment. Content and
Organisation: The learning outcome targets of theysprogramme, the examens, evaluations and attenalisation must live up
to the relevant degree type descriptors in the ieations Framework for Danish Higher Educatiorvéiifikationsrammen for
videregaende uddannelser). The study programmebmaustganised such that it supports the learnit@pome targets of the
programme, the specific admission requirementieoptogramme and the programme’s examination fdtmaust be
documented that the necessary resources andiédite available in order for the students toiseahe objectives of the
learning outcomes. It must be documented thatucitm must be provided in a pedagogical and dealifnanner by the
lecturers. Research, Artistic Research and Pradtiowist be documented that the study programrbased on research and or
Artistic research and practice and connected withdive research/artistic environment of high dyalnternal quality
assurance/Management system: It must be docunibatettie study programme satisfactorily forms péthe institution’s

quality assurance system, cf. the European stasdandi guidelines for universities’ internal quatigsurance of study
programmes and involve stakeholders.

1.10. Please provide any additional relevant comments for consideration regarding your external Quality Assurance
system.

2. CROSS-BORDER EVALUATION

2.1. Does your national quality assurance system or legislative framework allow higher education institutions to choose a
quality assurance agency from outside your country (instead of your national quality assurance agency)?



Yes, some mstitutions are able to choose
2.1.1. If some institutions are able to choose, please specify which ones.

Danish university programmes are normally accrelditethe Danish Accreditation Agency for Higher Eafiion, ACE Denmark.
Joint education programmes offered in cooperateiween Danish and foreign universities within tbepe of the Erasmus
Mundus programme are, for Denmark’s part, only iregito be quality assured by one quality assuragescy. The
participating universities can agree that the etimeg@rogramme must be quality assured and acediy ACE Denmark or by
a foreign quality assurance agency that can dodutrerit complies with the European Standards@uidelines for Quality
Assurance, including accreditation, by being reged in the European Quality Assurance Registelrlifginer Education
(EQAR). With regard to Danish education programoféered abroad, Danish universities can choosave lthe programmes
accredited by ACE Denmark or to have the progrananesedited according to the national quality easte system in the
country where the education programme is offerecthErmore, in order to be able to issue a Darijgloiha it is a condition
that if the universities choose to use a foreigaiuassurance agency this must be internatiomattgpgnised. In order to be
internationally recognised the foreign quality aasue agency must be either registered in the Eamm@Quality Assurance
Register for Higher Education (EQAR) or: 1) Havéfisient professional capacity to conduct qualiggarance activities, such
as accreditation, and be independent in its aies/ivith regard to work processes, performanceacehnf method and in its
professional conclusions, evaluations and recomatants, 2) Ensure transparency and reliability @hods and processes and
in its per-formance of quality assurance evaluatiamd include international experts and stakens]decluding students, in its
work, and 3) Itself be recurrently subjected toleations of own practice by an authority that idépendent from the quality
assurance institution. Regarding accreditationafibh transnational higher education programmesruhe auspices of the
Ministry of Education, the higher education inditns can choose any quality assurance agencisthatll member of the
European Association for Quality Assurance in Highducation (ENQA) and complies with the Europeandards and
guidelines for quality assurance of further andhdigeducation (ESG). But the operator must follbevduidelines from EVA and
further requirements defined by the Danish Acceditin Council. Higher education programmes undeatispices of the
Ministry of Culture are normally assessed by theiBlaEvaluation Institute (EVA), but it is statedthe Order of the Danish
Ministry of Culture on accreditation that “the Métr of Culture decides which internationally re@sgd quality assurance
agency to use that meets the standards and g@ddtinquality assurance within the European Higlwication Area as adopted
by the European education Ministers (the ESG stalsjia

2.1.2.1f no, please go to section XVI1I.

2.2. Which conditions apply to the choice of a quality assurance agency from another country?

Other (please specity)
A quality assurance agency from another countryt brisnternationally recognised. In order to berinationally recognised the
foreign quality assurance agency must be eithéstergd in the European Quality Assurance Regfstardigher Education
(EQAR) or: 1) Have sufficient professional capatitconduct quality assurance activities, suchcasealitation, and be
independent in its activities with regard to workgesses, performance, choice of method and prdafessional conclusions,
evaluations and recommendations, 2) Ensure traespaand reliability in methods and processes aiid per-formance of
guality assurance evaluations, and include intemalt experts and stakeholders, including studémiss work, and 3) Itself be
recurrently subjected to evaluations of own prachy an authority that is independent from the iuaksurance institution.

2.3. Please provide any additional relevant comments for consideration regarding Cross-Border Evaluation.

3. EVALUATION OF THE EXTERNAL QUALITY ASSURANCE SYSTEM AGAINST THE STANDARDS AND
GUIDELINESFOR QUALITY ASSURANCE IN THE EUROPEAN HYIGHER EDUCATION AREA (ESG)

3.1. Has the agency been evaluated against the European Standards and Guidelines?

Yes, for the purpose of ENQA membership

Yes, for an application to EQAR

I Yes, independently of ENQA/EQAR

£l Such an evaluation is planned but has not yet tplere
' No



3.2. If an evaluation has been conducted, was the application successful ?

EVA was externally reviewed against the ESG in 2808 again in 2011. EVA is a member of ENQA anddmdied for
inclusion in EQAR. ACE Denmark was reviewed agaiinstESG in 2010 and was subsequently include difARE

4. INVOLVEMENT OF STAKEHOLDERSIN EXTERNAL QUALITY ASSURANCE

4.1. Isthere aformal requirement that students are involved in any of the following? For each answer, please specify the
relevant source.

¥ Student involvement in Source: Act on the Accreditation Agency for Highatucation, no. 294 of 27 March 2007
governance structures of http://www.ubst.dk/lovgivning/akkreditering

national qua“ty assurance /ENDELIG%2012-09%20UBST%20rettelser%20til%20da-

agencies en%20Lovtekst%20L%20111 fra FThp.doc.pdf

i http://english.eva.dk/publications/memorandum-ocreditation/download
As full members in - pyo. /74 cedenmark.dk/fileadmin/user_upload/dokusré@im ACE_Denmark
external review teams rina| ACE brochure_til_download_- enkelt_sidet.pdf

) As observers in
external review teams

In the preparation of  http://acedenmark.dk/fileadmin/user_upload/dokusg@m_ACE_Denmark
self evaluation reports /Final_ACE_brochure_til_download - enkelt_sidet.pdf

T In the decision making
process for external
reviews

1 In follow-up
procedures

[ Other, please specify
4.2. Isthere aformal requirement that international peers/experts are involved in any of the following:

In governance structures of national QA agencies
As full members in external review teams

T As observers in external review teams

I In the decision making process for external reviews
I In follow-up procedures

£ Other (please specify)

4.3. Isthere aformal requirement that academic staff are involved?

T In governance structures of national QA agencies
As full members in external review teams

Tl As observers in external review teams

Il In the preparation of self evaluation reports

I In the decision making process for external reviews
) In follow-up procedures

Other (please specify)

4.4. Are there any formal requirements regarding the involvement of employersin external QA processes.



Yes

The chairman and members of the Council shall gsskeowledge and experience on quality assuraigterieducation,
research and labour market conditions for graduzteseen them. At least one member shall havenaii@nal accreditation
experience, cf. Act on the Accreditation AgencyHttigher Education 84. According to the Minister@ider on Criteria for the
Relevance and Quality of University Study Prograsiamed on Procedures for Approval of University $tadogrammes, higher
education institutions must document that theyimemnstant dialogue with employers, recruitmemigbsiand graduates with a
view to ensuring the continued relevance and quafithe study programme. During accreditationtaflg programmes under the
Danish Evaluation Institute, an external accreiditapanel is subsequently appointed by EVA for egadrific accreditation.

The panel as a group should include the followimgyKedge profiles: subject specific knowledge ef inogramme; employer
perspective on the programme; and pedagogical letyel

4.5. Please provide any additional relevant comments for consideration regarding the involvement of stakeholdersin
external QA.

Specified answer to "Is there a formal requirerti@attacademic staff are involved?" above whereeéOthlease specify)” is
marked: The chairman and members of the Coundill gbasess knowledge and experience on qualityasse, higher
education, research and labour market conditiongritduates between them. At least one member tshad! international
accreditation experience, cf. Act on the Accretita\gency for Higher Education §4.

5. INTERNAL QUALITY ASSURANCE

5.1. Are there formal requirements for higher education institutionsto develop internal quality assurance systems?
Yes
5.1.1. Please specify these requirements and the relevant source.

The universities must ensure coherence betweeandseducation and quality of education and temcHihe rules concerning
the evaluation of education and teaching in theohatiniversities are wide giving the universitiksibility in choosing how to
orchestrate the quality assurance work. The evaluaf teaching must be carried out in accordanite tive individual subject
and subject areas. The university decides on tjeetie, the focus and the frequency of the evalnaif teaching. The
university educational evaluations must have a cehgnsive view of the individual programmes. Ystppposed to external
educational evaluations (that are “peer reviewsluding self evaluation, evaluation panel, insiiteél visit and evaluation
report) there are no formalised models for therimateeducational evaluations. The universities|sir@hestrate their
educational evaluations while showing regard ferdherall quality assurance system. The univessitiast involve external
actors in their quality assurance work as welletsup one or more advisory recruitment panels hEumtore, the body of
external examiners at the universities has a nuatienportant functions when it comes to qualitg@snce and the development
of education programmes. Other institutions of érgiducations are subject to similar rules andgmoies. Institutions offering
professionally oriented higher education programaresrequired to have a system for quality andlresaluation of the
programmes, development work and knowledge cemctibn and are required to inform about this.

5.2. Who is primarily responsible for deciding the focus of internal quality assurance processes?

Higher education institutions

5.2.1. Please specify.

5.3. Are there formal requirements for studentsto be involved in internal quality assurance systems?
Yes

5.3.1. Please go to Question 5.6.

5.3.2. Isthere a requirement for studentsto be involved in the preparation of self evaluation reports?



Yes
5.3.2.1. Isthere arequirement for studentsto be involved in decision-making as an outcome of evaluation?
Yes

5.4. How many higher education institutions have published a strategy/policy for the continuous enhancement of quality in
the past 5 years?

All

5.5. How many higher education institutions have arrangements in place for the internal approval, monitoring and periodic
review of programmes and awards?

All

5.5.1. Please describe what kind of arrangements are in place.

The Danish University and Property Agency appantationwide body of external examiners (body qfcapted external
examiners). A body of external examiners shall cdive bachelor and masters (candidatus) prograramesell as the master’s
programmes and other part-time programmes undeyrtiversity Act within the same academic or siméaea which one or
more universities are authorised to offer. As péthe quality assurance of the examination andneation systems of the
programmes, the chairmanship shall 1) nominateretexaminers for appointment; 2) provide advicéhe universities on the
form and content of the examinations; 3) submidamual report to the universities based on themad@xaminers reports; 4)
respond to consultations on curricula and matetiahges made to the curricula for the programniestady the examination and
examination system; and 5) otherwise be availabtke university, including employer panels, inmaction with the
development of new examination forms. The chairimignshall contribute to a continuous dialogue @ndbvelopment of the
quality of the examination and examination systeriuding the quality of exam assignments, by hagdineetings between the
external examiners in the body and contact meekiaggeen the universities, including employer panehd the external
examiners at least every other year. The sameespialiprofessionally oriented higher education. Atks on higher education
within the Arts stipulate that the institutions Bae use external examiners appointed by The Myna$tCulture (body of
appointed external examiners). A body of extermah@ners shall cover the programmes offered withensame
academic/artistic or similar area which one or masétution are authorised to offer.

5.6. How many higher education institutions publish up to date and objective information about the programmes and
awards offered?

All

5.7. How many higher education institutions publish critical and negative outcomes of quality assurance evaluations?

All

5.7.1. Please provide a source for thisinformation, and links to examples of critical/negative evaluations.

As a consequence of the Act on transparency antheps of education programmes (Lov om gennemségtigy &benhed i
uddannelserne) the universities / higher educatistitutions and professionally oriented higheraadion institutions are obliged
to make public different information concerning thality and content of education programmes, diayevaluations, in an
easily accessible manner e.g. on the universitysiteebThe following links provide a few of examplafsthe information
available. Evaluations of the programmes of the B€ience Faculty of Copenhagen University (hitpb.life.ku.dk/om_life
/LIFE_fakta/statistik/evaluering.aspx); Evaluatiaighe education programmes of the different fiesilof Aarhus University
(http://www.au.dk/fakulteterinstituttermv/adm/reged gennemsigtighed/gennemsigtighed/evaluering/).

5.8. Please provide any additional relevant comments for consideration regarding Internal Quality Assurance.



Part 1.4 BFUG Data Collection on Lifelong L earning

1. Do steering documents for higher education in your country contain a definition of lifelong learning?

No

2. How do your steering documents define lifelong learning?

3. What is the common under standing of lifelong learning in your country?

Lifelong learning focuses on access to high quality education from early childhood education and care up to higher education and
also covering adult education and continuing training.

4. What are the main forms of lifeling learning provision in which higher education institutions are involved in your
country?

Denmark has a long-established system of conti nuing/adult educati on subsidised by the state that provides for lifelonglearning
and a continuous professional, personal and social development for the individual at a higher education level. There has been an
devel opment, that has gone from primarily understanding lifel ong learning as covering adult education and continuing trai ning to
covering all aspects of education also including children and young students. Higher educati on institutions are primarily offering
adult education and trai ning covering short cycle, first cycle and second cycle.

5. Islifelong learning a recognised mission of higher education institutions?

Yes, of all mstitutions

6. For which institutions s lifelong learning a recognised mission?

7. Are there legal requirements for higher education institutionsto offer lifelong learning provision?
Yes
8. Please provide areference to the relevant legislation or regulation.

Act on university colleges for higher education, no. 562 of 6 June 2007: https://www .retsi nformeation.dk/forms
/r0710.aspx?d=25353 Act on academies of professional higher education, no. 850 of 8 September 2009:

https://www.retsi nformati on.dk/forms/r0710.aspx?i d=125520 University Act, no. 1368 of 7 December 2007: http://www.ubst.dk
/en/laws-and-decrees/Mini steri al %200r der%20concerni ng%20the%620A ct%200n%20Uni versities

%20%28T he%20Uni versity%20Act%29.pdf Act on Basic Adult Education and Higher Adult Education (VfV) no. 1049 of 9
November 2009 https://www.retsi nformati on.dk/Forms/R0710.aspx? d=126363 Act on Open Education no. 952 of 2 October
2009 https://www.retsi nformeati on.dk/Forms/R0710.aspx?i d=127240 A national qualifications framework for lifelong learning
has been devel oped in 2010 and it provides an overview of qualifications in relation to one another. The Qualifications
Framework for Lifelong Learning supports transparency in the educati on system and furthers the possibilities for mobility and
lifelong learning.

9. Are there legal restrictions or constraints for higher education institutions to offer lifelong learning provision?

Yes

10. Please explain these restrictions, and provide a reference to relevant legislation/regulations

University colleges and academies for professional higher education are only allowed to offer adult education and training
covering short cycle and first cycle but not covering second cycle.



11. Which are the three (maximum) most significant groups of intended users of lifelong learning services offered by
higher education institutions?

The Government promotes the parti cipation by adults in adult education and continuing
training to improve their opportunities in the labour market

Adults in employment
¥ Unempl oyed adults
) Retired citizens

1 Part-time students

Adults without higher Adult education and conti nuing trai ning must provide everyone with the opportunities to
education qualifications improve competences - not | east those with the lowest level of formal education

1 Other, please specify

general higher education
budget

1 special budget for lifelong
learning

private contributi ons from
students

private contributions from
business and i ndustry

12. Where does the funding of lifelong learning provision in higher education come from?

general higher education budget
1 special budget for lifelong learning
private contributions from students

private contributions from business and i ndustry

13. To what degree isthe provision of lifelong learning in higher education funded from the public budget?

It depends on the specific programme and the i nsti tution.



Part 2.1 BFUG Data Collection on policies to widen participation and increaséekibiltiy

1. Do you want to answer this section now or later?

Now

2. Do individuals that meet higher education entnstandards have a guaranteed right to higher educain?

Yes m some fields

2.1 Please specify.

To clarify, there are some university programmes lave restricted admission. Despite the facttstdent fulfils all
admission requirements, the applicant's chanceiofladmitted to the university depends only orgttaele point average
from the secondary school examination. The unitevsill enrol the students with the highest gradénpaverage, and
students, which otherwise meet all admission requénts but were surpassed by students with highdegoint averages,
will then be offered an enrolment at the studes#sond choice. Similar, access to a number of hafttistic educations
(within the arts, music, acting, and film) is basechighly selective entrance examinations.

3. Which statement best describes your country's fioy approach regarding the goal that the student bdy entering,
participating and completing higher education shoud reflect the diversity of the population?

There is a general policy approach to increase and widen participation and to overcome obstacles to access. Measures are not targeted at particular societal groups.

4. UNDERREPRESENTED GROUPS

4.1. Please describe how your country's steering daments define underrepresented groups (e.g. based socio-
economic status, gender, ethnicity, disability, geyaphy, other).

4.2. For each of these groups, please briefly de#mr the national/regional policies and measures thare put in place
to address under-re presentation. These may includdut are not restricted to laws, regulations, campagns, incentives,
other actions etc.

4.3. How does your higher education system dete rmanvhether an individual belongs to a particular grap (e.g.
self-declaration)?

4.4. Is there any funding reserved for measures tiacrease participation of under-represented groups?

Please choose..

4.4.1. Please specify.

4.5. Do you have national targets/goals for partipation of those groups that you identify as underapresented in
higher education?

Please choose..

4.5.1. Please explain these targets briefly and nanthe groups to which they apply.

4.6. Does your country offer more public funding tchigher e ducation institutions to stimulate accestor
underrepresented groups?

Please choose..

4.6.1. Please specify and identify variation betwaddifferent groups, where they exist.



4.7. Is the effect of measures to increase partieifion of each of the groups monitored in your coum?

Please choose..

4.7.1. Please specify.

4.8. Please provide details on how the higher edu@an participation and graduation of each of the goups that you
identify as underrepresented is monitored in your ountry.

4.8.1. What data is collected?

4.9. Is there a system to monitor the compositiorf the student body (in terms of groups identified a under-
represented) by subject?

Please choose..

4.10. When are data generally collected?

Please choose..

4.10.1. Where an approach different from the genetapproach is used for any group, please specify.

4.11. Where is information provided by this monitomg system published (provide a reference and link)

5. GENERAL POLICY APPROACH TO WIDENING PARTICIPATIO N

5.1. If your country has a general policy approacto increase and widen participation and to overcom@bstacles to
access, please explain your approach briefly andgvide reference to relevant documents.

The Danish system of higher education is charessdrby having a reasonably broad representatiomrfiany societal
groups and a long tradition for the encouragemashisirengthening of equal participation. Higherazdion is free and
admission is based purely on academic (or artistitgria. All students of higher education ardtkd to substantial
student grants and loans provided by the Danisb. Starthermore, a long-established system of isainiy/adult education
subsidised by the state provides opportunitiesifieiong learning and a continuous professionatspeal and social
development for the individual at a higher educatevel. However, young people with a non-acaddamaly background
are still underrepresented among university stedé&nirthermore, male students and students ofcatfinority origin are
also slightly underrepresented in higher educafibe. male/female ratio admission at the universifioe the academic year
2010/2011 is 45/55.

5.2. How does your country's policy explicitly idetify the obstacles that it addresses?

Itis a specific objective for the Danish governiribat at least 50 percent of a youth cohort shoaldplete a higher
education programme (ISCED 5+6) by 2015. To entharethe 50 percent target is met, the ministescggnce, technology
and innovation has initiated a dialogue with theiBla universities on how to increase the numbetuafents admitted to
higher education programmes from 2011. As patefftklfare Agreement, the Ministry of Education sasup contracts
with university colleges and academies of highaication (short and medium cycle higher educatiogm@mmes) that
include specific targets for reducing drop-out safeurthermore a number of recruitment campaigme baen carried out
within specific subject fields, i.e. health carel @mgineering. The Ministry of Education and thenisliry of Science,
Technology and Innovation are monitoring progresgtrds the 50 percent target on a regular baseslafbst status shows
that 49.4 percent of a Danish youth cohort complbigher education.

5.3. What are the criteria used to measure and ewate the success of specific initiatives and measa?
The percentage of a youth cohort with a higher atiloi is an estimation based on mathematic modgllihe model

provides a projection of the level of educatiory2ars after finishing primary school based on theent educational
pattern. The source of data is Statistics Denmdiiklnwregisters all educational activity of Danistizens.



5.4. In your country, is the composition of the stdent body monitored according to certain criteria?
Yes
5.4.1. Who monitors on the basis of which criteria?

Statistics Denmark monitors the composition ofstuelent body, for example according to gender basestia, national
origin or age.

5.5. How is this data used in higher education paly?

The monitoring criteria are regularly updated batiStics Denmark and by the ministries respondiindigher education to
ensure that the data accurately reflect the stmeht admitted to higher education institutionst. fhe first time, Denmark is
participating in the European-wide survey “EurostutdV” on the Danish students' social and econamiwitions and the
study is expected to provide students, educatiosétutions and politicians with a better platfofon discussion and
improvement of the students' conditions, educatimhtraining institutions

5.6. How are measures to remove obstacles to accpsmarily funded? If your country has a mixed sysem, please
choose all adequate boxes. Please only indicate thest important source(s).

1 From the general
higher education
budget

190,000 Danes benefit from educational supportyeyesr for higher education. The annual
From a specific  budget amounts to over 8.5 billion Danish Kronee Phablic grants make for a flexible system and
budget is established to ensure equal access to higheato for all societal groups and to remove
potential economical barriers to completing theligts.

From university
budget

] There are no
measures to remove
obstacles to access

6. DIFFERENT APPROACH TO WIDENING PARTICIPATION

6.1. Please explain the characteristics of your cotny's policy to achieve the goal that the studenbody reflects the
diversity of the population.

6.2. Does your country's policy approach explicitlydentify obstacles to higher e ducation?

Please choose..

6.2.1. Please describe these obstacles.

6.3. Does your country's policy approach make refemnce to parts/groups in the population?

Please choose..

6.3.1. Please describe these groups.

6.4. What measures does your country's policy take?

6.5. How does your country assess whether its pglibas been successful?



7. COMPLETION OF STUDIES

7.1. Does your country have policies aiming to inease the level of completion of studies?
Yes
7.1.1. Please describe the main features of thesaliges.

The Government has launched a range of initiativ@sduce the drop-out ratio in higher educatiahtarincrease the level
of completion of studies. With regards to lowerilng age of graduates and to ensure that more stoi@plete higher
education programmes, the government concludeddieement on Future Prosperity, Welfare and Investsnin the Future
(The Welfare Agreement) in June 2006. In shortaithaission system should favour young people wéna stlucation no
more than 2 years after the qualifying degree loyagting their average grade. The financing andrbzgton of universities
should to a greater extent support earlier studypdetion, including through 6 months deadlinesdompleting the final
thesis, strengthened study guidance, new finarstingtures for universities with a view to brinduat completion times
better in line with the prescribed period of stedétc. The funds allocated for globalisation-ralatetiatives are intended
to strengthen notably education, research and atimy, thereby strengthening growth potential énghightly longer run and
contributing to high employment and low unemploymémnthe Agreement on the implementation of tr@bglisation funds, it
was agreed that the quality in higher educatiomlshoe strengthened through pedagogical efforfgrored student advising
and flexible learning paths. As of 1 February 20@8yersities are obliged to follow-up on drop-eatlangered students,
calling for a personal meeting, if they are moentth2 months behind in their higher education @agne. The political
objectives for increased study completion wereséd in the taximeter scheme when, in 2004, atagweter type was
established in the form of a completion bonus lieruniversities which was triggered when the stisdeompleted a
Bachelor programme. In 2009, a new completion baras introduced which, unlike previous schemesoiglitional upon
the duration of the study so that the universidiesonly paid the completion bonus upon the studempleting his/her study
programme within a specified period. Effective fra@09, the universities receive a: - Bachelor baviusn students
complete a Bachelor programme within the prescriiady period plus one year. - Master’s bonus vetetents complete
a Master’s programme within the prescribed studjoge The higher education institutions themselais® monitor the
statistical development of the completion rate.

7.2. Are student completion rates monitored in youcountry?

Yes, at the level of higher education institutions
7.2.1. What use is then made of the data?

The data on completion rates is used as one imdicadmong a range of indicators — when monitoaimd) supervising the
universities, university colleges and academigzrofessional higher education as well as otheititisins of higher
education. Each higher education institution has g@al for completion rates in a contract with kfinister of Science,
Technology and Innovation or the Ministry of Edueatwhich is supervised based on the data for stunempletion rates.
In accreditation of programmes under the auspi€#gdVinistry of Education and of programmes unither Ministry of
Culture, one of the criteria deals with complet&mad drop-out, and drop-out data is assessed.

7.3. Are there any incentives for higher educatiomstitutions to improve student completion rates?
Yes
7.3.1. Please specify the nature of these incentive

In 2009, a new completion bonus was introduced kwhinlike previous schemes, is conditional upordilmation of the
study so that the universities are only paid thegletion bonus upon the student completing hiséhaty programme within
a specified period. Effective from 2009, the unsites receive a: - Bachelor bonus when studemtglaie a Bachelor
programme within the prescribed study period phss year. - Master’s bonus when students complbtaster’s
programme within the prescribed study period. Ag pithe criteria for accrediting and approvinghelor’'s programmes
and master’s programmes, study programmes of highagation institutions must be organised suchltegtsupport the
learning outcome targets of the programme that baea set. It should furthermore be documentedribtitutions are in
constant dialogue with employers, recruitment paaed graduates with a view to ensuring the castimelevance and
quality of the study programme and based on emmgayand unemployment rates, the institution mustident that
graduates find relevant employment. Similar acdadidin criteria apply to professional bachelor’'sgrammes and academy
profession programmes. In accreditation of prograsnamder the auspices of the Ministry of Educaditash of programmes



under the Ministry of Culture, one of the critedi@als with completion and drop-out, and drop-ot# dmassessed.

7.3.2. Are there any other incentives (e.g. it issubject covered in external quality assurance praxdures)?

8. STUDENT SERVICES

While higher education institutions offer multiple services, in the following questions, the focus §eonacademic
guidance servicescareer guidance services and psychological coutisg services.

8.1. What kind of student services are commonly pxaded by higher education institutions?

Academic guidance services
Career guidance services

I Psychological counselling services
Other

™I No services

8.1.1. Please specify.

The universities are legally obliged to offer spegjuiding for students that are deemed closedpping out. Psychological
counselling services and treatment are offereddf@harge to students attending universities aineeusity colleges in
Denmark. This is done by the Student Counsellifgckvis a self-governing institution under the rstny of Science,
Technology and Development. Special educationas@sgee (support scheme) is established to maketisar students with
physical and psychological disabilities are ablérish a higher education on the same footingtagesnts without
disabilities.

8.2. Who are the main users of the services?

All students

8.2.1. Please specify.

8.3. Please provide the main source(s) of funding.

In connection with the Welfare Agreement the Gowemnt has established a “Globalisation Fund” amogrit DKK 10
billion in 2012. Among other things, the GlobalisatFund is allocated to ensure that at least 9% et of a youth cohort
completes an upper-secondary education by 201&tdrdst 50 per cent complete a tertiary educatiba.Globalisation
Fund is a part of the Government's Globalisatiaat®gy that contains initiatives concerning reskagducation, innovation
and entrepreneurship. Further, all higher educatistitutions fund student services and guidanceels The work of the
Student Counselling Service is financed by theestatd forms an independent paragraph in the FenAot § 19.26.04.
Also, some of the universities have received aispgcant to provide and test different types afeea guidance initiatives.
In total DKK 10 million in 2009-2010. Special edtiom assistance is financed by the Ministry of Eatian.

8.4. What are the main tasks of the services?

Student services or student counselling is estadaiso offer social, psychological or psychiatrouieselling and advice to
students in relation to their education and caleean be related to fear of exams, anxiety, cotnagon problems,
depression, study doubts or thesis problems, cempetclarification, resume and application writig

8.5. Please provide any additional relevant commeénfor consideration regarding your national polices to widen

participation.

9. Do you want to answer this section now or later?

Now



10. Does your country's higher education policy fags on promoting the flexible provision of higher edcation (e.g.
changing the intensity of study programmes accordmto personal circumstance through part-time studydistance
learming and e-learing)?

Yes
10.1. Please provide details of specific policy meaes.

Distance learning, e-learning, part time study, ey of credits, recognition of prior learning.sdl, the student is free to
decide how many ECTS-points he/she will take eaatester, so that he/she can do de facto part tweéntensity
semesters (except the final thesis semester) biititignsity semesters. However, the students dgrgenthe state grant a
limited period of time, and the grant is given p@mth enrolled and not per ECTS.

11. Does your country's policy on flexible provisin of higher education contain a special focus linketto the goal of
widening participation for underrepresented groups?

No

11.1. Please explain how higher education policyras to attain this goal.

12. Are there regulations or other policy measuresgarding the relationship between employers and gher education
institutions in fostering flexible learning?

Yes
13. Please provide details of these measures.

According to the University Act, 8 13(a), the unisigies are obliged to organise recruitment pamlasisting of external
members, who shall have experience of and insightthe educational area and the areas in whiaugtas of the study
programmes can find work. The members of the raoeuit panel are consulted regarding the relevandbé society) and
quality of the study programmes, the developmeneef and existing study programmes as well as nedemof teaching
and examination.

14. Please describe up to five main access routeshigher education (including, but not limited to,entry with a school
leaving certificate, entry with a vocational educabn certificate, entry without formal certification) and, if

possible, provide approximate percentages of studenentering through this route in parenthesis ().

If less than five main routes exist, please writeri/a" in the remaining fields.

Route 1: = General upper secondary educati®b ) - either by the grade point average or aessssent of
qualifications.

Route 2: = \bcational or artistic education &adhing.
Route 3: = Entry without a full certificate bwith supplementary courses.
Route 4: = For some continuing education prograsn(short and medium cycle part time programmes3ss can be

obtained through recognition of prior learning.
Route 5: = n/a

15. Do higher education regulations and steering doments promote flexible entry to higher educatione.g. through
alternative access routes?

Yes
15.1. Please briefly describe these measures.

Through the general upper secondary educatiore #rertwo main ways of being admitted to the umsiigreither by the
grade point average or an assessment of qualdiatirhe first option is quota 1 and for studedinigdsion depends only on
the grade point average from the secondary schaohieation. In quota 2, the second option, theesitisl chance of being
admitted to the university depends on the individissessment of his / her qualifications. The ajapli must fulfil all the
general and specific requirements for the studgnamome he / she apply for. In quota 2, applicaat® o write a



motivational letter and curriculum vitae where tlkgcribe their qualifications. The university easess the following
criteria in quota 2: - Motivation and study potaehti Relevant employment experience - Relevantathcexperience -
Studies or work abroad - Grade point average frensécondary school examination - Grades in cestdijects in the
secondary school - Other relevant experience wikicklevant for university studies (e.g. voluntagyiSome universities,
like the University of Southern Denmark, conducapl admission interviews, also called MultiplenMinterview, at
certain programmes to further assess the applscanattivation, ability to communicate and coopegatd his/her personal

integrity.

16. PART-TIME STUDY

16.1. In your country, is there any official statusother than full-time student?

Yes

16.1.1. If yes, what formal status does exist?

Part-time student or Master programme student éinniark there exists part time, tuition based, oairg education
programmes called “Master programmes” in Danistittmbe confused with the regular Master’s Degree
“candidatus”-programmes).

16.1.2. How do you define it?

1) Master programme, 2) Other continuing and furéskucation courses, 3) VVU-programme, 4) Diplomagpamme, 5)
Supplementary teaching in order to meet the adomssiquirements for a Master's programme (candsjlatu

16.1.3. What are the reasons for offering a diffemt student status?

Part-time programmes are offered to adults who Weasitudy at first and second cycle levels or ts¢hwho already have a
further education degree and wish to continue #teiies on first and second cycle levels. A job fva held while studying.

16.1.4. How are these students treated differentfe.g. fees, student support, etc.)?

The university shall request part payment for pgsétion in classes and tests and other assestmaitg part of the exam
for part-time programmes partially subsidised, Ueiwersity Act, no. 1368 of 7 December 2007. Tuitfees are charged
for the courses and can vary from subject to stibged the fees can vary from university to uniitgr¥VVU-, Diploma and
Master Programmes (continuing education) are cactetil as part-time programmes over a normally ®ar period on first
(VVU and diploma) and second (master) cycle (60 Ednd are offered by the higher education ingiitatalong with
single-subject and part-time courses. At VVU-, Biph and Master Programmes (continuing educati@ijridees are also
charged. Higher education institutions’ provisidmpart-time programmes can include all the coutkasare approved to be
offered on a full-time basis, single courses frbast and domain-specific programmes. There isfimabfstatus called
part-time students on regular university programmesfacto part-time student exist though (see ttpe8§7 [11.1.1.])

16.1.5. Please describe the most common understangliconcept of part-time studies.

16.2. In your country, do you have an explicit polly to encourage part-time study provision by highe education
institutions?

16.2.1. Please describe briefly the main elementsdbprovide the source.

The ministerial order on part-time programmes, &8 of 7 December 2009: https://www.retsinformatié/Forms
/R0710.aspx?id=127800

16.3. Which one of the following statements best sleribes the current situation in your country?



Higher education mstitutions have autonomy to decide, but most of them offer part-time studies

16.3.1. Please specify

17. RECOGNITION OF PRIOR LEARNING

17.1. In your country, is there a legislation regualting re cognition of prior non-formal and informal learning?
Yes
17.1.1. How does your legislation in higher educatn define prior learning?

Prior learning includes a person’s total qualificas, knowledge, skills and competencies, irrespeaf where and how
they were acquired. Prior learning is the sum bofhel things that the citizens know about and kiow to do, i.e. not only
diplomas and certificates but also what they haaerled at work and in their spare time. The DaRestiament adopted an
act amending various legislation within the fiefd@sponsibility of the Ministry of Education (Ablo 556 of 6 June 2007 to
enhance the use of RPL in the field of adult edanatnd continuing vocational training), which caimi® force on 1 August
2007. The aim of the act is to create better oppdi¢s for individuals to have their knowledgeillskand competences
assessed and recognised within the adult educatithigcontinuing training system regardless of wiiggg are acquired.
This is to promote the participation by adults dulaeducation and continuing training and to inyardheir opportunities in
the labour market. The Danish Ministry of Educatiamdbook on prior learning assessment within agtlitation and
continuing training places great importance onigaksurance of institutions’ work with prior le@mg assessment (Danish
Ministry of Education, 2008). The handbook streghaswork on assessing and validating prior le@ s to help ensure
legitimacy based on valid and reliable methodditinions must develop transparent guidelines enguuality, validity and
reliability, and clarify the professional groupstlare to take on the various tasks (Danish MinistiEducation, 2008:
31-32). Several of the criteria for quality assaeanf institutions’ work with prior learning asse®nt have also been
addressed in the publication "European guidelinesélidating on-formal and informal learning” bygODEFOP (2009).

17.1.2. Do your steering documents in higher edudah define prior learning?

Please choose..

17.1.3. How do your steering documents in higher edation define prior learning?

17.2. In your country, apart from formal learning, what can be taken into account and recognised asigr learning in
higher education?

Prior non-formal learning (e.g. various non-ceetificourses)
¥l Prior informal learning (e.g. work experience)

Other: competences acquired outside the ordinaryagidn system during spare time can be assesde@ergnised.
Such competences include organisational work, vatywork, participating in development projectssitions of trust, etc.

17.3. Prior learning as defined by your steering douments can ...

be used to gain admission to a higher educatialy programme

be taken into account as partial fulfilment of gheir education study programme (e.g. to reduceetigred amount of
courses to be taken/credits to be gained)

Other: be taken into account as a fulfilment ofginér education study programme.

17.4. Based on your steering documents or legislati, can applicants for higher education have prionon-formal or
informal learning assessed and recognised?

Legislation expressly obliges higher education institutions to implement procedures for validation of non-formal and informal learning

17.5. If recognition of prior non-formal or informal learning is permitted by legislation but is not aright, is it:

Please choose..

17.6. What measures are in place to ensure that @ssment of learning is based on reliable and valevidence?



17.7. Is institutional practice in recognition of pior learning explicitly included in the quality assurance processes used
to evaluate institutions and/or programmes?

No

17.8. Please provide any additional relevant comménfor consideration regarding fle xibility of higher e ducation
studies.

In 2000/2001 the Danish Ministry of Education deyedd a separate system for adult education. The r@ason for
developing a separate system for adult learnitmgimer education was to make a coherent higheragiducsystem for adults
with professional qualifications or qualificatioorfacademic studies. Coherent education pathgamsptarency in the adult
learning higher education system were to contritutargeted education and life-long skills upgngdand facilitate the best
possible use of public re-sources. The system avpsalvide better and more visible opportunitiesgdult higher learning
without educational “blind allies” or “dead endsidato provide the educational structure for lifgjd@arning with a starting
point in adults professional- and life experieritige separate adult higher education system isctéthe parallel
competence system” and has adult higher educatialifigations available at levels correspondinghtuse of the ordinary
(regular) higher education system. The three leasds 1. VVU-degree/Further adult education (cquoesling to 2-year
professionally oriented higher education) 2. Dipdopnogrammes (corresponding to professional bachgldviaster
programmes (corresponding to 2 year master de@ieeMinistry of Education is responsible for theWA&and the Diploma
degree. The Ministry of Science, Technology andvation is responsible for the Master programmée. @rogrammes in
the separate adult higher education system areatypipart-time programmes, equivalent to one yddull-time study (60
ECTS credits) enabling students to receive suppimgeducation or training while holding a jobeTublic higher
education institutions are responsible for provgdime courses. In April 2007 Denmark presentedeadegty for lifelong
learning. The strategy covers the developmentlddahs of education, learning and lifelong skilisgrading for all — in the
education system, in adult educa-tion and contintriaining, at work and in the many other settimgahich people learn
and develop their knowledge, skills and competenties national strategy for lifelong learning isinigbased on the
Government's globalisation strategy — http://pubudk/2007/lifelonglearning/lifelong_learning.pdf



Part 2.2 BFUG Data Collection on student contributions and support

1. STUDENT FEES AND CONTRIBUTIONS

The focus of the questions is on students, and istiimited to full-time daytime students. Furthermore, all first and
second cycle students are included. Third cycle stents are excluded except when explicitly mentione &imilarly, the
focus is on home students or equivalent. Internati@l students are only included when explicitly membned.

1.1. Do you want to answer this section now or late

Now
2. In your country, does any higher education homstudent at a public higher education institution hae to pay a fee of

any kind?
Contributions to student unions are not included!

Yes
3. In which currency are contributions to higher edication institutions and other study costs paid iryour country?
DKK

4. In principle, which home students at public hier education institutions have to pay fees?

During studies & Al students © Specific groups of studen © No answe

After studies o Al students © Specific groups of studen®  No answe

4.1. Which main exe mptions to this principle exisin your country?

4.2. Which of the following criteria determine wheher a student has to pay fees?

Tl Need
' Merit
¥ Part-time/Full-time/Distance learnind®art-time students pay tuition fees

I Field of study

5. With regard to fees, are home students in the send cycle treated differently to those in the firscycle?

No

5.1. In principle, which second cycle students giublic higher education institutions have to pay fes?

During studies & Al students © Specific groups of studen @ No anmswe

After studies  © Al students © Specific groups of studen®  No answe

5.2. What main exemptions to this principle existri your country?

5.3. Which of the following criteria determine wheher a student has to pay fees?



T Need
& Merit
£ Part-time/Full-time/Distance learning

Tl Field of study

6. What is the minimum, maximum and most common ammt of fees payable by home students in the firstycle?
Please multiply any annual fees (including registtéon, tuition, administration, graduation and other fees) by the most
common length of programmes in this cycle and adeegs to be paid only once to that amount.

Minimum amount = 6,000 DKK
Maximum amount = 155,000 DKK
Most common amount = 11,000 DKK

6.1. Which home students pay the minimum and the m@mum amount in the first cycle? (e.g. students igertain
subjects, students in need, students with good acadic performance, part-time students, other...)

The answer to this question pertains to both first second cycle degree students, as it is noigh@ds distinguish between
data for the two groups in this context. Also,-titthe home students do not pay fees, so the arn®wkis question only
concerns part-time students All part-time studeatga fee. The universities receive funding forhestadent proportionally
with the home students part time-activity. For hanelents the sum of the fee and the governmetitigimay not exceed the
cost of the education. Otherwise the size of teedenot defined according to law. Each higher atian institution defines
its own fees. Please note the amounts listed atmate to the year 2010, and are calculated asmgedee per full-time
equivalent part-time student. In Denmark, thera distinction between 1) full-time student and 2jtgime student. - The
higher education institutions offer full-time edtioa in the first and second cycle. These educatae fully financed by the
Danish Government and student that are admittétege full-time education programmes do not paytatipn fee. - Higher
education institutions also offer part-time edumaprogrammes, for example as one-year Master anuges or single
courses from all 1st and 2nd cycle courses thaappeoved to be offered on a full-time basis. Tha®grammes are only
partially financed by the Government and studéwtsare admitted to these educational coursesthepatially pay tuition
fee. Each higher education institution (KVU and D\idt defined as classic Universities define tiogin fees. The size of
the fee is not defined according to law.

6.2. Please provide the percentage of students payithe minimum and the maximum amount in the firstcycle. If
precise data are not available, please provide arsegmate.

The answer to this question pertains to both &éirst second cycle degree students, as it is notipp@ds distinguish between
data for the two groups in this context. Also,-titthe home students do not pay fees, so the ar®wikis question only
concerns part-time students All part time studpaiga fee. The universities receive funding forhestadent proportionally
with the home students part time-activity. For hanelents the sum of the fee and the governmetitigimay not exceed the
cost of the education. Otherwise the size of teedenot defined according to law. Each higher atian institution defines
its own fees. About 500 students pay more thanQD®ODanish kr. About 500 students pay les thanQDi®.

7. What is the minimum, maximum and most common amant of fees payable by home students in the secocykcle?
Please multiply any annual fees (including registidon, tuition, administration, graduation and other fees) by the most
common length of programmes in this cycle and ada&fs to be paid only once to that amount.

Minimum amount = 6,000 DKK

Maximum amount = 155,000 DKK

Most common amount = 11,000 DKK

7.1. Which home students pay theninimum amount in the second cycle? (e.g. students in cairt subjects, students in
need, students with good academic performance, patime students, other...)

See question 13. It is not possible to distingbistiveen first and second cycle degree students.

7.2. Which home students pay thenaximum amount in the second cycle? (e.g. students in cair subjects, students in
need, students with good academic performance, patime students, other...)



See question 14. It is not possible to distingbistiveen first and second cycle degree students.

7.3. Please provide the (approximate) percentage sfudents paying the minimum and the maximum amounin the
second cycle. If precise data are not available ,gase provide an estimate.

Information not available.

8. Concerming fees, are international students traad differently in your country from home students?
Yes

8.1. What is the minimum, maximum and most commonraount of fees (including registration, tuition, adnmistration
and graduation fees) payable by international studets in the first cycle?

Minimum amount = Information not available
Maximum amount = Information not available

Most common amount = The university shall reqé@kspayment from external students for their pap@ation in tests and
other assessment forming part of exams. The tud¢iemmust at least correspond to the costs.

8.2. According to your country's steering documentsstudents from which countries are considered int@ational
students?

Since 2006, students from non-EU/EEA countries lmaid tuition fee as they are to be considerednateonal students.
Until 2006, education was free of charge for atefgn students from non-EU/EEA countries when thieye admitted to a
full-time programme and they could also study at-fieme education programmes and only partially pétyon fee.
Legislation was changed in 2006 which meant thgiténi education institutions are to charge fuliduifee from all
non-EU/EEA countries’ students on both full- andtyieme programmes. There has been no changeisidéign for citizens
of EU/EEA countries as they are on equal terms @éhish citizens. Higher education in Denmark igally provided free
of charge for all EU/EEA students, more specificédlr full degree students, and for students wioparticipating in an
exchange programme, in Fulbright, Denmark’s Intéonal Study Program (DIS) or Rotary Ambassadd®ieholarships.
Exempted from payment of tuition fees are alsdstildents with a permanent residence permit (Dalfgrmanent
opholdstilladelse") 2) Students with a temporaidence permit with the possibility of achievingermanent residence
permit (Danish: “tidsbegraenset opholdstilladelse melighed for varigt ophold i Danmark”) 3) Childref workers from
non-EU/EEA countries (students who have accompgreeents from non-EU/EEA countries to Denmark aegrgt from
payment of tuition fees for higher education ifitheve been issued a resident permit pursuanttmaec of the Danish
Aliens Act and if their parent(s) have been issaigdsident permit as a consequence of employm@&wnmark pursuant to
section 9a of the Danish Aliens Act). All otherdstats have to pay a tuition fee. Scholarships eaéable for students from
non-EU/EEA countries studying at higher educati@tiiutions in Denmark. The scholarships are aditened by the
institutions. Through the Erasmus Mundus schenig pbssible to apply for a scholarship to undertsixecific Master's
degree programmes offered jointly by a Danishtutstin and other European institutions. In accocéanith the Cultural
Agreement Programmes and other scholarship exclmiogeammes, Denmark offers scholarships to ndgdnam
countries inside and outside the EU.

9. Who defines the fee amounts for any student ité first cycle?

C1 Each higher education institution defines its oeasf

Higher education institutions can define their fdmg the sum
of fees and government funding must not exceeddkt see
question 13.

Higher education institutions can define their fdmsg
there are limits set by the central/regional autjor

1 Higher education institutions can define their fems
they have to be approved by the central/regiorthlbaity

[ Central/regional authority defines the value rasige
fees

10. Who defines the fee amounts for any student the second cycle?



C1 Each higher education institution defines its oesf

Higher education institutions can define their fdmg the sum
of fees and government funding must not exceeddkt see
question 13.

Higher education institutions can define their fdmsg
there are limits set by the central/regional autjor

1 Higher education institutions can define their fems
they have to be approved by the central/regiorthlbaity

[ Central/regional authority defines the value rasige
fees

11. Do students have to pay compulsory contributianto student unions/representations?

No

11.1. Please provide the payable amounts and explalifferences between cycles and students, whereethexist.

12. Do you want to answer this section now or lat@r

Now

12.1. Please identify the main focus of your countis student support system.

A combination of grants and loans for students

12.2. The following questions deal with public grats and loans separately. If there is a combined sigsn of grants and
loans in your country, please provide information &out your system here. In this case, please stithswer the questions
on grants/scholarships and loans, keeping in minché relevant parts of your combined system.

The Danish educational support system provideswbiowtion of grants and loans to the students Eseident enrolled in a
higher education course is entitled to a numbenafthly grants corresponding to the prescribedtohraf the chosen
study, plus 12 months. Inside a maximum of 70 gratudents can change from one course to andtljeu &re taking a
higher education programme and have used all yody grant portions, you can get a completion [&@ui can receive a
completion loan in the last year of your studiel.sfudents living with their parents are suppondth a lower grant than
students living in lodgings Students who acceppsetign a year in which their private earnings eda set amount have to
repay some of the grants and loans received thatplas 7%. However, they have the option of noeating support for a
period of time thus enlarging the set amount. Stisdie higher education (under a time limitatioayé the choice of using
these grants later, to prolong their studies (fistance, to prepare for re-examination after @daéixam). In particular
situations - mainly sickness and childbirth - shidecan apply for extra monthly grants. New motfageseligible for 12 and
new fathers for 6 extra monthly grants, with cerstipulations. Altogether the rules make for aifiée system. Students
have the option of organising their studies acawydh their personal preferences and earning pitissid At the same time,
however, they incur a measure of personal accailibgyfbr managing their financial situation. Ineination grants,
students are offered supplementary state loanstégp#3, loans 1/3 of total support). The interat for these loans is set
by Parliament. Students must start paying back stans no later than one year after the end ofghein which they
graduate or give up their studies. The loan musepaid within 15 years. About half of all studemizke use of state loans.
190,000 Danes benefit from educational supportyeyear for higher education. The annual budget atado over 8.5
billion Danish Krone. The average after-tax anmoebme of students receiving support and earnirgvanage private
income - corresponding to roughly 10 hours paidkioweek - is about 60% of that of typical industsivorkers. Danes can
obtain support for studies abroad.

13. PUBLIC GRANTS AND SCHOLARSHIPS

13.1. Does any student receive public financial spprt in the form of grants and/or scholarships?

Yes, students of all cycles

13.2. Which first cycle students are eligible forgnts and/or scholarships?



All students

13.2.1. Which groups of students receive grants afwf scholarships?

[l Need-based
I Merit-based
I Part-time/Full-time/Distance learning

T Field of study

13.2.2. What percentage of first cycle students retves a grant and/or scholarship?
70

13.3. What is the minimum, maximum and most commowalue of grants/scholarshipsavailable to first cycle students
in higher education?

Minimum DKK 2,728 per month (12 monthly rafeer year) for students living with their parents.

Maximum = DKK 5,486 per month (12 monthly rates pear) for students living on their own.
Most common = n/a
13.4. Which second cycle students are eligible tegeivegrants and/or scholarship®

All students

13.4.1. Which groups of students receive grants afwt scholarships?

' Need
& Merit
[ Part-time/Full-time/Distance learning

T Field of study

13.4.2. What percentage of second cycle studentsedves a grant and/or scholarship?
70

13.4.3. What is the minimum, maximum and most comnmovalue of grants/scholarships available to second
cycle students in higher education?

Minimum: DKK 2,728 per month (12 monthly rates gear) for students living with their parents / Maxm: DKK 5,486
per month (12 monthly rates per year) for studewitsg on their own.

13.5. What percentage of all students receives aagt and/or scholarship?
70
14. STUDENT LOANS

14.1. In your country, can any student take out puiely subsidised or guaranteed loans to cover the&xpenses of
higher education studies?

Yes, students of all cycles



14.2. Are all first cycle students eligible to reeive loans?
Yes

14.2.1. On what criteria are the groups of first cgle students eligible for loans differentiated?

[l Need-based criteria

[l Merit-based criteria

E) Full-time, part-time, distant learners, etc.
I Field of studies

[l Based on cycle the student is enrolled in
14.2.2. What is the minimum, maximum and most comnmovalue of loans that first cycle students receiveRlease
provide the amount per year.
Minimum first cycle = n/a

Most common first cycle = Support recipients withchildren can get a loan amount of DKK 33,37&8rdythe academic
year 2010/2011. This is the typical loan amounirg@.2010/2011 for debtors.

Maximum first cycle = A support recipient witrchild can get a loan amount of DKK 50,076 durirgydltademic year
2010/2011.

14.2.3.Are all second cycle students eligible toaeive loans?
Yes

14.2.4. On what criteria are the groups of second/cle students eligible for loans differentiated?

[l Need-based criteria

£l Merit-based criteria

C Full-time, part-time, distant learners, etc.
Il Field of studies

[l Based on cycle the student is enrolled in
14.2.5. What is the minimum, maximum and most comnmovalue of loans that second cycle students rece®®@lease
provide the amount per year.
Minimum second cycle = n/a

Most common second cycle = Support recipientbouitchildren can get a loan amount of DKK 33,3dérd) the
academic year 2010/2011. This is the typical lcaawnt during 2010/2011 for debtors.

Maximum second cycle = Students who have not éetey their study programmes and have used thgitsrio SU-grants
can get completion loans for one year. During 201 @hey could get DKK 86,070.

14.3. If different types of loans exist in your coutry, please provide the details here.

Students can choose an arbitrary loan amount updienum specified by the rules (i.e. they can sleoan arbitrarily small
amount). - Student loans as described above areedfto all students in higher education. - Stuwlesith children can take
up an additional loan (DKK 1,405 per month). - $toid in higher education, who have used up thedlyggrant portions can
get a completion loan (DKK 7,240 per month).

14.4. What percentage of students takes out loans?



In the first cycle = 34

In the second cycle = 47

Of all students = 37

14.5. Are student loans publicly subsidised or guanteed?
Yes

14.5.1. Please explain the form of this guarante essidy.

Danish student loans are provided as an integpeteicbf the state education grant and loan schieoaans are paid out by a
governmental agency under the auspices of the e Education. Loans are repaid to the Agency@overnmental
Management (Ministry of Finance.

14.5.2. What conditions govern the cancellation aeduction of a state guaranteed/subsidised debt inored by
students after completion of their study period?

' Income too
low

I Studies
successfully
completed on time

£l Exceptional
merit in studies

£l Age or length
of period in debt

Il Disability
Il Parenthood
[l Death

O Early
repayment of loan

I No debt
cancellation

Tl No debt
reduction

The same conditions govern cancellation of all slelted to public authorities, including study
loans. Cancellation of debt can only be grantest aftspecific evaluation and if the debtor is

X incapable of repaying the loan and has no prosgeepaying the loan within a foreseeable future.
The cancellation of the debt should lead to a Bagmit improvement of the debtor’s financial
circumstances.

14.6. Please provide any additional relevant comménfor consideration regarding your grants and loarsystem.

15. Do you want to answer this section now or lat@r

Now

16. Do any student's parents receive tax-related hefits (tax relief of any kind, which is not limited to income tax) for
tertiary education expenses?



Istcycle © yes ®© No © No answer

2ndcycle © yes ® No © No answer

17. Which students' parents are eligible to receiveuch non-tax based benefit?

Please choose..

17.1. What are the criteria upon which eligibilityis decided?

Il Income of parents too low

1 Income of student too low

£ Age of student (child)

) Disability

I Parenthood of student (child)
1 Other

17.1.1. Please specify.

17.2. Are parents of students in the first or in te second cycle treated differently?

Please choose..

17.2.1. Please explain the difference.

18. Can the parents of any student enrolled at adiner education institution receive tax-based finarial benefits (tax
relief)?

Please choose..

19. What are the forms and values of the granted iarelief? The information you enter may be an absote amount or
a share of a person’s taxable income expressed &sgentage.

19.1. Is there a difference for parents whose chiteln are first or second cycle students?

Please choose..

19.2. Please explain the difference.

20. Please provide any additional relevant commenfsr consideration regarding your benefits for stuénts' parents
(including guardians).

21. Do you want to answer this section now or lat@r

Now

22. Does any student receive tax-related benefiteak relief of any kind, which is not limited to income tax) for
tertiary education expenses?

lstcycle © yes ® No © No answer

2ndcycle © yes © No © No answer

22.1. What are the criteria to determine who is edjible ?



£l They are enrolled as a student at a recognisedrhaghucation institution
Tl They are under a certain age (please specify)
CI They have another particular civil status (e.g.ried; parenthood, other)

Il Income-dependent

23. In your country, do any forms of public non-cahk student support exist?

Istcycle © yes ®© No © No answer

2ndcycle © yes ® No © No answer
24. What forms of public non-cash student support ast?

Subsidised accommodation:1st cyc 0
Subsidised accommodation:2nd cyc o
Subsidised health insurance:1st cyc 0

Subsidised health insurance:2nd cyc o

24.1. Please specify the details of existing subeisl

Students in both first and second cycle are ekgiblreceive a discount to their transport experisa® their home to their
higher education institution. The students theneghave to pay the first 562 DKK of their seasoketi each month, and the

rest are to be paid by the Danish government.

25. Who is eligible to receive such non-cash supp@r

Subsidised accommodation Al students © Specific groups of students basedrerdefined criteria
answer

Subsidised health © Al students © Specific groups of students basegrerdefined criteria ©

INSUrance gnswer

Other subsidies © || students ® Specific groups of students basegrerdefined criteria ©

answer

25.1. What are the criteria to determine who is egjible ?

) Income of parents too low

£ Income of student too low

£l Age of student

1 Disability

I Parenthood of student

Only students that receive the Danish educatiarmait@re eligible to receive the transport discount

25.2. Is there a difference in eligibility betweefirst and second cycle students?

No

No

No



25.3. Please explain the difference.

In second cycle only students that receive the €haetlucational grant are eligible to receive thesgport discount, while all
students in first cycle are eligible. Please nthte:question "who is eligible to receive such nasfcsupport"

26. Please provide any additional relevant commenfsr consideration regarding public non-cash studesupport.

Students in both first and second cycle are ekgiblreceive a discount to their transport experisas their home to their
higher education institution. The students thensehave to pay the first 562 DKK of their seasoketi each month, and the
rest are to be paid by the Danish government.darsgcycle only students that receive the Danisic&ibnal grant are
eligible to receive the transport discount, whillestudents in first cycle are eligible.

27. Do you want to answer this section now or lat@r

Now

28. What is the typical status of a candidate preping a third cycle (PhD) qualification?

) Student

The position as PhD student is a fixed-term edanatiposition. PhD students are typically
employed by a university under a collective agre#rize academic employees in the Danish
State Sector. Industrial PhDs are employed by geaayn(public or private) while also being
enrolled at a university.

They hold and
employment contract
with a HEI

28.1. Please explain why you selected multiple optis?
n/a

28.2. Are there differences between students of fliirent subject areas?

No

28.3. Please explain the difference.

29. What are the main funding sources for candidate pre paring a third cycle (PhD) qualification?

The main sources of funding are the public budgiéDanish universities are publicly-funded. Fodustrial PhDs, the
company (public or private) employing the PhD cpplg for subvention of parts of the costs relatethe industrial PhD
project.

30. Please explain any differences in the fees thase required to pay, compared to your answers fofirst and second
cycle students, as well as differences in grant®ans and other support that may be provided.

31. Please explain the nature of the contracts caddtes preparing a PhD have with their higher e ducton institution.

A PhD student admitted to a PhD programme shatlyaart independent research work under supervisiomplete PhD
courses totalling approximately 30 ECTS, particpatactive research environments, gain experieht@aching or other
forms of knowledge dissemination, and complete @ fhsis. All PhD programmes are structured anklidlectaught
courses, teaching and independent research. Whitlda months of the start of the PhD programmeytiheersity or other
institutions of higher education shall approve sesech and study plan (the PhD plan) for the illiai PhD student. At
regular points during the PhD programme, the usiteor other institutions of higher education slaeslsess whether the PhD
student is following the PhD plan and, if necessadjust the plan. If the university or other ingions of higher education
assesses that the PhD student is not followingld in spite of any adjustments made to the plenstudent shall be given
three months to get back on track. If a new assegsmnegative at the end of the three month detie student shall be
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expelled from the PhD programme.

32. Please specify any fees third cycle candidaténst are typically neither "fully student" nor "ful ly employee" have
to pay, as well as any support that may be provided

The fees are typically covered by the employert laeuiniversity or a company. PhD students are eyaplin fixed-term
educational positions. The status as employee @ésyhiat PhD students are paid according to thescaitlined in the
collective agreement for academic employees iDtmgish State Sector. The fees that PhD studenéstbgvay are normally
covered by the employer be it a university or agamy. Due to the status as employee, PhD student®treceive support
through the Danish Student's Grants and Loans Sehéhe university may request that PhD studentsse/lprogramme is
funded by external sources, pay in full for thertiipation in classes and tests and other asses$onming part of exams.

33. Please provide any additional relevant commentsr consideration regarding your doctoral educatia.

An industrial PhD is a three year research praedtresearch training implemented in cooperatidwéxn a public or
private company, an industrial PhD student andizeusity. The industrial PhD scheme shall prometgeiarch and
development in the Danish business community bgitigresearchers with knowledge about businessaspf research
and development. Furthermore, the objective isippsrt the establishment of networks for the exgbaf knowledge
between companies and Danish and/or foreign untiesgesearch institutions. Companies, privateval as public, can
apply for the subvention of parts of the coststesldo industrial PhD projects.

11



Questionnaire on student and staff mobility

A Preliminary remarks

In the Leuven/Louvain-la-Neuve Communiqué, the European Ministers responsible for higher
education agreed that “mobility shall be the hallmark of the European Higher Education Area”. They
called upon each country to increase mobility of students, , to ensure its high quality and to diversify
its types and scope. At least 20% of those graduating in the European Higher Education Area should
have had a study or training period abroad in 2020”. They also called for mobility of teachers, early-
stage researchers and staff At the same time, the Ministers underlined the importance of more
balanced mobility across the European Higher Education Area. The findings of the Bologna Process
Independent Assessment which were presented on the occasion of Bologna Ministerial Anniversary
Conference in Budapest/Vienna on 11/12 March 2010 again underlined the need for action to

enhance and better balance student and staff mobility.

This questionnaire on mobility is part of the general questionnaire used to collect information for the
2012 integrated implementation report. To give the BFUG Working Group on Mobility sufficient time
and the necessary material to fulfil its terms of reference of drafting a European Higher Education
Area Strategy for Mobility to be decided by the Ministers in 2012, the questions on mobility are being
asked a few months earlier than the questions on the other themes. However, when the general
guestionnaire is sent out in early 2011, each country will have the opportunity to update its
responses to the mobility questions should any significant changes have occurred.

When completing this questionnaire, please pay particular attention to the following two points:

* Information provided in this questionnaire should be supported by references whenever
they are available. Please include the title and internet links, where available, for all
publications and texts (national policy documents, national and/or international empirical

surveys etc) which you have used to provide your responses to the specific questions.

e When providing a response for your country, please be aware that different stakeholders in
the higher education system may have varying opinions or experience with regard to the
issue at hand. Please make every effort to consult with stakeholders before finalising your

answers to ensure that a balanced and consensual response is provided.

Please return this questionnaire to the Bologna Secretariat until 30 September, 2010 at the latest. If
you have any queries on the questionnaire, please contact: secretariat@ehea.info.
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B Details on the completion of the questionnaire

B.1. Who contributed to the completion of this report? Please provide the names and
functions.

B.1.a  Government representatives

Maria Bjerre, Head of Section, Department for Higher Education and International
Cooperation, the Danish Ministry of Education

Mads Flyvholm, Special Adviser and Michael Huss Svejstrup, Special Adviser, Danish Agency
for International Education, and Mette Eng, Head of Section, Department of Globalisation
Policy, Danish University and Property Agency, the Danish Ministry of Science, Technology
and Innovation

Mette-Astrid Jessen, Special Adviser, the Danish Ministry of Culture
B.1.b  Stakeholder representatives

Jens Vraa-Jensen, DM (Dansk Magisterforening) / the Danish Association of Masters and
PhDs

B.1.c  Other contributors
The following stakeholders have been contacted, but did not provide input:
The National Union of Students in Denmark

Universities Denmark



C National strategies and action plans

The following questions look at national quantitative targets and at policies aiming to foster mobility.

C.1.

C.l.a

Does your country have national strategies or action plans to foster mobility?

|Z Yes

[ ] No = please continue with section C.6.

If yes, please provide a reference.

Please note that in Denmark, Higher education is offered by four types of higher
education institutions and regulated by three Ministries:

e Academies of Professional Higher Education (Erhvervsakademi) and University
Colleges (Professionshgijskole) are regulated by the Ministry of Education and offer
professionally oriented first cycle degree programmes.

e Research universities (Universitet) are regulated by the Ministry of Science,
Technology and Innovation and offer first, second and third cycle degree programmes in
all academic disciplines.

¢ A number of university level institutions are regulated by the Ministry of Culture and
offer first, second and third cycle degree programmes in subject fields such as
architecture, design, music and fine and performing arts.

In december 2009 the Danish Ministry of Education published "Stepping up study and
internship abroad" (A), which is a strategy for enhanced outbound mobility in the
academy profession and professional bachelor education programmes.

The strategy is available at this link:

http://www.uvm.dk/service/Publikationer/Publikationer/Videregaaende%20uddannelse
r/2010/Stepping%20up%20study%20and%20internship%20abroad.aspx

The Ministry of Science, Technology and Innovation is also taking necessary steps
towards lining out a strategy covering outbound mobility of Danish university students.

Likewise, the Danish Ministry of Culture is conducting a thorough investigation into
student mobility, staff mobility at all levels and internationalization in general at all HEIs,
as part of preparing initiatives on internationalisation.



Concerning inbound mobility, in 2007 the Governmen published Action Plan for the
Global Marketing of Denmark, covering marketing Denmark as a study Destination (B).
http://www.brandingdanmark.dk/international/en-gb/menu/marketing-of-
denmark/action-plan/action-plan-marketing-denmark/action-plan-+marketing-
denmark.htm. The strategy for marketing Denmark as a study destination is being
implemented by the Danish Agency for International Education, under the auspices of
the Ministry of Science, Technology and Innovation, and can be found in Danish here:
http://www.iu.dk/markedsfoering/national-strategi-

The Ministry of Science, Technology and Innovation has launched a strategy with the
overall focus on knowledebased collaboration with China which also includes mobility,
"Strategy for Knowledge Based Collaboration between Denmark and China" (C)
http://en.vtu.dk/publications/2008/strategy-knowledge-based-collaboration-denmark-
china-summary.

C.1.b Ifyes, when was the national strategy or action plan adopted, and when was the most
recent revision?

Adopted: "Stepping up study and internship abroad", strategy for academy
profession and professional bachelor education programmes (A): December 2009

The strategy for marketing Denmark as a study destination (B): 2007

"Strategy for Knowledge Based Collaboration between Denmark and China"
(C): 2008

Most recent revision:

C.2. Does the strategy include national quantitative targets for the different forms of student
mobility in higher education?
Please specify the target, including the date, in the appropriate box (e.g. 20% by 2020).

All forms of mobility Credit mobility Degree mobility?

Inbound

Outbound 20% by 2020
/"Stepping up study
and internship
abroad", strategy for
academy profession

1 Mobility to a different country in the context of a programme in the home institution for which
credits are awarded
%2 Mobility for an entire degree programme




and professional
bachelor education
programmes (A)

No target The strategy for
marketing Denmark as
a study destination (B)
+ "Strategy for
Knowledge Based
Collaboration
between Denmark and
China" (C)

C.2.a  Please provide a reference for the target.

As part of the Bologna-proces Denmark has adapted the goal, that in 2020 at least 20%
of the students graduating from higher education should have had a study or training
period abroad.

C.2.b  Arethese targets the same for students in all cycles or are there differences?

|X| Same

[] Differences

C.2.b.i If there are differences according to the degree cycle, please specify.

C.3. Does your country's national strategy/action plan include staff mobility in higher
education?

|E Yes
|:| No
C.3.a Ifyes, does it include quantitative targets for staff mobility?
|:| Yes
|X| No

C.3.a.i If yes, please specify

c.4. Does your national strategy/action plan prioritise particular geographic regions for student
and/or staff mobility?

|Z Yes




C4.a

|:|No

If yes, please complete the following table by ticking the boxes where applicable.

Priority Region Incoming students | Outgoing Incoming staff | Outgoing staff
students
EHEA Germany (B),
Poland (B)
USA/Canada USA (B)
Latin America
Australia, New Zealand
Middle East
Africa
Asia China (B+C), India | China (C) China (C) China (C)

(B)

Other (please specify)

C.4.b

If you have regional priorities, please give reasons.

Please note the following for the above table: "Stepping up study and internship
abroad", strategy for academy profession and professional bachelor education
programmes (A), The strategy for marketing Denmark as a study destination (B) and
"Strategy for Knowledge Based Collaboration between Denmark and China" (C)




C.5. Does your country monitor the impact of your national strategy or action plan?

|Z Yes
|:| No

C.5.a Ifyes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent
results?

The Academies of Professional Higher Education and the University Colleges adress ther
individual mobility flows in various ways, including in their development contracts,
agreed upon between the individual institution and the Ministry of Education.

Also, the universities address their individual mobility flows in various ways, including in
their development contracts, agreed upon between the individual university and the
Minister of Science, Technology and Innovation.

The strategy for marketing Denmark as a study destination (B) is being contantly
developed further in dialogue with Danish HEIs and relevant ministries.

C.6. Are there, in your country, any strategies or programmes below the national level (e.g.
regional, institutional) to foster mobility?

|X| Yes
|:| No
C.6.a Ifyes, please explain and/or give examples.

The institutions of higher education has their own strategies for the internationalisation
of their institution and the programmes they offer. Many include mobility targets.

C.7. Can national students who study in a higher education institution in another country
receive a grant/scholarship under the same conditions as students studying in the country?

[X] Yes, for degree mobility
|E Yes, for credit mobility

[ ] Yes, for both
|:| No

C.7.a  Ifyes, do the following restrictions apply?

Degree mobility Credit mobility

Grants/scholarships are restricted | The national state student

7




to specific countries

(if so, please specify which
countries, e.g. EU member states,
EHEA countries, other
countries/world regions)

grants are given to
programmes of up to four
years, except if they are
offered at a HEI in another
Nordic  country  (Sweden,
Norway, Finland and Iceland).
In that case, the terms are the
same as in Denmark, i.e. up to
six years.

Grants/scholarships are restricted
to specific programmes (if so,
please specify)

Other restrictions apply (please
specify)

No restrictions apply




C.8. Has your country implemented any of the following financial support measures to foster

student mobility?

Measure

Credit mobility

Degree mobility

loans for incoming students

grants/scholarships for
incoming students

On the initiative of a Danish
HEI, selected non-EU students
can obtain scholarships plus a
special grant. The state supplies
a financial basis for this and the
institutions than allocate
scholarships and grants to
foreign students based on their
academic credentials and the
institutions' wish to foster a
specific academic field. This
type of measure applies to
higher education institutions
under the auspices of the
Ministry of Education and the
Ministry of Science, Technology
and Innovation.

Loans for outgoing students

Grants/scholarships for
outgoing students

Students can receive national
state student grants during a
study or training period abroad
on the condition, that the
credits can be transferred. In
addition, the Danish
government has introduced a
scholarship scheme for Danish
students who want to study
abroad at high-ranking quality
universities (according to Times
Higher Educational Supplement
list but also other criteria may
apply) for up to two years. The
scholarship covers the total
tuition fee or parts hereof
which the Danish student may
be charged at an HEI abroad.

Students can receive state
student grant during studies for
a full degree abroad based on
certain conditions. In addition,
the Danish government has
introduced a scholarship
scheme for Danish students
who want to study abroad at
high-ranking quality universities
(according to Times Higher
Educational Supplement list but
also other criteria may apply)
for up to two years. The
scholarship covers the total
tuition fee or parts hereof
which the Danish student may
be charged at an HEI abroad.

Other: (please specify)




C.9.

Has your country implemented other support measures or programmes to foster student
mobility? (Measures may include, but are not restricted to, accommodation/transport
subsidies for international students, improvements in recognition practice, exchange
programmes, targeted guidance services etc.)

The University Act (Universitetsloven) of 2003 reflects the challenges and possibilities of
intenrationalisation. and subsequent ammendments and other legal acts for higher
education have paved the way for further internationalisation. The Danish education
system is transparent internationally, following the three cycle structure, ithe introduction
of the Diploma Supplement, ECTS, and internationally comparabale crading system and the
development of nation qualificationsframwotk for higher education. On top of that, a
quality assurance system for the assesment and documentation of the relevance and
quality of programmes, according to international standards. At this point, Denmark is
ahead of most of the European countries, when it comes to reaching the targets in the
Bologna process.

In order to further promote mobility, the government grants Danish universities an
additional one-off payment of approx. 670 EUR (2010) per exchange student (any
nationality). Incoming as well as outgoing mobility is included in the scheme. The study
period has to be at least three months. It is a requirement that the student obtains full
credit for the study period abroad or in Denmark. The aim of the grant is to allow the
universities to offer guidance etc. to incoming and outgoing students.

Concerning recognition, The Assessment of Foreign Qualifications etc. (Consolidation) Act
was passed in April 2007 with the objective of to secure the access to have foreign
qualifications assessed with a view to easing the access to the Danish labour market and
the Danish education system and to improve the possibility of obtaining credit for Danish
and foreign qualifications within a Danish programme of education. The individual
educational institution makes the decision on admission of applicants with foreign
qualifications. The educational institution must, however, use any assessment of foreign
qualifications by the Danish Agency for International Education as a basis when deciding
whether the foreign qualification satisfies the general entry requirements. This means that
the application for admission must be treated on an equal footing with applications from
applicants with Danish qualifications at the same level of education as that stated by the
agency in its assessment. For more information on the recognition practices, please use
this link: http://en.iu.dk/recognition/dk-recognition-system/procedures

Other than the Erasmus-programmes, Denmark has entered a number of bilateral
Cultural Agreements, which include scholarships for students and researchers from
around 30 different countries. The Agency for International Education administers
this scholarships programme and specific requirements apply depending on where the
international applicants come from. Different rules and procedures apply to Danish

applicants, too. Link: http://en.iu.dk/grants-and-scholarships/cultural-agreements
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Danish students also have the opportunity to get financial support to study abroad through
the Nordplus programme. The programme covers student mobility in the Nordic and the
Baltic countries. Link: http://www.nordplusonline.org/eng

Launched in 2010 with funding from the Danish Ministry of Education, the Denmark-
USA/Canada Program aims to strengthen the internationalization of Danish professional
higher education programs and to promote the exchange of knowledge and best practices
with partner institutions in the U.S. and Canada. The program supports outward mobility
for students for study and internships and short stays by teachers at American or Canadian
institutions to guest lecture or job shadow.

The Danish government Agency for International Education has been set up to support the
internationalisation of education and training in Denmark. The Agency is the national
agency for two EU education programmes, Lifelong Learning and Youth in Action, as well as
for other similar programmes, including Nordic and Danish education programmes and
initiatives.

The Agency is also the central institution in Denmark where persons with foreign
qualifications can get these assessed and recognised, and in addition, the Agency is an
information centre concerning internationalisation of all the educational sectors.
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D Identifying and removing obstacles to mobility

D.1.

Has your higher education policy been informed by any surveys or research that have
considered obstacles to student mobility?

|Z Yes
[ ]No

D.1.a Ifyes, please provide references to those surveys and/or research that have influenced

your policy on mobility?

Danish professional bachelor degree students and academy profession degree students - a
guantitative analysis of the barriers and value of a study abroad. Conducted by UNI*C.
Available by this link (only in Danish):

http://www.iu.dk/publikationer/2009/uvm-kvantitativ-
studenterrapport/Danske%20professionshoejskole-
%200g%20erhvervsakademistuderendes%20udlandsophold.pdf

Danish professional bachelor degree students and academy profession degree students - a
qualitative analysis of the barriers and value of a study abroad. Conducted by the Danish

Agency for International Education. Available by this link (only in Danish):

http://www.iu.dk/publikationer/2009/danske-professionshoejskole-og-
erhvervsakademistuderendes-udlandsophold-udbytte-og-fravalg

Danish university students - a quantitative analysis of the barriers and value of a study
abroad. Conducted by UNI*C. Available by this link (only in Danish):

http://www.iu.dk/publikationer/2009/danske-universitetsstuderendes-udlandsophold

Danish university students - a qualitative analysis of the barriers and value of a study abroad.
Conducted by the Danish Agency for International Education. Available by this link (only in
Danish):

http://www.iu.dk/publikationer/2009/danske-universitetsstuderendes-udlandsophold-
fravalg-og-udbytte/Interviewrapport_studerende.pdf

Exchange and internships abroad - Inquiries into students benefits& recommendations for an
intensified effortin the area. Conducted by The Danish Agency for International Education:

English version http://www.iu.dk/publikationer/2010-1/exchange-and-internships-abroad
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D.2. In this context, please rank the three most important obstacles to incoming and outgoing
student mobility addressed in national programmes and measures? (Most important = 1,
second most important = 2, and third most important = 3)

Obstacles to student mobility

Incoming mobility

Outgoing mobility

Funding

Recognition

Language

Curriculum/Study organisation

Legal issues

Motivating and informing students

Other, please specify:

1 = Personal reasons
(family, partner, friends
etc.)

D.3.  Are at least some of the obstacles that you ranked above particularly important in specific

study cycles?
|:| Yes
|X| No

D.3.a If yes, please specify.

D.4. Are at least some of the obstacles that you ranked above particularly important in specific

fields of studies?

|:| Yes
|Z No

D.4.a If yes, please specify.
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D.5.  Are the obstacles that you ranked above particularly relevant for credit mobility?
|Z Yes
|:| No

D.5.a If yes, please specify.
They all concern credit mobility

D.6.  Are the obstacles that you ranked above particularly important for degree mobility?
|:| Yes
|Z No

D.6.a If yes, please specify.

D.7. What measures/programmes has your country implemented to tackle and remove the
obstacles to student mobility that you mentioned?

The Danish Agency for International Education launched a campaign in October 2010,
"Grib Verden" - targeted towards all students, aiming to motivate and inspire them

to go abroad for a period of study or internship.

D.8.  Has your country monitored the effects of these measures/programmes?
|:| Yes
|Z| No
D.8.a If yes, please provide information on how this monitoring is undertaken. Who is

responsible, how regularly is monitoring conducted, and what have been the most recent
results?

D.9. Has your higher education policy been informed by any surveys or research that have
considered obstacles to staff mobility?

|:| Yes
|Z No
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D.9.a If yes, please provide references to those surveys or research that have influenced
your policy on staff mobility?
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D.10. In this context, please rank the three most important obstacles to incoming and outgoing
staff mobility? (Most important = 1, second most important = 2, and third most important

:3)

Obstacles to staff mobility

Incoming mobility

Outgoing mobility

Immigration restrictions 1

Recognition issues 3

Language issues 3
Incompatibility of pension and/or social 2
security systems

Legal issues 2

Other, please specify:

1 (differing views on
the need for collective
agreements about
measures to support
mobility, e.g.
sabbaticals, etc.)

D.11. What measures/programmes has your country implemented to tackle and remove the
obstacles to staff mobility that you mentioned?

None

D.12. Has your country monitored the effects of these measures/programmes?

|:| Yes
|E No

D.12.a If yes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent

results?
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E Balanced student mobility flows

When looking at global and intra-European mobility flows, significant imbalances between
continents, countries, regions and institutions become visible. In the Leuven/Louvain-la-Neuve
Communiqué, the European Ministers therefore asked the BFUG to consider how balanced mobility
could be achieved within the EHEA. With the 2009 Bologna Policy Forum Statement, Ministers from
across the world declared that they “advocate a balanced exchange of teachers, researchers and
students between [their] countries and promote fair and fruitful ‘brain circulation’”.

The following questions aim at collecting information on the understanding of the term “balanced

mobility and on national strategies and measures to achieve more balanced mobility.

E.1. Which of the following situations for student mobility applies to your country?

Total mobility Credit mobility Degree mobility

more incoming than | X X X
outgoing students

more outgoing than
incoming students

approximately the same
number of incoming and
outgoing students

No information
available

E.l.a What is the statistical source for this information? Please supply statistical data.

http://www.iu.dk/publikationer/2010-1/mobilitetsstatistik-for-de-vidergaaende-
uddannelser-2008-09

E.2. Is the situation described above regarded as balanced mobility?

|:| Yes
|E No
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E.3.

E.4.

E.2.a
country.

Please explain and include a definition of “balanced mobility” as it is used in your

An approximately even number of ingoing and outgoing students

Does your country have significant imbalances of student mobility flows with particular

countries or regions?

E.3.a

|X| Yes
|:| No

If yes, with which countries or regions are mobility flows most imbalanced?

Overall, in 2008/09 there are significantly more incoming students, than Danish
students going abroad. For example, the number of Erasmus students in Danish HEI
is more than double the number of Danish students taking part in Erasmus.
However, there is a general symmetry between the most popular host countries
and the most frequent sending countries. Poland stands out from the general
picture, in the sense that many Polish students come to Denmark as the fourth
biggest group of incoming Erasmus students, but not many Danish students go to
Poland, which as a destination doesn't make the top-16 list of popular destinations.

The only destinations for which the situation is opposite, when looking at degree
mobility, ie. where more Danish students go to the country in question, than
incoming students from that same country are received by Danish HEls, are the
English-speaking countries in the Erasmus-cooperation, and countries on the
English- and Spanish-speaking foreign continents.

Concerning degree mobility, the biggest groups of incoming students are mostly
coming from neighbouring countries, with China as an exception.

Does your mobility strategy/action plan for higher education address the issues of balance

of student mobility flows?

E.4.a

|:| Yes
|:| No

If yes, what are the main concerns addressed?
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The strategy for academy profession and professional bachelor education
programmes "Stepping up study and internship abroad" (A) was developed to
increase outgoing mobility, partly in order to create a balance of student mobility

flows. Also, the campaign "Grib Verden" - to be launched October 2010 - serves this
purpose.

E.4.b If yes, which measures have been undertaken to address these concerns regarding
the balance of student mobility flows?

Space for Comments:

Thank you very much for your support!
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